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1Institutional Overview

Lorain County Community College (LCCC) was founded 
in 1963 and is celebrating 50 years of service to the 
community this year.  The institutional culture focuses on 
education, innovation, and collaboration under the LCCC 
mission statement, supported by its vision statement and 
values (see Table O1-1).

Table O1-1:  LCCC Mission, Vision, and Values
Mission

Lorain County Community College, an innovative leader in education, economic, community, and cultural 
development, serves as a regional catalyst for change in a global environment through accessible, and affordable 
academic and career-oriented education, lifelong learning, and community partnerships.

Vision
Impacting...
Lives through Quality Education, Economy through Innovation, Community through Partnerships

Values
Engagement - We promote an open environment that empowers stakeholders with a voice in the planning and 
decision-making process.    
Learning - We believe in creating dynamic, positive and challenging environments that enhance teaching and 
learning.    
Excellence - We commit to quality and responsiveness and expect excellence in all that we do.
Partnerships - We encourage collaboration, teamwork and cooperation in promoting partnerships locally, 
regionally and internationally.     
Inclusion - We value the contribution and worth of all individuals and ideas and believe that diversity is a 
competitive advantage for succeeding in a global society.     
Stewardship - We believe in serving our constituents and community with integrity and stewarding our 
resources in the most responsible and accountable ways to ensure our public’s ongoing trust.     
Individuals - We strive to inspire individuals to become creative and critical thinkers and to assist them 
in discovering their full potential.
Innovation - We embrace a culture of continuous innovation and quality improvement that encourages creativity, 
flexibility and risk taking.
Sustainability - We promote and incorporate practices that result in positive outcomes for our social, economic, 
and natural environments both today and in the future.

This publicly-supported, non-profit, comprehensive, open 
enrollment two-year institution is located in northeast 
Ohio, 25 miles west of Cleveland.  The college consists 
of a main campus in Lorain County (Elyria campus), four 
outreach centers (LCCC Learning Center at St. Joseph 
Community Center, LCCC Wellington Center, Midpoint 
Campus Center, and the newly opened University 
Partnership Ridgeville Campus).  These centers and 
sites are located strategically to serve the population of 
Lorain County and contiguous counties. Nine community 
members serve on the District Board of Trustees (DBT), six 
of whom are appointed by Lorain County Commissioners 
and three by the Governor of Ohio.  

Unduplicated headcount peaked in AY10-11 at 17,961 
and was 3.6% below peak levels in AY11-12.  The student 
body is predominantly female (64%) and the average age 
for all students is 27. Part-time enrollment is currently 
at an all time high of 70%.   LCCC’s academic programs 
reflect our dual focus: liberal arts degrees (AA, AS) 

intended for transfer to four-year institutions and Career 
and Technical degrees (AAS) and certificates designed to 
develop employment skills. Our Curriculum Guide details 
59 Associate Degree programs and 67 credit-bearing 
technical certificates (27 one-year and 40 short term).

LCCC has eight academic divisions and 23 support service 
areas.  The College employs 125 full time faculty and 500 - 
600 adjuncts in any given term. The College has a student/
faculty ration of 17.06.  Additionally, the full time staff 
consists of 27 Administrators, 130 Professional/Technical, 
and 160 Support Staff.

LCCC offers courses in a variety of delivery modes.  70% 
of courses are land-based, 26% are taught via the internet 
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(21.5% internet only and 4.1% blended), and 4% are 
streamed to multiple locations via Interactive Video 
Distance Learning (IVDL).

In 2011 LCCC became an Achieving the Dream and 
Completion by Design Institution.  Much of our recent 
continuous improvement work has focused on these 
initiatives.

A point driven home through our last Systems Appraisal 
is that LCCC collects a tremendous amount of valuable 
data and information but has struggled somewhat in the 
systematic use and application of this data for purposes 
of continuous improvement. As a result, Lorain County 
Community College initiated an AQIP Action Project, 
‘Development of a Continuous Quality Improvement 
Council (CQIC)’ to establish a cross-sectional team 
accountable for the development of systematic processes 
to regularly review data and information, thus ensuring 
the institution is using data to its fullest and action or 
college-wide improvement occurs as a result of the 
tremendous effort already in place to collect data and 
information. The college is committed to collecting data 
to track trends, identify opportunities, and measure 
performance. In recent years, more effort has been 
put forth to “package” data findings in a user-friendly 
format which tends to enhance application of results.  
Additionally, as we highlight throughout this Portfolio, the 
college has engaged in deliberate engagement to ensure 
our people take the time to review data and determine 
implications for planning, problem solving, and decision 
making.  Thus, the college is better positioned to identify 
key opportunities for improvement.  

Accomplishments of the CQIC to date include: (1) 
Reviewed regularly administered surveys, such as CCSSE, 
ACT, and our in-house Survey of Recent Graduates, 
and looked for commonalities across the data.  As a 
result, our front-line operations have been revamped to 
improve the experience for the student and streamline 
the registration process. (2) Made a recommendation 
as to the timing of survey administrations to allow for 
continuous improvement plans and activities to take 
place.  For example, the administration of the employee 
survey, AlphaMeasure, was delayed one term to allow for 
units to implement continuous improvement efforts on 
those scales they targeted for improvement.  Normally 
done biannually in the Spring term, AlphaMeasure was 
administered in the Fall of 2012.  50% of participating 
units saw improved scores, of those, 69% met the goal 
of an increase between 2 and 5 percentage points 
(See Category 4). (3) Developed an on-line Continuous 
Improvement form (that is aligned with our new Strategic 
Plan called Vision 2.0) for employees to submit continuous 

improvement ideas for the consideration of the CQIC 
(including possible funding). (4) Revamped the Operations 
Systems Review process, which is a process similar to 
Program Review for nonacademic units, to make it an 
ongoing process, rather than cyclical, to infuse continuous 
improvement into the culture of the college.

As part of a cadre of 3 colleges in Ohio, LCCC applied and 
was accepted as a Completion by Design institution in 
2011.  Additionally, the college became an Achieving the 
Dream institution that same year.  Membership in these 
initiatives has helped LCCC focus its efforts on specific 
goals and targets for completion as detailed in (Categories 
1, 3, 5, 7, 8, and 9).  

Like many institutions of higher education, Lorain 
County Community College is working diligently to 
improve student completion and success.  This need has 
become more urgent as the state of Ohio has begun to 
phase in funding for higher education based on success 
points.  Recent data analysis through our participation 
in Achieving the Dream (AtD) and Completion by Design 
(CBD) has revealed barriers to completion, most notably 
progression through developmental education.  Currently, 
it can take a student as many as 5 semesters to progress 
through the developmental math sequence before they 
are prepared for college-level courses.  Additionally, some 
students use a majority of their Pell grant dollars to pay 
for remediation classes, leaving them little to no financial 
resources for college-level course work and credential 
attainment.  For these reasons, we have embarked on 
an Action Project to redesign the developmental Math 
sequence.

Funding at the federal and state levels has also led the 
college to seek new ways to cut costs and generate 
revenue.  To that end, LCCC has embarked on a Creative 
Savings Ideas (CSI) initiative.  Designed to both educate 
employees about fiscal challenges, as well as generate 
cost savings and revenue generating ideas, the CSI 
series is focused on 4 areas of efficiency: Information/
Communication, People, Technology, and Process. The 
first series held in 2011 generated 10 ideas in each area, 
6 of which are completed or in progress in Information/
Communication, 6 in People, 5 in Technology, and 4 in 
in the Process area.  Additional sessions are currently 
underway. (See Category 8).
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LCCC Overall Maturity Level for this Category

   Reacting Systematic Aligned Integrated

INTRODUCTION 

Processes for Helping Students Learn at Lorain County 
Community College are “aligned” and well on their way 
to being fully “integrated”.  Our College has engaged in 
two rigorous years of research, deliberate engagement, 
shared learning, and strategy development to strengthen 
the quality of our educational programs and the overall 
structure of our learning environment.  As a result of our 
participation in the Completion by Design (CBD) initiative 
of the Bill and Melinda Gates Foundation, we have made 
structural changes, re-designed educational programs, 
instituted new policies, established new performance 
measures and targets, and realigned institutional 
resources to advance student learning, progression, and 
completion.  

College processes are stable and consciously managed.  
Sections 1P1 and 1P2 describe the careful attention given 
to general education and specific learning outcomes every 
academic year.  Section 1P18 describes our innovative 
Course Assessment Record (CAR) and Course Assessment 
Record Database (CARD) used to document assessment 
of student learning and how it has been evaluated this 
past year to strengthen assessment at programmatic 
and institutional levels. Section 1R3 addresses our 
performance results relative to assessment of critical 
thinking (which is the most common general and specific 
educational outcome across disciplines and programs at 
our College).

Section 1P5 explains our structural changes (like 
integration of our Career Services division with Enrollment 
Services) along with a multitude of policy changes we 
have made to minimize options and establish a more 
structured learning environment for our students. Section 
1P7 describes how the College has transformed services 
to help students select a major area of study that aligns 
with their needs, interests, and abilities. Section 1P8 
discusses our redesign of remedial Math and English 
to help students complete developmental course work 
and progress to college level instruction. Section 1P15 
addresses how we are integrating support service needs 
with effective teaching and learning processes. Sections 
1P2, 1P4, 1P13, and 1P17 address our attention to labor 
market conditions and increased emphasis we are placing 
on labor market value of our students and graduates.   

Section 1I2 describes the comprehensive process of 
internal stakeholder engagement to safeguard shared 
learning across institutional units.  Because our work 
has been informed by a substantial amount of research 
and internal data analysis, deliberate attempts have 
been made to process data, determine implications, and 
use the information to inform development of strategic 
interventions. We strongly believe that people are more 
supportive of that which they help to create and have 
utilized a bottom-up approach to ensure campus-wide 
involvement in the design and execution of strategic 
interventions to help our students learn.  Section 1R1 
describes the College’s new measures of student learning 
and completion which are monitored annually. 

Coordination of work across institutional units is 
paramount to the improvements our College has made. 
Section 1I2 describes the cross-cutting teams of faculty, 
staff, administrators and students now in place to manage 
and evaluate student success.  Teams focus on all points of 
student interface including point of connection (interest 
to application), point of entry (or enrollment), student 
progression, and student completion.  Section 1P15 
addresses how we are better coordinating services across 
these areas. 

Overall, LCCC has established new goals to help students 
learn and complete which are embraced by the entire 
campus community and aligned with our mission, vision 
and strategic priorities. We believe we will be at the 
“integrated” maturity level within a couple of years as 
a result of the cultural and structural improvements we 
have made.   The college is already seeing results.  For the 
last two years, LCCC has been ranked among the top 120 
community colleges nation-wide and is the only college 
in Ohio to have this distinction.  One of our greatest 
successes is first year retention rates for which LCCC ranks 
28th in the nation.

q
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PROCESSES

1P1:  Determining common or shared objectives for 
learning and development and who is involved.

Consensus on common or shared objectives for learning 
is achieved annually. Through its general education 
program, LCCC provides students with the knowledge, 
understanding, and skills that our society expects from 
any college-educated individual.  A two-year revision 
process during the 2009-10 academic year involving 
students, faculty, administration, and members of the 
community resulted in a new set of General Education 
Outcomes (GEOs) for our College. The new general 
education format involves a combination of core courses 
and “infused” outcomes.  The core courses include 
English, Math, Natural Science, Social Science, and 
Humanities and follow guidelines established by the Ohio 
Board of Regents.  All five of the core course areas are 
required in the Associate of Science and Associate of Art 
degrees.  In the Associate of Applied Science degrees, 
four of the core course areas are required.  In one year 
technical certificates or certificates of proficiency, two 
of the core course areas are required. Each year faculty 
complete a Course Description Student Outcome (CDSO) 
form to map courses to General Education Outcomes. 

Table 1P1-1:  General Education Mapping at Program and Course Levels

  General Education Outcomes

Associate Degree Nursing AAS Degree CORE 
1

CORE 
2

CORE 
3

CORE 
4

CORE 
5

Infused 
1

Infused 
2

Infused 
3

Infused 
4

Infused 
5

BIOG 121 Anatomy and Physiology I   X   X    X

BIOG 122 Anatomy and Physiology II   X   X    X

BIOG 251 General Microbiology   X   X    X

ENGL 161 College Composition I X     X     

MTHM 168 Statistics  X    X     

NURS 114 Health Assessment and Clinical 
Reasoning      X X X X X

NURS 115 Basic Nursing Concepts      X X X X X

NURS 126 Maternal-Newborn Nursing      X X X X X

NURS 127 Child Health Nursing      X X  X X

NURS 128 Comprehensive Adult Nursing I      X X X X X

NURS 129 Behavioral Health Nursing      X X X X X

NURS 210 Comprehensive Adult Nursing II      X X X X X

NURS 213 Comprehensive Adult Nursing III      X X X X  

NURS 215 Concepts of Professional Nursing 
Practice and Client Care      X X X X X

PSYH 151 Introduction to Psychology    X  X X X X X

PSYH 251 Human Growth and 
Development    X  X  X  X

SDEV 101 College 101      X   X X

SOCY 151 Introduction to Sociology    X  X X X X X

The College denotes specific courses in these general 
education areas with a capital “C”.  

Core course General Education Outcomes include:
	 C1: English: Demonstrate logical organization, 

coherent thinking, and precision in writing
	 C2: Mathematics: Utilize college mathematics to 

solve problems
	 C3: Natural Science: Apply scientific concepts and 

methods of inquiry
	 C4: Social Science: Apply concepts, principles and 

methods of inquiry in the social sciences
	 C5: Humanities: Examine the nature of human 

expression and/or artistic creativity

Courses which utilize other general education components 
are denoted at the course level with a small “c”. In 
addition, all College courses are mapped to five infused 
outcomes. Infused outcomes include:

	 In1: Critical Thinking: Employ critical thinking 
skills in addressing issues and problems

	 In2: Communication: Demonstrate competence 
in verbal and nonverbal communication

	 In3: Diversity: Analyze the role of diversity in the 
development of the individual, the community, 
and the global society
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	 In4: Ethics: Apply personal, professional, social 
and civic values

	 In5: Health: Identify behaviors that promote 
health of the individual

Table 1P1-1 provides a snapshot of the general education 
mapping performed annually.  The table is illustrative of a 
small set of courses to serve as an example only. 

Common or shared learning objectives are developed 
by faculty in response to employer focus groups and 
in-depth-interviews, advisory board input, university 
partner requirements, and student demand.  This process 
begins by meeting with all pertinent stakeholders to 
determine both required objectives along with the level 
of required objectives upon program completion.  Careful 
consideration is given to each objective to plan the 
significant steps needed to achieve an outcome reflective 
of program goals and the LCCC mission. Once developed, 
faculty obtain approval from Curriculum Council, the 
College’s recommending body to the Provost/Vice 
President for Academic and Learner Services.  Curriculum 
Council is charged with:

	 Continuously studying and evaluating courses and 
curricula to determine whether college objectives 
are being met.

	 Examining proposals from new or revised courses 
or curricula.

	 Planning, developing, and projecting degree and 
certificate programs on a long-term basis.

Curriculum Council embodies full campus representation 
including faculty and deans from all academic divisions, 
representation from student services, the Office of 
Institutional Effectiveness and Planning (IEP), the 
University Partnership (UP), and Student Senate. 

Development of General Education Outcomes originated 
through the work of a General Education Assessment 
Steering Committee which was a subcommittee of 
a broader AQIP Assessment Design Team.  In 2012, 
these groups were re-organized into a formal standing 
committee of the College called the Student Learning 
Assessment Council (SLAC).  The new standing committee 
allows for rotation among members once every two years 
so more stakeholders can participate in the development 
and assessment of shared learning objectives (versus 
the former ad hoc committee upon which the same 
individuals had served for virtually ten years). SLAC 
has representation from all facets of the LCCC campus 
including students.  

1P2:  Determining specific program learning objectives 
and who is involved in setting these objectives.

The College has established program specific learning 
objectives for 100% of certificate and degree programs 
which detail what a student will know and be able to do 
upon completion of the program. Learning objectives are 
developed in multiple ways.  

Faculty Mapping: Faculty within each discipline review 
learning outcomes at the course level and then map 
common outcomes across courses to develop program 
level outcomes.  

Employer Engagement: Employers are engaged in the 
development of programmatic learning outcomes both 
when new programs are established and through periodic 
review using in-depth interviews (IDI’s) or focus group 
discussions to ensure alignment with industry needs 
and standards.  Through these methods, both curricula 
and learning outcomes are shared with employers who 
recommend refinements based on changes and trends 
within their industry sector.  The College has also worked 
diligently over the last couple of years to embed industry 
standards into coursework.  For example, LCCC began the 
implementation of the NAM-Endorsed Skills Certification 
System in late summer 2009. Initial data on occupational 
employment and industry trends revealed a shortage of 
skilled manufacturing workers and projected increases 
needed to replace retiring workers. The intent was 
to begin work on aligning the skills certifications with 
existing programs of study and to increase awareness of 
career opportunities among low income young adults 
thus growing the pipeline of skilled workers to align 
with industry needs. The following programs (including 
all stackable certificates) were included in the first 
phase of this initiative:  Automation (Systems Specialist 
and Maintenance/Repair majors); Manufacturing 
Engineering Technology (Quality Assurance; Mechanical 
Design and Computer Aided Machining majors) and 
the Welding Engineering Technology major.  Some or 
all of the AWS or MSSC skills have been embedded in 
the courses for these programs.  Pathways showing the 
programs of study, courses, and related certification 
were developed and reviewed with industry leaders for 
feedback and acceptance.  Three of the NAM-Endorsed 
Skills Certifications are included in curriculum pathways 
and two are included in pathways offered through the 
education partner for transition to LCCC. 

The economy and significant loss of manufacturing jobs 
in the region over the past couple of years has made the 
work more challenging. However, the increasing demand 
for highly skilled workers has brought attention to these 
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certifications as one of the ways to prepare and select 
employees. Use of certification helps employers get 
through the large pool of job seekers and identify those 
most likely to succeed within their company. By increasing 
awareness of the certifications and their value both to 
individuals and companies, we have opened the door to 
the development of the skilled workers needed for the 
future and identified a pathway to meet this goal. This 
project has impacted the college and the region. The 
work begun in this project is a springboard to a number 
of other activities and opportunities.   Engineering 
Technologies faculty have been charged with developing 
Career/Certification Pathways for all programs of study.  
This is an ongoing process.  The most recent addition was 
the inclusion of IPC Certification for Applied Electronics 
students completing the Electronics Fabrication Course 
(ELCT 115).  Faculty and employer involvement has been 
critical to the success of our work to embed industry skill 
certification into our curriculum.  

Engagement of University Partners: University partners 
play a key role in development of specific learning 
outcomes as well. The College has a very unique 
University Partnership program whereby 12 universities 
offer about 60 bachelor and graduate programs on our 
campus.  More than half of our students (52%) transfer 
to a university program which is much higher than the 
national average for community colleges. LCCC works 
closely with universities throughout Ohio to ensure our 
learning expectations are consistent with bachelor and 
graduate level learning objectives.  (See Sections 3P4, 3R5, 
9P2, and 9R2).

Students/Graduate Evaluation: Students and graduates of 
LCCC are asked to evaluate how well the College prepared 
them in areas which align with program specific learning 
objectives.  This evaluation informs curricular and delivery 
improvements to strengthen achievement of program 
specific learning outcomes. Student evaluations are 
accomplished through exit interviews, graduate tracking 
surveys, and other methods.  (See Section 1R4, Tables 
1R4-1, and 1R4-2).

This past year, the Student Learning Assessment 
Committee (SLAC), in conjunction with the Office of 
Institutional Effectiveness and Planning, inventoried 
programmatic outcomes to identify areas of commonality 
for purposes of assessment.  Specific program learning 
outcomes have traditionally been assessed on a five-year 
program review cycle.  However, a new program review 
process is being designed to ensure comprehensive 
assessment within year one and development of an 
action plan for improvement. The action plan will be 
implemented over the course of two to three years and 

reassessed in year four.  Not only has the program review 
process been re-designed, a new comprehensive set of 
data is being produced to guide continuous program 
improvement.  The program review process is described in 
greater detail in Section IP13. (See Table 1P13-1).

1P3:  Designing new programs and courses that facilitate 
student learning and are competitive with those offered 
by other organizations.

The design of new programs at LCCC is data informed and 
includes: 1) labor market demand; 2) student demand; 3) 
transfer data; and 4) peer organization analysis.  

Labor Market Demand: Industry and occupational 
outlook is a significant factor in the design of new 
programs.  The College monitors labor market data for 
the county and region using EMSI (Economic Modeling 
Specialists Intl.) for which we pay an annual subscription. 
Based on regional demand, the College developed five 
new Associate Degrees (in Alternative Energy-Wind 
Turbine, Paramedic to RN, Computer and Digital Forensics, 
Industrial Computing Application Specialist, and Early 
Childhood Education) in 2009/2010.  During this same 
time, ten new certificate programs were developed.  
In 2010/2011 one new Associate Degree was created 
along with seven certificate programs. In 2011/2012, 
four new Associate Degree Programs (in areas like Solar 
Technology, Construction Technology, and Occupational 
Therapy Assisting) were approved along with five new 
certificate programs. In 2012/2013, four new programs 
were formed (of which two are still pending approval from 
the Ohio Board of Regents) while seven new certificates 
were developed including a professional Nanny Academy, 
Information Security for Business Certificate, Healthcare 
Information Networks Certificate, and others. In all 
cases, there is a need to supply more graduates for our 
region as evidenced by labor market data. In addition to 
secondary data analysis using EMSI, LCCC has a research 
center which provides comprehensive data, research, and 
evaluation services to the community on a fee-for-service 
basis.  This provides internal capacity and expertise for 
primary data collection through surveys, focus group 
discussions, and other quantitative and qualitative 
research methods. The Center frequently conducts 
primary market research to inform design of new 
programs to supplement secondary labor market data. 

In addition to new programs, new courses are 
continuously developed in response to market demand.  
For example, the surge in demand for people with 
knowledge of the Chinese language given the emergence 
of China as a major economic powerhouse led to 
the development of a new online course in Chinese.  
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Since launched, enrollment in this course has been 
strong.   Additionally, local employers have increasingly 
identified work experience as paramount. As a result, 
LCCC has redesigned courses and programs to ensure an 
experiential learning component (including internships, 
co-ops, service learning projects, etc.) which in turn, helps 
ensure labor market value of our graduates. Within our 
Arts and Humanities Division, for example, Journalism 
courses now require special projects in conjunction with 
mainstream newspapers. Journalism students covered 
the Super Tuesday primary elections in May 2012 and the 
general presidential election in November 2012 for a local 
newspaper. As another example, a course titled “Social 
Media for Newsrooms” was recently developed to ensure 
marketability in the journalism industry. (See Sections 3R5 
and 3I-1)

Student Demand: In addition to labor market demand, 
the College monitors university transfer rates using the 
National Student Clearinghouse (NSC) Student Tracker to 
inform new program design. Recent analysis of transfer 
data by institution and program revealed opportunity 
to expand some of our existing University Partnership 
programs.  The College’s University Partnership program 
has produced 8,641 awards at the bachelor and graduate 
levels since 2000 for students who started their academic 
pursuits at our College. Additional data analysis has 
revealed opportunity to expand the University Partnership 
based on the transfer patterns of these students. For 
example, 63 of LCCC students transferred to Kent State 
University (a local university) for Fashion Design and 
Merchandising since 2000.  However, our College does not 
have a comparable two-year program. At the same time, 
there is a need to improve the supply of these graduates 
as evidenced by regional labor market data. This is an 
example where a new program is being inspired based on 
a high degree of student interest (i.e., transfer/completion 
patterns) coupled with a need to produce more graduates 
to meet local market needs.  (See Tables 9R4-4 and 9R4-
5).

Peer Organizational Analysis: Peer organizational analysis 
is conducted for two reasons.  First, the Ohio Board of 
Regents has discouraged development of new programs 
when a comparable program exists within the same 
economic development region of Ohio and there appears 
to be an adequate supply of graduates to meet market 
demand.  At the same time, we often perform national 
best practice searches when developing new programs to 
model curriculum after other successful college programs.  
Peer analysis helps us minimize duplication of educational 
programs in our region and is used to design new 
programs when the need arises.
  

1P4:  Designing responsive academic programming that 
balances and integrates learning goals, students’ career 
needs, and the realities of the employment market.  

The College’s primary goal is to ensure the employability 
and labor market value of our graduates along with 
adequate preparation for advanced degree attainment.  
There have been occasions within the last few years 
to balance student needs with this primary goal.  For 
example, during a series of formal focus group discussions 
with students in the winter of 2012, many said they 
dramatically under-estimated the time it takes to 
successfully complete core coursework and ultimately a 
two year degree.  CCSSE results also indicate our students 
rate the rigor of our courses and programs higher than do 
community college students nationally.  As a result, the 
College is currently reviewing credit hour requirements 
for degree attainment (which have increased as courses 
have been added over the course of many years) in an 
effort to reduce time to completion. However, the design 
and re-design of existing programs to satisfy student 
needs does not (and will not) sacrifice learning outcomes 
which are vetted with employers, university partners, and 
others. Preservation of general education and program 
specific learning expectations helps ensure graduates of 
our programs are marketable which in turn, improves the 
employability of students. LCCC is also very careful not to 
create programs which duplicate those offered by other 
community colleges within our region – especially in areas 
where the supply of graduates is sufficient to meet market 
demand. 

For transfer programs, the College has designed many 3+1 
programs whereby students take three years of course 
work at community college rates.  This has enabled our 
students to earn an advanced degree and one-third of 
the cost.  However, throughout articulation negotiations 
with universities, academic rigor is maintained and in 
fact, often the rigor of our course-work is strengthened 
to preserve student learning expectations.  This is 
yet another way to balance student needs without 
jeopardizing learning outcomes.   

Improved career guidance is another way in which 
we balance student needs, learning expectations, and 
realities of the employment market. Within the last year, 
LCCC has dramatically changed how we approach career 
exploration, career guidance and academic planning.  
Our Career Services Division has been integrated with 
Enrollment Services for enhanced coordination and 
guidance of students into a productive career pathway. 
New policies have been established as well. All new 
students are now required to meet with an advisor/
counselor prior to registration.  We are engaged in 
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stronger assessment to align student career interests 
with individual strengths and abilities (through purchase 
and administration of the Noel Levitz College Student 
Inventory).  And, the College is using new tools and 
processes to facilitate the development of individual 
Career and Academic Plans (known as MyCAP) that are 
accessible to the student, advisors/counselors, and faculty 
to help track and monitor student performance towards a 
degree or transfer program.  These changes are intended 
to help guide students into promising career pathways so 
they do not waste time and money taking unnecessary 
courses toward a degree.  At the same time, these 
interventions help ensure students make career choices 
based on realities of the employment market from the 
onset.  

1P5:  Determining the preparation of students for the 
specific curricula, programs, courses, and learning they 
will pursue.  

The College continues to invest in a comprehensive array 
of assessments to reduce risk and help students be more 
successful for the curricula, programs, and overall learning 
they will pursue.  This includes mandatory assessment for 
all new students, students who will register for on-line or 
blended courses, students who do not speak English well, 
students with special needs, adult learners requiring basic 
literacy or GED preparation, and others. 

First, all entering students are assessed in reading, 
English, writing, and mathematics through the COMPASS 
test. Faculty teams and academic advisors establish the 
placement parameters based upon data from student 
success in English and mathematics courses and state 
guidelines. About one-half of entering students in 2012 
were referred to at least one developmental education 
subject.  The purpose of the Academic Foundations 
Division is to provide remediation courses in math, 
English/writing, reading, and study skills.  Students who 
place into three developmental education subjects (i.e., 
Math, English, and Reading) are required to enroll in 
College 102, a course on Strategies for College Success.  
A new College policy also requires students to complete 
developmental courses consecutively and sequentially 
until the required sequence is completed.  They must also 
complete developmental course work before they can 
enroll in any other college courses.
 
Regardless of COMPASS placement scores, a new policy 
mandates that all new students meet with an academic 
advisor/counselor and participate in an orientation class 
prior to registering for college coursework. Only students 
who are non-degree seeking and registering for 3 or 
fewer hours, transient students and students registering 

for audit are exempt from these requirements. To assist 
with development of a Career and Academic Plan, new 
students complete the Noel Levitz College Student 
Inventory (CSI) to identify strengths and weaknesses 
relative to educational goals. Those with a high risk index 
of 70% or higher on the CSI are required to meet with a 
Student Success Coach on a continual basis.  

Also as part of LCCC’s commitment to student completion, 
new LCCC students must successfully complete the 
Distance Learning Technology Readiness Assessment 
prior to gaining access to on-line or blended courses.  
This assessment is available through the Angel Course 
Management System thirty days prior to the start of 
courses and must be successfully completed prior to the 
start of classes.  

The College also now has new attendance and late 
registration policies. Late registration is now restricted.  
If a student is unable to attend the first class, they are 
not permitted to register for the course.  In distance 
learning classes, registration must be completed prior to 
the course start date. The purpose is to facilitate student 
progression, course success, and overall completion.

Students who do not speak English as a primary language 
must meet minimum English language proficiency or 
achieve a minimum TOEFL (Test of English as a Foreign 
Language) score. 

Since July 2010, LCCC, through grant funding from 
the Ohio Board of Regents, operates the local ABLE 
Consortium.  The Consortium is the sole provider of 
federally-funded Adult Basic Literacy and GED preparation 
services and instruction, as well as English for Speakers 
of Other Languages (ESOL) in Lorain County.  Weekly, 
120+ hours of instruction are delivered via 27 classes 
held at 8 locations throughout the county, including 12 
classes on LCCC campuses.  The Consortium also teaches 
NMTH 180, a non-credit LCCC math course required of 
individuals scoring 22 or lower on the COMPASS Pre-
Algebra assessment.  This course is the equivalent of our 
former Academic Foundations course, MTHM 098, and is 
delivered at no cost to the students through ABLE funding.  

In addition to upfront assessment, coaching, and 
orientation, student progress is more carefully monitored.  
The intent of new policies and procedures for entering 
students is to provide more structure as described by 
the research of Kay M. McClenney. LCCC has brought Dr. 
McClenney to our campus on multiple occasions over 
the last few years to guide the development of strategic 
interventions which ensure student preparedness for 
courses, programs, and overall learning.  
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1P6: Communicating the required preparation and 
learning and development objectives and how 
admissions, student support, and registration services 
aid in this process.

Information about the College and expectations regarding 
necessary student preparation and student learning 
objectives are funneled to prospective students through 
on-going contact with area school district personnel. The 
College engages in regular communication with middle 
school and high school students via: 

	 LCCC e-newsletters and web pages: Hey Senior/
Junior, LCCC Student E-news, Student Success 
Plan, Future Students. These sites provide 
information about educational opportunities 
(e.g. dual enrollment, honors program, University 
Partnership, program quality, costs and financial 
aid, extracurricular activities, etc.)

	Our Recruitment and Outreach Specialists develop 
and maintain close relationships with area school 
systems through visits to schools and classrooms, 
hosting information sessions, meeting twice 
yearly with middle and high school guidance 
counselors, and serving as subject matter experts 
regarding college admissions, planning for college, 
and transfer and articulation for presentations at 
schools and professional organizations.

	 Educational or service oriented opportunities 
for K-12 on the LCCC campus communicate our 
priority of promoting learning and engaging 
individuals in higher education (i.e. KnowHow2Go 
(to college, financial aid filing services, academic 
fairs, college fairs, career fairs, Meeting Great 
Minds Speaker Series, GED classes, etc.)

	 The College fully participates and actively 
supports REACHigher, Lorain County’s P-16 
Council.

	 The President hosts a yearly meeting with LCCC 
leaders and school superintendents to discuss 
challenges and opportunities in education.

	Direct mail brochures and e-newsletters are also 
sent to target populations. (See Sections 9P1 and 
9R2).

Academic divisions and support services assist in providing 
more course and program-specific information:
	Main Street in the Barbara and Mike Bass Library/

Community Resource Center provides “one-stop-
shopping” for students: admissions, advising, 
registration, employment and career services, and 
financial aid.

	 LCCC online course catalog and printed curriculum 
guides are used and distributed as part of 

advising. These documents are also available 
through the College website.

	 Placement assessments like the COMPASS and CSI 
help advisors identify any gaps in the student’s 
preparation for college coursework which allow 
the advisor to assist the student in proper 
placement into college classes.

	 All new students must complete the mandatory 
College 101 (Orientation) course prior to enrolling 
in their thirteenth credit hour. This course focuses 
on information critical to student success in 
college.

	 Faculty course syllabi list course expectations, 
expected behavior, and other information relevant 
to student learning and success in the course.

	 Program orientation/information sessions for 
students upon initial enrollment into the program 
are aimed at increasing student success in the 
program.

In addition to high school students, the College invests 
numerous resources to communicate with, and prepare 
nontraditional students and displaced workers. Wrap-
around support services are highly structured for these 
populations.  LCCC works in partnership with the Lorain 
County “One-Stop” (called The Employment Network) to 
offer a comprehensive set of services to improve adult 
and dislocated workers access to employment at a wage 
level that promotes self-sufficiency. The partnership 
results into a constant perfecting of innovative approaches 
to help the unemployed learn of education and training 
programs and add skills or a credential for re-employment 
into high growth jobs. 

Mutual clients are able to take advantage of all One-Stop 
services from one point of contact on the LCCC campus 
within our Career Services Division.  All individuals seeking 
financial assistance with training, supportive services, 
and/or job search assistance are required to attend a 
Stimulate Your Career (SYC) orientation as a first step. 
These orientations are offered at various locations. SYC 
is a customer-centric, career pathway oriented, holistic 
approach to workforce development that results in a “no 
wrong door” approach for both individual job seekers 
and businesses.  The success of SYC is achieved in part by 
the progress of common systems, polices and protocols.  
Throughout the SYC process individuals are required to 
complete career development plan prior to being enrolled 
into intensive services. A notation is made within a 
common database to capture all completed steps making 
it easy to verify completion. Select LCCC employees have 
access to the database which facilitates information 
sharing and helps avoid duplication of efforts. 
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Participants who desire assistance are then required to 
complete a series of career exploration/career decision 
strategies to determine the occupations in which they 
will most likely succeed and for which there is a high 
probability of job openings within our region. This process 
includes:

	A Career Boot Camp or Career Exploration 
workshop

	Career research
	Locating job postings
	Meeting with a Career Specialist 

Once suitability and eligibility are confirmed under WIA 
requirements, individuals are linked to educational 
providers to find appropriate training to align with career 
goals. When an individual expresses interest in LCCC they 
are referred to the Career Restart Advisor. Goals and 
employment plans are developed, training cost sheet and 
payment vouchers are completed and issued. Once in 
Career Restart at LCCC, students create a fully customized 
educational plan.  The Career-Restart Advisor monitors 
the students’ academic progress to ensure program 
completion and maintains progress reports for the county 
Employment Network (One-Stop). Prior to program 
completion students are encouraged to participate in a 
Marketing Your Talents or Job Search Marathon workshop. 
These workshops ensure the individual has the necessary 
skills to apply, interview, and obtain employment 
opportunities. (See Section 9P1 and Table 9R2-3).

1P7:  Helping students select programs of study that 
match their needs, interests, and abilities. 

Since our last System Portfolio submission, the College has 
transformed its services to help students select a major 
area of study that aligns with their needs, interests, and 
abilities.  In 2010, based on extensive review of internal 
data, focus group discussions with students, and research 
by the Community College Research Center (CCRC), we 
learned:

	 Students were not utilizing College career services 
on the front end (to determine a major area 
of concentration suited to their interests and 
abilities) or the back end (to help them obtain 
employment).

	 Students were bouncing between multiple 
advisors and counselors securing conflicting 
guidance about career opportunities and 
academic programs.

	 Students were changing majors multiple 
times throughout their academic experience 
(as indicated by excessive credits beyond 

degree requirements, time to completion, 
and persistence beyond 10 years without ever 
achieving a credential).

	 Recent data indicates that students who select a 
major area of study within 1 or 2 years are much 
more likely to complete a degree within five years. 
See Figure 1P7-1. 

As a result of this comprehensive research, the College 
has restructured front end services to ensure selection of 
programs that match student needs, interests, and 
abilities.  Interventions include restructuring of College 
services, new career assessment tools, resource 
enhancements, policy changes, and curricular re-design. 
In 2012, the College’s Career Services division was 
integrated 

with Enrollment Services for improved coordination 
of career exploration, assessment, and advising, and 
employment services.  During the same year, LCCC 
purchased the Noel Levitz College Student 
Inventory (CSI) to identify strengths and weaknesses in 
academic preparation, motivation, and career decision 
making.  As of October 2012, the CSI is administered 
to all new students. The College hired new Student 
Success Coaches in December 2012 to connect new, at-
risk students (with a high risk index of 70% or higher on 
the CSI) or existing students who have not yet identified 
a major area of concentration to valuable career and 
College resources. 

With respect to policy changes, meeting with an advisor 
or counselor prior to registration is now mandatory for 
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all new students (implemented in October 2012).  As 
mentioned earlier, all new students must develop a 
Career and Academic Plan (MyCAP) which is monitored by 
the student, career counselors/advisors, and faculty for 
enhanced coordination and guidance.
Curricular re-design involved review program curriculum 
guides and course sequencing to ensure students have 
opportunity to take core course work within their 
first year of study. More opportunity for hands-on, 
contextualized learning both inside and outside the 
classroom (experiential education) through simulations, 
capstone courses, internships, co-ops, and service learning 
has also been strengthened. 

All interventions are being closely monitored and 
evaluated to inform continuous improvement. 
Additionally, key performance indicators and targets 
have been established to ensure more students choose a 
program that matches their needs, interests, and abilities 
early in their academic career. Performance targets are 
described in Section 1R1. 

1P8:  Dealing with students who are under prepared for 
the academic programs and courses offered.

Students are required to take COMPASS placement testing 
prior to enrolling in courses.  Students scoring below the 
identified standards are required to take developmental 
courses through the Division of Academic Foundations to 
help prepare them for the rigor of college-level courses.  
Academic Foundations offers courses in mathematics, 
reading, English/writing, and study skills.  Based on 
recent data analysis and research, LCCC is restructuring 
developmental education programs.  Recent data analysis 
and research through our participation in Achieving the 
Dream (AtD) and Completion by Design (CBD) revealed 
that 52% of LCCC college ready students persist or 
complete within 5 years while only 48% of students placed 
into one developmental course, 39% placed into two 
developmental courses, and only 30% placed into three 
developmental courses persist or complete within 5 years. 

About half of all LCCC students are required to take 
remedial or developmental education coursework. Data 
analysis revealed that it can take a student as many as 5 
semesters to progress through the developmental math 
sequence before they are prepared for college-level 
courses.  Not only were very few students completing 
developmental education course work within one year, 
some students used a majority of their Pell grant dollars 
to pay for remediation classes, leaving them little to no 
financial resources for college-level course work and 
credential attainment.  

In the winter of 2012, our College conducted a series of 
professional focus group discussions with developmental 
education students (outside of the classroom using a 
professional focus group moderator).  Students described 
their frustration with the math sequence in particular.  
Our College had 7 different levels of developmental math.  
While not all students place at the lowest level, many burn 
out mid-way through one math course, let alone multiple 
math courses.  Students shared many experiences in 
which they were able to master content mid-way through 
one class.  However, once they started to struggle with 
content, they fell further and further behind.  This 
resulted in many students either failing developmental 
math or withdrawing from the math course prior to the 
end of the semester.  Students were most disturbed by 
the fact they had to start back at the beginning of the 
course each time they re-enrolled. Their preference was 
to start from the point at which they began to struggle 
with course content and not repeat the content they had 
mastered.  Additionally, students were frequently “burnt 
out” from solving hundreds of math problems over the 
course of 16 weeks. They also did not see the value or 
application of developmental math.  For these reasons, 
students suggested our College re-design developmental 
math into shorter segments (or modules) supplemented 
by tutoring and other resources to help them succeed. 
Greater contextualization of developmental math for 
real world application is another important factor driving 
developmental education re-design.  The Academic 
Foundations division has eliminated 3-4 credit hour, 16 
week courses and replaced them with 2-credit hour, 8 
week courses as illustrated in Table 1P8-1.   

Prior to developmental math re-design, students who 
placed into Pre-Algebra were required to take from 10-
14 credit hours over 3-4 semesters to complete their 
developmental math sequence.  Now these students take 
10 credit hours over 2.5 semesters to complete the same 
level of work.  Additionally, the overlap between courses 
has been eliminated to streamline the sequence.  One 
textbook and one software access code for the entire 
sequence is used as a cost savings for students.   

Table 1P8-1:  Redesign of Developmental Math

3-4 Credit Hour, 16 Week 
Courses Eliminated

Replaced with 2 Credit Hour, 8 
Week Courses

MTHM 021: Pre-Algebra 
(3 credits)
MTHM 022: Basic Algebra 
(4 credits)
MTHM 026 Basic Algebra Part 1 
(4 credits)
MTHM 027: Basic Algebra Part II 
(4 credits)
MTHM 023: Intermediate Algebra 
(3 credits)

MTHM 041: Pre-Algebra 

MTHM 051 + 061: Beginning 
Algebra Part I & 2
MTHM 051: Beginning Algebra 
Part 1
MTHM 061: Beginning Algebra 
Part II
MTHM 071 + 081: Intermediate 
Algebra Part I & 2
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This past year, the College has also done some re-
design work with developmental English. Our Academic 
Foundations faculty developed a 2 credit support course, 
ENGL 061, for near college ready students.  These 
students will take this course concurrently with a first year 
college composition course, ENGL 161.  The purpose of 
the new course is to place more students into college level 
writing and to provide support for those students as they 
move through the gatekeeper writing class.  This approach 
was modeled after a successful program created by The 
Community College of Baltimore County. 

The College is also in the midst of design and 
implementation of Boot Camps offered prior to COMPASS 
assessment to filter out those who are genuinely under 
prepared for college level course work versus those 
needing to refresh their skills only.  Boot Camps will be 
available for recent high school graduates and adult 
learners. The goal is not to teach prospective students 
how to achieve higher COMPASS scores. The intent is to 
provide refresher for more accurate placement of under 
prepared students. 

The Office of Special Needs (OSN) works closely with the 
Division of Academic Foundations.  Students who score 
significantly below the benchmark scores are referred to 
OSN which diagnoses if there was some type of issue that 
impacted their performance on the assessment exam.  If 
the issue can be resolved, the student is retested in the 
academic area that was affected.  If the student requires 
specific accommodations, these needs are addressed 
during the reassessment. The OSN provides a variety of 
support services for students with both physical and/or 
learning disabilities. 

The Tutoring Center provides students with up to two 
hours of free tutoring per week.  The Tutoring Center 
also provides learning sessions related to test anxiety 
relief, study skills, and reading textbooks effectively.  
The College also offers online tutoring services through 
SMARTTHINKING.
 
The College has also strengthened its academic probation 
policy.  Students are placed on academic probation when 
her/his cumulative grade point average falls below the 
established minimum (which is 1.60 for 10-29 semester 
hours, 1.75 for 30-44 semester hours, and 2.00 for 45 
plus semester hours).  A probationary email is sent to 
each student at the conclusion of each semester.  A 
student attending, or who has attended another college 
or university and who is placed on probation by that 
institution is placed on probation if admitted to LCCC.  The 
student remains on probation until meeting the minimum 
cumulative GPA required for the number of credit hours 

attempted.  Academic probation also requires a student 
to reduce their course load and to register at the next 
regular semester registration for not more than 12 credit 
hours (or not more than 6 credit hours in a regular eight 
week session).  In addition, a registration hold is placed 
on the student’s MyCampus account and the student is 
required to meet with a Career and Academic Advisement 
specialist to register for classes or to adjust their schedule.

1P9: Detecting and addressing differences in students’ 
learning styles. 

Students explore their personal learning styles in the 
College 101 orientation course they are required to take 
at the start of their college experience.  The Office of 
Special Needs also uses learning styles evaluation when 
determining needed accommodations. 

As mentioned in section 1P5, new LCCC students must 
successfully complete the Distance Learning Technology 
Readiness Assessment prior to gaining access to on-line 
or blended courses. Because on-line and blended courses 
require different learning styles, the Distance Learning 
Technology Assessment helps students determine their 
individual strengths and weaknesses relative to on-line 
offerings.  If needed, the student can seek additional 
assistance to improve learning skills and overall readiness 
for this type of course delivery.  
Faculty can expand their knowledge about learning 
styles and effective pedagogy in multiple ways including 
presentations on engagement and learning styles offered 
during faculty Development Days, Center for Teaching 
Excellence presentations throughout the year, and sharing 
of best practices between faculty in a variety of venues.  
The Ohio Learning Network (OLN) provides guides for 
incorporating activities into online courses that help 
address different learning styles.  Faculty are encouraged 
to use the OLN Quality Check to evaluate their online 
courses for good pedagogy characteristics.  Many faculty, 
whether online or on-site, integrate learning activities into 
the classroom experience that help to address the myriad 
of learning styles present in their class, optimizing the 
learning that occurs in their courses.  

Engineering Technology students are asked to complete 
the on-line Index of Learning Styles questionnaire 
available through North Carolina State University.  The 
survey includes 44 questions to help students plot their 
learning preferences along four dimensions: 1) active 
versus reflective learning; 2) sensing versus intuitive 
learning; 3) visual versus verbal learning; 4) sequential 
versus global learning.  Many professors ask students 
to take the Inventory of Learning Style test, print the 
results sheet, and determine their learning styles as a 
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result of the assessment.  Faculty also spend time prior 
to completion of the survey discussing learning styles and 
why they are important. 

1P10:  Addressing the special needs of student 
subgroups. 

Keeping with The Americans with Disabilities Act and 
Section 504 of the Rehabilitation Act, the Office for Special 
Needs (OSN) provides accommodations and support 
services to individuals, which includes students, faculty 
and staff with both emotional and physical special needs.  
Special needs students receive a Verified Individualized 
Services and Accommodations (VISA) to facilitate getting 
the appropriate accommodations needed for them to 
succeed.  OSN can also assist during a time of crisis: 
extended illness, family emergency, or other like-natured 
situations. Additionally, Women’s Link provides assistance 
in the form of personal counseling, family planning and 
emergency loans for both men and women.

To help with extra academic needs the Academic Support 
Center (Tutoring Center) provides free personalized 
academic support services to all currently enrolled 
students.  For students without the means to commute to 
campus, LCCC offers Online Tutoring/eTutoring which is an 
extension of the face-to-face tutoring offered at the main 
campus. Tutoring is also available at all outreach centers.

Course scheduling has been designed to meet a range of 
student needs. Classes are offered at different sites and 
delivery modes such as interactive video distance learning, 
Internet, individualized study and other to make a college 
education accessible to as many students as possible. 
Courses are offered day, evening, weekend, full term, half 
term and shorter. In addition to the main campus in Elyria, 
the College has four outreach centers within the county 
(the newest opened January 7, 2013). These Outreach 
Centers provide all of the primary student functions that 
are available at the College’s main campus including 
opportunities to start a club, run for student government, 
or host activities/events onsite. All students are invited to 
the Elyria Campus activities/events. The Student Senate 
at LCCC has an ambassador program which reaches out 
to students attending the outreach centers to welcome 
them into the LCCC student community.International 
students housed off campus are given consideration with 
classes and events scheduled around their transportation 
schedules.

All campus buildings have elevators and accessible 
entrances. These marked entrances are electronically 
wired and will open with an electronic door opener 
available for a student’s use. Campus parking lots have 
clearly marked handicapped spaces in all areas as well 

as van spaces. The number of accessible parking spaces 
at LCCC exceeds the state requirement. Wheelchairs 
are available in the Campus Services office for on-site 
temporary use by any individual visiting our campus or for 
those taking classes. Classroom furniture accommodations 
may be made through the OSS with adequate notification 
of the student’s needs.

The Academy for Lifelong Learning offers non-credit 
programming that is designed especially for those who 
are at least 50 years old and/or retired.  These programs 
and courses offer learning opportunities in computers, the 
Internet, estate planning, career enrichment, fitness and 
recreation, world cultures, astronomy, gardening, history 
genealogy, antique collecting, creative writing and much 
more.  All courses provide adults 50 plus the opportunity 
to attend classes with their peers. Parking for these 
courses is close with handicapped spaces available. 
The Children’s Learning Center provides an enriched and 
affordable day care solution for the children of both credit 
and non-credit students, faculty and staff. The center 
is licensed by the Ohio Department of Jobs and Family 
Services and meets or exceeds all requirements. The 
Children’s Learning Center is open year round with hours 
tailored to meet the needs of the students. 

Other online services provided to accommodate more 
students include an online bookstore and library services 
as well as OhioLink which is an online library database 
service and library reference service. If a requested book 
can not be found via the LCCC library or OhioLink, library 
staff will request the needed material from other sources 
through the InterLibrary Loan (ILL) in an attempt to aid in 
the student’s success.  

Students with special needs in the financial area will be 
given opportunities through our  Financial Services Center, 
which  is a one-stop location where students can apply 
for financial aid including grants, loans and scholarships 
and make arrangements to pay their student account 
via the payment plan, credit card, or cash payment. The 
Financial Services Center is dedicated to assisting students 
in finding a way to pay for college. 

1P11:  Defining, documenting, and communicating 
expectations for effective teaching and learning across 
the institution. 

Assessment is part of the culture at LCCC. Course 
objectives are clearly defined on the Course Description 
with Student Outcomes (CDSO) document mentioned in 
section 1P1. Program outcomes have also been identified 
and are listed on the Student Success Plan website. 
Assessment terminology, processes, and documentation 
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are integrated into the Faculty Handbooks for both 
fulltime and adjunct faculty. These guidelines provide 
stepwise instructions and institutional expectations for 
the assessment process. Assessment programs are offered 
for both fulltime and adjunct faculty once or twice each 
year. Assessment workshops occur several times during 
the year and are designed to help faculty learn more 
about the assessment process and to improve consistency 
in completion of the assessment documentation.  
Assessment information is also communicated via a semi-
annual newsletter which addresses interesting topics 
related to assessment and student learning. The Center 
for Teaching Excellence (CTE) regularly schedules “brown 
bag lunch” sessions that allow faculty to share successful 
learning strategies and best practices with other faculty. 
Communication to the College’s stakeholders, current 
students, future students, and the community is available 
through a number of resources, including the LCCC 
website.

The Course Assessment Record (CAR) and Program 
Assessment Record (PAR) documents allow consistent 
and systematic reporting of assessment data related 
to course and program outcomes, respectively. These 
documents identify the specific course or program 
outcomes being assessed, assessment method(s) used 
for the evaluation, results of the assessment, continuous 
improvement strategies, and analysis of the success 
of improvement strategies that were implemented to 
increase student learning.  CAR documents are completed 
by both fulltime and adjunct faculty. Participation in the 
assessment process is an expectation of employment, 
incorporated into faculty job descriptions and contracts.  
Information from the CAR documents is aggregated by 
each academic division and then analyzed as a composite 
by the Institutional Effectiveness (IEP) office as the Course 
Assessment Record Database (CARD). IEP produces a 
report that highlights student learning and teaching across 
the institution. Data acquired through this assessment 
process has led to a number of curricular changes during 
the past few years.  (See Section 1P18 and Table 1P18-1).

1P12:  Building an effective and efficient course delivery 
system that addresses both students’ needs and the 
institution’s requirements.  

The LCCC course delivery system is developed primarily 
through each of the eight academic divisions. Weekly 
enrollment reports are also disseminated to faculty for 
approximately 12 weeks prior to the start of each term. 
Each academic division reviews historical course and 
enrollment data to build a schedule for any particular 
term. The basic framework for course offerings is 
completed at least one academic year in advance to assist 
students with pre-planning. Specific times and locations 

are published at a later date. There are a number of 
components:

Institutional Process:
	 Enrollment Planning Council (composed of 

representatives from Counseling, Financial Aid, 
Student Services, Deans, faculty, and other 
stakeholders) evaluate enrollment trends.

	Discussion with Deans’ Council (consisting of 
all Academic Deans, Provost, and Directors/
Deans from Library/Learning Resource Center, 
Enrollment Services, and the University 
Partnership) occur bi-weekly.

	 A post mortem discussion occurs which helps 
develop suggestions and strategies to build the 
new schedule.

Academic Division Process:
Divisions engage in comprehensive review of course 
offerings.
	 Curriculum Council recommendations are 

reviewed (e.g. prerequisites).
	 Consultation is sought from faculty/program 

coordinators for feedback regarding course 
offerings, day/time scheduling, site location, 
delivery mode options, and program/
cluster review and continuous improvement 
recommendations (See Section 1P10).

Curriculum Development/Revision:
	 Curriculum Council (CC) has a process in place for 

development and refinement of curriculum to 
meet student and institutional needs. As various 
needs are identified, the academic divisions use 
these guidelines to develop and refine curricular 
offerings. (See 1P3).

	 Program Curriculum Guides and Course 
Description with Student Outcomes documents 
are constructed by faculty with input from other 
stakeholders. These documents help provide the 
framework for content delivery.

Course Management System: 
	 LCCC uses the ANGEL course management system 

to enhance course delivery which establishes the 
basic framework around which faculty can build 
online courses, blended courses, or merely sup-
plement on-site courses. The ANGEL system has 
built in communication, testing, and interactive 
components that can be used by faculty to en-
hance the learning experience. Learning Object 
Repositories can also be constructed within the 
ANGEL system for materials that can be used 
across course sections. Furthermore, ANGEL 
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has the ability to construct “community groups” 
that can enhance communication among certain 
functional entities around campus (e.g. Faculty 
Senate). 

	 The ANGEL system is managed by the Distance 
Learning Design Team that provides a variety 
of services including faculty training, ANGEL 
troubleshooting, technology enhancement 
support, and course resource development.

	 Assessment of the effectiveness of course 
delivery includes online technology and teaching 
surveys, as well as course assessments. Effective 
pedagogical features are often shared among 
faculty within a discipline through informal 
conversations, mentoring, or program/course 
coordinators, and via workshops.

Efficient Course Delivery to Address Student Needs:
	Over the past five years, LCCC has developed 

a comprehensive set of 10 week and 8 week 
courses (versus the 16 week courses) to help 
students progress through their educational 
experience in an efficient manner. These short-
term offerings cover the same amount of material 
as 16 week courses in a condensed time frame 
to ensure quality and overall effectiveness of 
instruction and content is preserved.  

	 LCCC has had the highest rate of on-line course 
offerings of all two year institutions in Ohio.  
Research has revealed that our students are more 
pressed for time to contribute to their studies 
given other commitments like work, raising 
children, or care of elderly parents, etc.  In fact, 
part-time enrollment is currently at an all-time 
high at 70%.  As a result, our goal has been to 
provide students with opportunity to pursue 
higher education at any time and any place.  On-
line offerings are one strategy for improved access 
to those we serve. 

	 LCCC has also established full-service outreach 
centers in 4 different locations throughout our 
service area.  The goal is to offer programs and 
courses in places close to where people live and 
work.  Combined, the four outreach centers are 
serving thousands of students annually.

Other Strategies to Ensure Effective Course Delivery:
	While the College has implemented a variety 

of strategies for access to higher education 
offerings, student progression is monitored to 
ensure success and overall completion.  This 
includes many of the interventions discussed in 
other sections of category one like mandatory 
assessment and college orientation; learning style 
assessment; development of academic plans 

which are placed on an electronic platform and 
collectively monitored by students, coordinated 
guidance to students among academic advisors/
counselors, and faculty; policy changes regarding 
late registration; special processes for early 
identification of at-risk students and new 
interventions necessary to help these students 
succeed; etc.

1P13: Ensuring programs and courses are up-to-date and 
effective.  

Curriculum maintenance is essential. Three processes are 
involved in keeping the curricula updated and effective: 
program/cluster review, assessment of student learning, 
and Curriculum Council (CC).

Program/Cluster Review Process:
During the Program/Cluster Review process, the 
program/cluster is examined from a number of different 
perspectives – from both an internal and external 
point of view. Concerted effort is made to consult with 
employers and university partners using formal research 
methods.  Employers are convened or interviewed to 
understand changes within their industry sector and the 
implications for curriculum and student learning outcome 
modifications.  Similarly, LCCC proactively seeks input 
from university partners at the point of program review 
to ensure all transfer programs are updated to university 
standards.  As stated in section 1P2, the College has 
a research center which provides data, research, and 
evaluation services to the community on a fee-for-service 
basis. The Center serves as a neutral resource for the 
design of research approaches and tools, coordinates 
data collection, performs quantitative and qualitative data 
analysis, and packages findings in a useable format.  This 
approach adds an unbiased perspective to inform the 
program review process.

The College has also re-designed the review process 
based on national research.  In 2012, LCCC worked with 
the Educational Advisory Board (EAB) in Washington 
D.C. to research and apply best practices related to 
academic program review.  The standard set of data 
used to inform continuous improvement of programs is 
being updated to include student success data beyond 
the traditional set of data which was more focused on 
enrollment patterns and student demographics (like 
time to completion, excess credits earned for degree 
completion, etc.).  Consideration is also being given to 
the inclusion of external stakeholders (like employers 
and university personnel) on program review teams to 
inform program modifications (in addition to the input 
they provide for program modification to align programs 
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with industry standards and changes).  Additionally, the 
review process will culminate in an action plan program 
improvement.  The College has traditionally used a five-
year program review cycle. The new process emphasizes 
continuous quality improvement within a more 
condensed time frame. Year one involves assessment and 
development of an action plan for improvement which 
is aligned with a realistic time line and is encouraged to 
be fewer than five years.  The goal is to ensure strong 
outcomes related to program review.  Additionally, the 
office of Institutional Effectiveness and Planning (IEP) is 
preparing annual reports to be distributed to the Provost, 
Academic Deans, and faculty which compare student 
progression and completion data across programs to 
inform continuous program improvement.  Previous 
data to support academic program reviews focused on 
student enrollment, demographics and course completion 
only.  Table 1P13-1 describes the new data being used to 
inform the program review process and action plans for 
improvement. 

Table 1P13-1:  New Data to Inform Program Review Process 
(aligned with Institutional Student Progression, Completion 

Measures, and Performance Targets)

% students in the program who started below college level

% students who complete 12 credits and 20+ credits in the first 
year; % completing 24 credits in year 2

% students who enrolled continuously in their first year

Term to term and year to year persistence by program

% students who enroll in compressed courses (less than 16 weeks in 
length)

Length of time for full concentration within the program

Length of time to a credential 

% students earning excess credit hours (beyond degree 
requirements) and average number of excess credit hours earned

% students participating in at least one form of experiential learning 
(i.e., work based or service learning)

Transfer rates

Completion rates (and % still enrolled after 3, 5, 6 years with 30 or 
more credits earned but no transfer and no credential)

Labor market value of graduates (% employed in field related to 
their credential; % earning at or above average national and state 
wage levels)

Assessment of Student Learning: 
Assessment of student learning occurs at the course, 
program/cluster, and institutional level.
	 Faculty assess students in their classes each 

semester using a wide variety of assessment tools 
	 Faculty identify one or more course outcomes to 

assess each semester, then gather data during the 
course. The data is documented on the Course 
Assessment Record (CAR). Each academic division 
devises a plan to ensure that all course outcomes 
in a program or cluster are assessed at least once 

(and preferably more than once) during a periodic 
program/cluster review cycle.

	 CAR assessment data, including data related 
to the infused General Education Outcomes 
(GEO) is compiled on a yearly basis into Course 
Assessment Record Database (CARD) and analyzed 
as a composite. This CARD compilation focuses 
mainly on the GEO assessment that spans all 
programs at the College. (See Section 1P18).

Curriculum Council Process: 
The Curriculum Council process for development, 
revision, and deletion of courses and programs have been 
described in Sections 1P3 and 1P14.
Figure 1P13-2:
1P14:  Changing or discontinuing programs and courses.  

Curriculum Council has a process for both the revision 
of courses and the removal of courses/programs that 
are identified as no longer being needed. When a course 
has been identified as needing revision (as a result 
of program/cluster review), the program or cluster 
faculty will make the appropriate change to the Course 
Description with Student Outcomes (CDSO) document. 
The revised CDSO is presented to all impacted divisions 
(including the division that houses the course and any 
division whose programs use that course) for approval. 
The course is then presented to Curriculum Council 
and then the Provost for approval. Program curricula 
are revised through a process similar to that of course 
revision. When faculty initiate a process to remove a 
course from the College Catalog, the division consults with 
any divisions that may be impacted by the removal of that 
course, as well as the academic advisors. After consensus 
is reached, the division submits a request for elimination 
of a course from the course catalog to Curriculum Council 
with appropriate rationale for the course’s removal. The 
final approval for removal of a course comes from the 
Provost. Elimination of a program follows a similar process 
but must also be reported to OBOR once the College’s 
internal process is complete.

Decisions to discontinue programs and courses are 
typically informed by data.  For example, during the 2012-
13 academic year a decision was made to discontinue 
cable offerings. The data analysis to inform this decision 
included number of cable television courses taught 
between Fall 1999 - Spring 2012, student enrollment by 
mode of delivery for the same time frame, and success 
rate by mode of delivery (i.e., cable television, land-
based, interactive video distance learning, on-line, and 
blended).  The analysis revealed:  

	 Enrollment was significantly lower in 
cable television courses (and had dropped 
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considerably over the last three semesters 
examined). 

	Withdrawals in cable television courses were 8% 
to 10% higher than land-based courses.

	 Cable television students were, on average, 20% 
less successful than students taking land-based 
courses.

	 Student success rates for cable television courses 
averaged 10%-12% below IVDL, on-line, and 
blended courses. 

Additionally, it is common for the College to deactivate 
certain offerings for a period of time based on market 
demand (versus complete discontinuation of the 
program).  Certificate and degree programs offered at 
the workplace in partnership with employers are a good 
example.  This current year the College deemed our 
First Energy program inactive because there was no new 
cohort of students for the program to proceed.  However, 
the program will be activated as need arises through this 
regional employer.  

1P15:  Determining and addressing the learning support 
needs of students and faculty in student learning, 
development, and assessment processes.  

The College assesses student support needs through 
periodic retention surveys (typically administered to 
students through an online survey annually), through 
the Community College Survey of Student Engagement 
(CCSSE) which is administered every other year, and 
through an annual Graduate Tracking Survey.  Findings 
from these sources are packaged and disseminated to all 
learning support personnel to inform continuous quality 
improvement.  In fact, similar to the academic program 
review process, all non-academic units are required 
to participate in an Operational System Review (OSR) 
process.  This process was modified during the 2010/2011 
academic year using the outcome based evaluation 
model. Tool kits were created, all non-academic units 
were trained in the new process, and action plans were 
created to strengthen learning support for students.  The 
process helps non-academic units:

	Map services provided and the customers they 
serve

	 Specify the results they intend to achieve 
(intended outcomes)

	 Identify performance measures (quantitative 
measures to track performance over time)

	 Set targets and time lines for improvement
	 Create an action plan to reach intended outcomes

All efforts to improve learning support are data driven.  
Some non-academic units utilize student satisfaction 

data produced by CCSSE or the Graduate Tracking 
survey while others gather customized data to inform 
their improvement efforts.  Eighty-percent (80%) of all 
non-academic units have created or are in the process 
of creating an improvement action plan to strengthen 
learning support. 

Faculty are directly involved in learning support as well. 
They are required contractually to commit 10 office hours 
per week to ongoing student advising.  Faculty also utilize 
student evaluation data to help determine and address 
learning support needs on an ongoing basis.  Additionally, 
the College has mandated development of academic 
plans for all new students.  These plans are placed on an 
electronic portal to facilitate collective monitoring.  This 
allows for coordinated efforts between support service 
providers and faculty to help students succeed.

1P16: Aligning co-curricular development goals with 
curricular learning objectives:  

The College’s Curriculum Council (CC) and the 
academic Program/Cluster Review processes ensure 
that co-curricular development goals and curriculum 
learning objectives are aligned.  Academic and student 
development divisions are represented on both the 
CC and various academic Program/Cluster Review 
committees, which provide a means for collaboration and 
discourse about instructional and co-curricular goals. 
During Operational Systems Review (OSR), academic 
support services align the unit goals with the College’s 
mission.  OSR is much like the academic Program Review 
process.  This review process helps the academic support 
units (e.g. advising, financial aid, tutoring services, library, 
Special Needs office, etc.) to evaluate the services that 
they are offering to students so the units can better 
assist students in achieving their academic goals. The 
Operational Systems Review process was completely 
redesigned in 2010 for purposes of continuous quality 
improvement and is discussed in detail within Categories 
7 and 8.  

Student Life provides a wide variety of co-curricular 
activities for students to engage in such as sports, 
clubs, media (i.e. student newspaper and radio), and 
service learning.  LCCC offers students an opportunity 
to participate in over 3 dozen student clubs and 
organizations. Several of these clubs and organizations 
are specifically aligned with academic programs and are 
listed in Table 1P16-1. (See Section 3P2 for a description 
of other clubs and organizations).

Many co-curricular activities such as work-based learning 
and service learning help students to gain social skills 
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and a sense of community/civic responsibility.  Personal 
interactions that occur during these co-curricular 
activities help students to interact with a diverse group 
of individuals in a setting where all have something in 
common.  Such activities help students to develop an 
appreciation for the diversity of our society, supporting 
several of the General Education Outcomes (e.g. 
communication, diversity, and ethics) of the institution.  

Table 1P16-1:  Student Clubs and Organizations

Club/Organization Description

Early Childhood 
Education Club

Promotes better personal and academic 
relations between faculty and students; 
promotes professional growth in the 
field of early childhood education. 

Human Services Student 
Club

A service and support club for of Human 
Services/Social Work students. 

Public Administration 
and Urban Studies Club

Promote and enhance community 
outreach and to contribute to the 
general welfare of Lorain County. 

Physical Therapist 
Assistant Association

Provides insight into physical therapy 
through various activities and promotes 
education and awareness. 

Psychology Club Exploration of careers in psychology. 

SIFE Promotes exploration of careers in the 
business world.

Duck Radio Club

Student internet radio station that 
promotes communication, music, and 
programming for a diverse student 
population.

Phi Theta Kappa
Honorary society interested in 
promoting academic achievement and 
fellowship.

Student Senate Promotes student involvement in 
governance and student life.

Fine Arts Club Promotes personal expression through 
the fine arts.

Multicultural Club

Explores and promotes an increased 
understanding of various world cultures 
and diversity of the LCCC student 
population.

Collegian
Student newspaper that promotes 
interest in writing, editing, or 
photography.

Service Learning is a form of experiential education 
that combines meaningful community service with 
classroom instruction and reflection to enrich the learning 
experience, teach civic responsibility and strengthen 
communities. Service learning achieves and enhances 
course objectives while meeting an identified community 
need. (See Section 3R5 and 3I1).

Resources from the library can enhance courses materials.  
Library personnel work with faculty to develop strategies 
to assist students with specialized course assignments 
and to obtain resources (i.e. books, periodicals, CD/DVDs) 

needed for specific courses and curricula.  Each academic 
division has a library liaison to assist with meeting these 
academic needs.  As part of the Curriculum Council 
process, each new course/program or major revision to 
a course/program requires a Library Resource Review to 
ensure that adequate resources are available to support 
the students. 

1P17:  Determining students awarded degrees and 
certificates have met learning and development 
expectations. 

Surveys of LCCC graduates, as of 2010 regarding 
employment, indicates 81.8% were employed, with 77% 
of students currently employed in their field of discipline. 
The challenge for the immediate future is to emphasize 
to students the benefit of earning a 2-year degree from 
LCCC, before transferring to a University Partner.  Further 
emphasis on Developmental Education courses, as a 
means of intervention, should provide an overall increase 
in retention and success rates. Mandating students 
successfully complete these developmental educational 
courses prior to enrolling in the core courses is intended 
to enhance learning and retention. 

Over the last five years, 18 of our 30 highest enrolled 
courses have been re-designed to improve student 
success. The most recent 8 re-designed courses have 
impacted nearly 2,000 students. The number of A’s in 
these courses increased by 19%, B’s by 19%, and C’s 
by 4% while grades of D decreased by 4% and failures 
decreased by 7% (when compared to traditional courses). 
We comprehensively assess the effectiveness of each 
course that has been re-designed. The re-design of our 
Chemistry 161 course is a good example.  Overall student 
success (defined by a grade of C or above) was at 49% for 
this particular course. After the course was re-designed, 
student success increased to 60% the following year, 69% 
two years later, 73% the next year, and has been up to 
76% in recent years.

The College also monitors pass rates for industry 
certification/licensure.  Intentionally highlighted are data 
from our Allied Health and Nursing programs given the 
importance of the health services industry to our region:

	 93% of graduates over the past 8 years passed 
the Physical Therapy Assisting licensure exam 
which is above national rates and the expected 
rate of 80% as designated by The Commission on 
Accreditation. 

	 The NCLEX licensing exam for an Associate Degree 
in Nursing (AND) national average pass rate is 87% 
while our rate is 90.28%. 
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	 Clinical Lab Science graduates take the American 
Society for Clinical Pathology (ASCP) exam to 
become certified Medical Laboratory Technicians 
(MLT). Our 2010 graduating class had a pass rate 
of 95% compared to the national rate of 74%. 

	 Phlebotomy graduates take the ASCP Phlebotomy 
Technician exam (PBT). Our pass rate is at 93% 
compared to the national rate of 84%. 

	 91% of our Diagnostic Medical Sonongraphy 
graduates passed the first of two exams for 
certification prior to graduation. 100% who took 
the exam before graduation passed. 

	 Radiologic Technology graduates take the 
American Registry of Radiologic Technologists 
(ARRT) exam and we have had a 96% first time 
pass rate over 5 years.    

1P18:  Designing processes for assessing student 
learning.  

As a condition of employment, all faculty are required to 
assess student learning outcomes annually. Approximately 
10 or so years ago, LCCC designed an innovative system 
for assessment of student learning known as the Course 
Assessment Record (CAR) and Course Assessment Record 
Database (CARD).  Each term, faculty complete a CAR 
and data is compiled into the CARD including outcomes 
targeted, learning strategies used, assessment tools used, 
performance targets for students, assessment results, 
and a description of what will be done differently to help 
students master content in alignment with general and 
specific outcomes.  

The CAR/CARD have helped establish a culture of learning 
assessment at our College.  However, in 2012, the Student 
Learning Assessment Council (SLAC) thought it was 
important to re-evaluate the effectiveness of the CAR/
CARD to determine how this work could be taken to the 
next level.  A comprehensive survey was administered 
to both full-time and adjunct faculty as the method 
of evaluation.  Because the CAR/CARD are monitored 
annually, evidence exists that faculty continue to engage 
in assessment of student learning.  The key question was 
the extent to which information produced through the 
CARD is used at an aggregate level (i.e., across different 
sections of the same course, the program level, the 
department level, and institution-wide).  We learned from 
this evaluation that individual efforts to assess student 
learning are strong but use and application at broader 
levels could be improved (i.e., for purposes other than to 
document individual efforts where we have traditionally 
excelled). Table 1P18-1 provides a snapshot of some 
results observed through our recent evaluation:

Table 1P18-1: Improving LCCC Processes for Assessing Student 
Learning via the Course Assessment Record (CAR) and Course 

Assessment Record Database (CARD)

Selection of 
Learning Outcomes 
to Assess each Term

29% Rotate outcomes assessed on a regular 
basis
27% Select outcomes based on areas 
students tend to struggle most
15% Use personal experience based on past 
assessments
10% Determine come to consensus within 
their department about which outcomes to 
assess
10% Identified some “other” means for 
selecting learning outcomes
4% Said industry standards drive which 
outcomes are assessed
3% Use the program review process to 
inform which outcomes to assess
2% No Response

Outcomes Assessed 
Most Often

54% Course Specific
23% Course & Program Specific
15% Combination
4% General Education Outcomes
4% No Response

Methods of 
Assessment

36% Test item analysis
16% Practical/Competency Testing
13% Essays/Papers
12% Rubric
7% Pre-Post Tests
6% Other
3% Class Presentations
2.5% Journals/Portfolios
2.5% No Response
1.5% Discussion
0.5% Case Studies
0.5% Minute Paper/Muddiest Point

Use & Application 
of CAR/CARD 
Beyond Individual 
Faculty Assessment

10% Faculty within the department come 
to consensus regarding which outcomes to 
assess at the start of each term
16% Use data and information produced 
by the CARD for purposes other than to 
document their personal assessment of 
student learning
25% Said their academic division regularly 
reviews information from CAR/CARD to 
strengthen student learning
20% Said the CAR/CARD helps faculty from 
their division who teach different sections 
of the same course work together on 
assessment of student learning
11% Said they learn a lot from the CARD 
about what others are doing to strengthen 
student learning
43.5% Use the CARD to record their 
individual assessment activity but rarely for 
any other purpose

While LCCC faculty have reached consensus on 
general and specific student learning outcomes and 
a comprehensive process and culture exists to both 
assess and strengthen student learning, we learned 
from our process evaluation that more can be done to 
coordinate assessment beyond the course level.  The 
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Student Learning Assessment Council (SLAC), Deans 
Council, and the Provost are using this information to 
improve use and application of assessment findings at 
the program and institutional levels.  First, the CAR/
CARD is being restructured so valuable information 
can be more readily extracted and used at the program 
and institutional levels.  For example, the quality of 
information going into the CARD is sound but the 
structure makes it difficult to retrieve information like the 
number of students mastering/not mastering content 
or meeting learning outcomes at aggregate levels.  
Second, academic Deans are considering new ways to 
coordinate use and application of assessment data at 
the program and department level.  For example, not all 
academic programs have program coordinators in place 
to facilitate this work so new processes/strategies are 
being considered.  The goal is to use Fall 2013 Faculty 
Development Days to roll out the restructured CAR/CARD.

In addition to the CAR process, the Office of Institutional 
Effectiveness and Planning (IEP) conducted an inventory 
of all specific outcomes across programs.  We learned 
that critical thinking is the most common outcome for 
both applied and transfer programs (and it comprises a 
core general education outcome as well).  As a result, In 
the fall 2012, a new measurement tool was purchased, 
implemented, and administered to 192 first term 
students.  The tool purchased is the Test of Everyday 
Reasoning (TER).  A longitudinal model is being applied 
in which these same students will be re-surveyed once 
40 - 50 credits have been earned.  This tool would also 
be viable when compiling data towards understanding 
successful completion, in accordance with the College’s 
new student progression and completion measures and 
targets. See Section 1R3 for TER results.

RESULTS

1R1: Measures of students’ learning and development 
collected and analyzed regularly.

LCCC has established a set of key performance indicators 
that are collected and analyzed annually to measure 
student learning and development.  These indicators 
include:

	% of students coming directly from high school 
who place below college level

	% students who start below college level and 
complete referred developmental education 
within 1 year

	% students who pass required entry-level math 
within 1 year and 2 years on first attempt

	% students who pass required entry-level English 

within 1 year and 2 years on first attempt
	% students persisting from year 1 to year 2
	% students earning 12 credits within 1 year and 24 

credits within 2 years
	% students who concentrated within a major area 

of study within 2 year and within 2 years
	 Course completion relative to courses attempted
	% all new students, first time in college students, 

and developmental education students who 
complete within 5 years by highest educational 
outcome (i.e., < 1 year certificate, 1-2 year 
certificate, 2 year degree, transfer without a 
credential, transfer with a credential, still enrolled 
with 30 or more credits – no award/transfer)

	% students earning excess college credits beyond 
two year degree requirements (and average 
number of excess credits earned by degree 
program)

This data is analyzed longitudinally (over a three to 
five year period) and performance targets have been 
established.  For example, currently about 50% of all 
new students persist from year 1 to year 2.  Our target 
is to increase this to 61% by the end of the 2013/2014 
academic year.  Similarly, about 37% of all new students 
select a major area of study in year 1 and another 8% 
in year 2.  Our goal is to increase concentration of study 
within two years to 48% (or an additional 235 students) 
by 2014.  In terms of credits earned, about 28% of all 
new students earn 12 credits within 1 year.  The College 
goal is to increase this to 32% by 2014.  At the same time, 
only 19% of all new students earn 24 credits within 2 
years.  Our goal is to increase this to 25.5% (an additional 
374 students) by the end of 2013.  Strategic action plans 
and interventions are in place from which to achieve 
intended outcomes. New measures of student learning 
and development have also been incorporated into the 
College’s Indicators of Institutional Effectiveness.

1R2: Performance results for common student learning 
and development objectives.

Driving student completion and academic success is our 
number one strategic priority within Vision 2.0, which was 
adopted by the District Board of Trustees.  Performance 
results are contained in Table 1R2-1. (Table 2R1-1 details 
the other 5 Vision 2.0 priorities).

1R3: Performance results for specific program learning 
objectives.  

During the summer 2012, a comprehensive inventory of 
programmatic learning outcomes was undertaken.  While 
programmatic learning outcomes are specific to each 
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Table 1R2-1: Measures of Vision 2.0 Priority 1: Drive Student Completion and Academic Success

College Priority Performance Results

Vision 2.0 Priority 
#1: Drive Student 
Completion and 

Academic Success

Improve College Readiness
	 80-86% of students coming directly from high school place below college level
	 Only 3% of developmental education students take and pass remedial course work within 1 year (the 

performance target is 10% by 2014)

Reduce Time and Cost of Degree Completion
	 51% of students persist from year 1 to year 2 (the performance target is 61% for 2013/14) 
	 6% of students earn a two-year degree within 5 years
	 17% of students transfer to a 4 year institution with > 15 credit hours while 19% transfer to a 4 year institution 

with < 15 credit hours within 5 years
	 7% of students are still enrolled after 5 years with 30+ credits

Encourage Early Connection to Careers
	 37% of new students select a major area of study (concentration) within year 1 while 8% select a major area of 

concentration in year 2 (the performance target is 48% within 2 years by 2014)

Embed Real World Experiences
	 8-11% of students are engaged in experiential learning (internships, co-ops, service learning, etc.) as a % of total 

annual enrollment (the performance target is 20%)

Strengthen Student Support and Engagement
	 LCCC showing upward trends in Student involvement/use of Student organizations, Peer tutoring, Services 

for students with disabilities, Skill labs, and Financial aid services between 2009 and 2011 on CCSSE.  LCCC 
significantly above Large school cohort for Financial aid services usage in 2011

	 LCCC student satisfaction scores equal to or higher than Large School cohort for all services on CCSSE except 
Academic Advising (-.05) and Skill Labs (-.04). 

Launch Personalized Intervention
	 New policies adopted in 2012 mandate all new students must meet with an advisor or counselor prior to 

registering for classes; all new students must take the Noel Levitz College Student Inventory (CSI) to identify 
strengths and weaknesses in academic preparation and motivation. At-risk students (with a high risk index of 70% 
or higher on the CSI) are required to meet with a Student Success Coach

	 All new students must develop a Career and Academic Plan (MyCAP) which is placed on an electronic portal to be 
monitored in a coordinated fashion by students, advisors, counselors, and faculty

program, an attempt was made to identify common 
outcomes for purposes of comprehensive assessment. As 
a result of this process, critical thinking was identified as 
the most common cross-cutting learning outcome among 
all academic divisions and programs. The new Student 
Learning Assessment Council then purchased the Test 
of Everyday Reasoning (TER) which was administered to  
entering students during Fall 2012. Careful attempts were 
made to survey students from a variety of disciplines to 
ensure overall representation. The goal is to re-survey 
this same group of students once they have earned 
approximately 40 credits toward their degree.  LCCC 
students achieved an overall score of 21 (on a 0-35 scale) 
which puts new students in the 50th percentile nationally.  
The College’s mean score was 20.1.  TER also breaks down 
critical thinking into five areas: 1) analysis; 2) inference; 3) 
evaluation; 4) induction; 5) deduction. Possible ratings 
in each of these areas include: 1) not manifested; 2) 
moderate; and 3) strong.  LCCC observed the following 
results for entering students:

	 Analysis: 30% were strong; 52% moderate; 17% 
not yet manifested

	 Inference: 29% were strong; 63% were moderate; 
9% not yet manifested

	 Evaluation: 28% strong; 54% moderate; 18% not 
yet manifested

	 Induction: 46% strong; 47% moderate; 8% not yet 
manifested

	Deduction: 27% strong; 59% moderate; 14% not 
yet manifested

 These results are being shared with academic Deans and 
faculty to ensure emphasis on evaluation and analysis 
learning objectives across all college coursework.

1R4: Evidence that the students completing programs, 
degrees, and certificates have acquired the knowledge 
and skills required by stakeholders (i.e., other 
educational institutions and employers).

LCCC conducts a comprehensive graduate tracking survey 
approximately 9 months post-graduation which yields 
a very strong response rate.  LCCC graduates are asked 
to rate how well LCCC prepared them in a variety of 
areas of knowledge and skill relative to their current job 
responsibilities. This data is contained in Tables 1R4-1 and 
1R4-2. 
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Table 1R4-1:  Application of LCCC Course Work to Job Responsibilities 9 Months Post Graduation
(Mean Score on a scale of 1-10)

Item 2010 2009 2008 2007 2006 2005
a. Core or degree-specific courses 7.18 7.66 7.44 7.50 7.28 6.74
b. Elective courses 5.28 6.02 5.55 5.71 5.49 4.93
c. General education requirements 6.26 6.51 6.29 6.39 6.61 6.09

Table 1R4-2:  Rating of Knowledge and Skill Acquisition 9 Months Post Graduation from LCCC 
(Mean Score on a scale of 1-10) 

Item 2010 2009 2008 2007 2006 2005
a. Reading or the ability to locate, understand, and 

interpret written information 8.24 8.34 8.16 8.19 8.08 7.92
b. Mathematical and computational skills 8.13 8.02 7.82 8.03 8.06 7.67
c. Practical writing skills 7.99 8.01 7.92 7.94 8.15 7.60
d.  Organizing ideas and communicating them orally 8.08 8.16 8.08 8.06 8.18 7.80
e.  Listening 8.14 8.34 8.02 7.92 8.05 7.78
f.  Creative thinking 8.05 7.97 8.01 7.99 8.01 7.86
g.  Decision making 8.12 8.32 8.12 8.01 7.98 8.00
h.  Problem solving and reasoning 8.35 8.41 8.29 8.30 8.31 8.25
i.  Knowing how to teach oneself new skills 8.29 8.23 8.20 8.04 8.28 7.93
j.  Ability to find, evaluate, organize, and use information 

or  data 8.27 8.31 8.25 8.20 8.39 8.12
k. Ability to understand technological systems 8.22 7.94 7.87 7.54 7.75 7.40
l. Word processing 8.08 8.04 7.77 7.44 7.43 6.48
m. Spreadsheet and/or data base usage 8.05 8.25 7.58 6.88 7.03 5.72
n. Ability to work with others 8.28 8.53 8.44 8.28 8.03 7.91
o. Ability to work in teams 8.27 8.46 8.32 8.25 8.06 8.02
p. Negotiation skills 7.86 7.87 7.59 7.02 7.28 6.69
q. Selecting appropriate equipment or tools 8.31 8.40 8.24 7.66 7.60 7.37
r. Understanding the scientific method 8.27 8.20 7.93 7.71 7.74 7.43
s. Appreciating the arts and humanities 7.97 8.01 7.77 7.37 7.27 6.83
t. Learning from history 7.89 7.89 7.61 7.21 6.86 6.28
u. Understanding issues related to human diversity 7.92 8.04 7.88 7.74 7.63 7.47
v. Adopting a healthy and active lifestyle 8.04 8.03 7.74 7.46 7.36 6.87

As can be seen in Table 1R4-3:

	Overall, LCCC graduates enjoy earnings which are 
4% higher than the state average for Associate 
degree earners.

	 These numbers vary depending on field of study.
	 Students who graduate with a degree in Engi-

neering or in Natural Science & Mathematics 
from LCCC earn 9% more than students who earn 
Associate degrees in these fields from other Ohio 
icolleges. 

	 Those earning a degree in healthcare (7%) and 
those in services (4%) earn more on average

	 Arts & Humanities degree holders earn 3% more 
than their statewide counterparts while Dual ma-
jors earn 1% above average.

Additionally, LCCC accounted for 6% of unduplicated 
headcount in Ohio community colleges (Fall term)

	 Between 2008 and 2010, LCCC accounted for 6.1% 
of all graduates earning an Associate degree and 
obtaining employment thereafter, with 949

	Nearly 1 in 5 statewide Associate degree earners 
with a dual major obtaining full time employment 
upon graduation graduated from LCCC

	 The college accounted for 8.8% of workers earning 
a degree in Arts & Humanities and 7% 

	 of those in the Services field 
	 6.1% of all Associate degrees earned in the Health 

field statewide were earned at LCCC

In addition to skill and knowledge acquisition, we now 
gather earnings data as another indication of labor 
market value of our graduates.  Recent data shows many 
graduates of our applied programs earn at or above 
average wages compared to graduates of similar programs 
in Ohio. Table 1R4-3 describes these patterns.
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Table 1R4-3:  3 Year Estimated Employment and Average Earnings, State and LCCC  
2008-10

 State LCCC Difference

 Associate Degree Employed
Average 
Salary Employed

Average 
Salary Amount Percent

 Arts & Humanities 1,588 $32,451 139 $33,397 $946 2.9%

 Business 2,108 $33,008 123 $32,474 ($533) -1.6%

 Education* 228 $24,790 12 $36,038 $11,249 45.4%

 Engineering 1,830 $46,259 78 $50,520 $4,261 9.2%

 Health 7,346 $41,740 447 $44,470 $2,730 6.5%

 Law 204 $33,943    
 Natural Science & Mathematics 765 $34,228 40 $37,247 $3,019 8.8%

 Services 710 $34,321 50 $35,738 $1,416 4.1%

 Social & Behavioral Sciences* 354 $27,600 21 $25,749 ($1,851) -6.7%

 Trades and Repair Technicians 99 $32,309 5   
 Dual Major 295 $34,019 56 $34,486 $468 1.4%

 Other      

 Associate Degree Total 15,527 $38,547 949 $40,136 $1,589 4.1%

* Based on a 5 year average for LCCC

The College also monitors transfer and completion rates 
at universities. These results are contained in Section 
9R2 given the strong collaborative relationships we have 
nurtured with our University Partners.

1R5:  Performance results for learning support processes 
(advising, library and laboratory use, etc.). 

LCCC administers the Community College Survey of 
Student Engagement (CCSSE) every other year.  Figure 
1R5-1 displays results of our most recent survey 
administration. LCCC had higher mean scores relative 
to services to students with disabilities and financial aid 
advising.  All other means scores were comparable (i.e., 
no statistically significant differences).  See Category 3, 
Table 3R2-1 for additional, longitudinal data regarding 
support service ratings. 

1R6: How results for the performance of processes in 
Helping Students Learn compare with the results of other 
higher education institutions, and, where appropriate, 
with results of organizations outside of higher education.  

High Retention Rates Compared to Community Colleges 
Nationally:  For the last two years, LCCC has been the only 
community college in Ohio to be ranked among the top 
120 colleges nationally by the Aspen Institute.  Part of the 
reason is our first year retention rates. LCCC’s first-year 
retention rate of 64.1 percent ranked us 28th among the 
top 120 U.S. community colleges eligible for the Aspen 
Prize. The average first-year retention rate for the winners 

was 59.5 percent, 
and the national 
average was 51.8 
percent. (See Table 
1R6-1). 

Critical Thinking 
Skill Development: 
LCCC ranked in the 
46th percentile on 
the Test of Everyday 
Reasoning (i.e., was 
higher than 46% of 
all community and 
technical colleges 
participating in TER 
the 2012).  As the 
cohort of students 
tested successfully 
complete more 
course work in 
which critical 
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thinking and reasoning learning objectives are heavily 
embedded, we expect our percentile rank to rise above 
60% (i.e., the TER survey was administered to newer 
students who have not yet had a chance to develop 
critical thinking and reasoning skills through their 
academic experience).  

Student Progression and Completion: See Table 7R3-1 for 
a comparison of student completion rates between the 
Ohio, North Carolina, and Florida Cadres, which represent 
all participants in the Bill and Melinda Gates Completion 
by Design initiative.

Community College Survey of Student Engagement 
(CCSSE): No statistically significant differences were 
observed regarding LCCC student service ratings compared 
to the CCSSE large cohort of community colleges (i.e., 
academic advising, financial advising, job placement 
assistance, tutoring, child care, student organizations, etc). 
See Figure 1R6-1.  Since 2009, LCCC has closed the gap 
with its cohort and performed above the large cohort on 
academic challenge and support for learners and similar 
to the large cohort on active/collaborative learning, 
student effort, and student/faculty interaction.

All data and information has been shared and processed 
with faculty through a series of brown bag lunch 
sessions.  The College has drilled further into each of 
the five benchmark areas to determine where progress 
must be made. For example, one area for improvement 
within active collaborative learning was participation in 
community-based projects as part of regular coursework.  
In response, the College is infusing more opportunity for 
service learning into the curriculum.  In 2013, the College 
will administer the Community College Survey of Faculty 
Engagement in addition to CCSSE for overall comparison 
of data to inform continuous improvement. 

Table 1R6-1: Aspen Institute Winners’ First-Year Retention Rates

Rank Institution Name State
First-Year 
Retention 

Rate

1 Carver Career Center WV 89.6

2 Lake Area Technical Institute SD 82.2

3 Northwest Kansas Tech. Coll. KS 82.2

4 Northwest Iowa Com. College IA 76.3

5 Linn State Tech. College MO 76

6 Mitchell Technical Institute SD 74.7

7 N. Central Kansas Tech. College KS 73.3

8 Salina Area Tech. College KS 73.3

9 Southeast Com. College Area NE 73.3

10 Thaddeus Stevens Coll. of Tech. PA 73

11 N. Dakota State Coll. of Science ND 71.4

12 Wichita Area Technical College KS 69.8

13 Northcentral Technical College WI 69.6

14 Bellingham Technical College WA 67.3

15 CUNY Kingsborough Com. Coll. NY 66.5

16 Valencia College FL 66

17 Colby Community College KS 66

18 Chipola College FL 65.9

19 Macomb Community College MI 65.6

20 Wisc. Indianhead Tech. Coll. WI 65.4

21 Renton Technical College WA 65.3

22 Navajo Technical College NM 65.1

23 Minn. W. Com. & Tech. Coll. MN 64.9

24 Moraine Park Tech. College WI 64.7

25 Ocean County College NJ 64.5

26 Northeast Community College NE 64.4

27 Alexandria Tech. & Com. Coll. MN 64.2

28 Lorain County Community College OH 64.1
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IMPROVEMENTS

1I1: Recent improvements. 

Many significant improvements have been made in 
Category 1: Helping Students Learn since our last Systems 
Portfolio submission:   

	 Establishment of a new standing committee of the 
College charged with student learning assessment 
(i.e., Student Learning Assessment Council). See 
section 1P1.

	 Re-design of front end services to provide 
structured support for student learning. See 
section 1P7.

	 Purchase of a new assessment tool (Noel Levitz 
CSI) and early identification of at-risk students. 

	 Re-design of developmental Math to ensure 
effective and efficient progression into college-
level coursework for under prepared students. 
See section 1P8.

	 Re-design of developmental English. See section 
1P8.

	 A new set of standardized data disaggregated 
at the program level and aligned with 
the College’s new student completion 
measures and targets to inform the academic 
program review process. See section 1P13.

	 Evaluation of the Course Assessment Record 
and Course Assessment Record Database (CAR/
CARD) which has served as the primary tool for 
documenting assessment of student learning.

	 A new scoring process for assessment of student 
learning objectives/outcomes (both common or 

General Education Outcomes and program specific 
larning objectives) is currently being designed and will 
be incorporated into the CAR/CARD next academic 
year as a result of the evaluation process undertaken 
in 2012.
	 Purchase and administration of a standardized 

tool for assessment of critical thinking and 
reasoning skills (our most common learning 
objective across programs). See section 1R3.

	 Established new key performance indicators (KPIs) 
for student entry, connection, learning, progress, 
and completion. See section 1R1. 

1I2: How culture and infrastructure help select specific 
processes to improve and to set targets for improved 
performance results in Helping Students Learn.

LCCC has a culture of engagement to promote collective 
planning, problem solving, and decision making. For 

example, in 2011/2012 extensive stakeholder engagement 
was used to process enormous amounts of baseline 
data, results of the Community College Survey of Student 
Engagement (CCSSE), and Community College Research 
Center findings pertaining to our institution.  Once data 
was processed, stakeholders (including students, staff, 
faculty, and administrators) were engaged in more than 
30 sessions  to identify and prioritize interventions that 
would help students learn, progress, and complete in 
a timely manner.  Engagement tactics included round 
table discussions, world café style discussions, gaming, 
groupware technology, and key pad polling.  See Student 
Success Planning in Section 9P1 for a list of engagement 
sessions.

LCCC believes people are more supportive of that which 
they help to create.  In other words, people are more 
likely to take action in support of student learning 
when they are part of planning and decision making 
processes.  Engagement processes produced a series 
of comprehensive policy changes, front-end service 
realignment to provide more structure for students, 
re-design of developmental education to help students 
progress, and improved opportunity for coordination 
among faculty, staff, and administrators to positively 
impact learning and achievement.  

Coordinated implementation teams with representation 
from all facets of the campus community are now in 
place to drive student success.  These teams include: 
1) Connection Team; 2) Registration Experience Team; 
3) Developmental Education Redesign Team; 4) Career 
Connection Team; and 5) Student Success Team. Each 
team has representation from faculty, staff, students, 
and administration. All teams were directly involved in 
the establishment of performance targets.  Figure 1I2-1 
is illustrative of the infrastructure recently established to 
ensure all work progresses in an effective and efficient 
manner.
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Figure 1I2-1:  LCCC Strategies for Student 
Success
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LCCC Overall Maturity Level for this Category

   Reacting Systematic Aligned Integrated

INTRODUCTION 

Processes for Accomplishing Other Distinct Objectives 
are fully “integrated” at LCCC.  Our College embraces the 
comprehensive mission of community colleges established 
by the Truman Commission on Higher Education in 1947.  
While we have made tremendous strides in recent years 
to improve student progression through developmental 
education, credential attainment, and articulation and 
transfer to four-year programs, we also believe deeply 
in our commitment and connection to the community 
we serve.  To facilitate community and economic 
development, the College has successfully adopted an 
entrepreneurial spirit in which it inspires and invests in 
innovation among students, faculty, staff, administrators, 
and the community at-large.  This culture has resulted 
in the identification and implementation of pioneering 
initiatives that both promote inventiveness on our own 
campus and help stimulate job creation region-wide.  

LCCC’s commitment to community and economic 
development are engrained in four of our six Vision 2.0 
strategic priorities adopted in December 2012 including: 
Priority #2: Meet Industry Identified Talent Needs; Priority 
#3: Foster Entrepreneurship and Business Innovation; 
Priority #4:  Accelerate Commercialization to Enhance 
Regional Competitiveness; and Priority #5: Stimulate a 
Vibrant Connected Community.  

Sections 2P5 and 2P6 describe careful attention to 
faculty and staff needs and how this has crested in a 
set of inventive programs tied to teaching and learning.  
Highlighted is our grants program supporting Innovative 
Learning Projects, our Fab Lab (which offers the tools 
to faculty, staff, students and the community at large to 
conceptualize, design, develop, fabricate, and test almost 
anything bigger than a computer chip), a new initiative 
providing free access to students who want to move 
their idea for a business product from concept to reality 
(through the acclaimed entrepreneurship model of the 
Blackstone LaunchPad), and a new
curriculum endorsed by the Kauffman Foundation to 
foster entrepreneurial thinking and mindset in students 
(called “Who Owns the IceHouse”). 

Efficiencies are accomplished through collaboration and 
resource sharing with internal and external stakeholders. 

Section 2R4 describes how LCCC has leveraged external 
sources of revenue in support of other distinct objectives 
and how we have expanded corporate and educational 
partnerships through this work. Sections 2R1 and 2R2 
highlight our performance measures and results for 
accomplishing other distinct objectives, particularly as it 
relates to job creation for our region.

Outsiders frequently request permission to visit our 
Entrepreneurship Innovation Center which houses our 
technology incubator (and is only 1 of 12 incubators 
in Ohio plus the only one on a college campus) along 
with our new Smart Commercialization Center (which 
supports sensor and MEMS product commercialization).  
Sections 2R3 and 2R4 highlight performance results 
of our business growth and development initiatives 
including the Innovation Fund which was established by 
the LCCC Foundation office to address gaps in start-up 
funding for technology based businesses and is currently 
being funded by the Kaufman Foundation as a model for 
community colleges nation-wide. 

PROCESSES

2P1:  Designing and operating key non-instructional 
processes.

Non-instructional units of the College serving external 
stakeholder groups are primarily concentrated and 
organized under the Vice President for Strategic and 
Institutional Development, with a focus on three of the 
four cornerstones of the College’s mission:  economic, 
community and cultural development. Service delivery is 
intentionally organized by community sector as illustrated 
in Table 2P1-1.  

Non-instructional processes and services are designed 
with careful attention to community needs and 
opportunities. Needs are assessed through 1) direct 
stakeholder engagement; 2) analysis of local and regional 
trends; and 3) formal participation in regional initiatives 
like the Fund for Our Economic Future (a consortium of 
about 80 philanthropic organizations in Northeast Ohio 
seeking to improve the economic climate in our region), 
MAGNET(a regional nonprofit focused on growth of 
advanced manufacturing), JumpStart (a regional nonprofit 
to accelerate success of entrepreneurs), Northeast Ohio 
Sustainable Community Consortium (a regional group 
tackling land use patterns and overall sustainability for 
the future), and many others.  LCCC representatives 
serve on governance structures and committees of these 
organizations, which keeps the College abreast of regional 

CATEGORY 2: ACCOMPLISHING OTHER DISTINCTIVE OBJECTIVES

q
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Table 2P1-1: LCCC Non-Instructional Services for External 
Stakeholder Groups

Economic Cornerstone

Entrepreneurs 
and Business 
Community

	 Great Lakes Innovation and Development 
Enterprise (GLIDE) provides coaching, 
mentoring, and physical space for start-up 
companies

	 Richard Desich SMART Commercialization 
Center to assist with packaging and testing 
of sensor products 

	 Entrepreneurship and Innovation Institute 
(EII) assists employers with recruitment/
hiring, workforce training, and talent 
planning

	 Blackstone LaunchPad helps students move 
their idea for a business or product from 
conception to reality

	 Innovation Fund provides access to pre-
seed capital for entrepreneurs

	 LCCC FabLab offers a collection of 
commercially available machines that are 
used to inspire new product development

	 Regional Information Technology 
Engagement (RITE) Board is an industry-
educator engagement organization to 
ensure alignment of college programs with 
information technology labor market needs

Universities and 
Adult Career 

Centers

	 University Partnership Program includes 
12 universities offering about 60 advanced 
degree programs that connect to job 
market forecasts on the LCCC campus

	 InnovatEd works with Adult Career Centers 
across Ohio to provide learners with 
College credits using a unique revenue 
sharing model and customized training for 
employers

Community Cornerstone

Philanthropy, 
Not-for-Profit 
Organizations, 

and Government

	 Public Services Institute (PSI) and it’s 
research arm, the Joint Center for Policy 
Research (JCPR), assists organizations 
with planning, problem solving, and 
decision making through facilitation, 
civic/leadership engagement, planning, 
organizational development, and research 
services

Athletics
	 Division of Health, Physical Education, 

Recreation, and Student Life
	 Special Olympics

Sustainability 	 Sustainability Office

Alumni Affairs 	 LCCC Foundation 

General Public

	 Marketing and Outreach Services
	 Spitzer Conference Center
	 College for Kids
	 Center for Lifelong Learning
	 City Fresh Market
	 Lego Olympiad

Cultural Cornerstone

Arts and Culture
	 Stocker Performing Arts Center
	 Beth K. Stocker Art Gallery

needs and uniquely positions us to be responsive to 
demands and new opportunities. These partnerships are 
described in greater detail under Category 9: Building 
Collaborative Relationships.  

Additionally, LCCC performs periodic and formal needs 
assessments to ensure service delivery to external 
stakeholder groups is aligned with community needs.  
For example, approximately every other year the College 
administers an Image Survey to the general public of 
Lorain County.  Our Public Services Institute (which offers 
research services to non-profit and governments) also 
provides the College with internal capacity to perform 
market research in support of quality service delivery to 
external stakeholders.

2P2: Determining major non-instructional objectives for 
external stakeholders. 

In addition to participation in local and regional initiatives 
and formal market research, Lorain County 
Community College’s non-instructional objectives for 
external stakeholders are derived from the institution’s 
visioning process (the most recent of which was 
conducted in 2012 called Vision 2.0).  Spanning over 
two decades, each of LCCC’s four strategic planning 
processes began with deliberate engagement of external 
stakeholders through 70-100 community Listening and 
Learning sessions. Both internal and external stakeholders 
are highly involved in setting the strategic direction 
of the College to advance the community across four 
cornerstones of the College’s mission:  education, 
economic, community, and cultural development.  This 
deep level of engagement charts a course that is reflective 
of the community’s expectations for the college and 
creates a plan that is supported and well understood 
across the community and our campus. 

The Vision 2.0 visioning process employed large-scale civic 
engagement with more than 70 community groups and 
the College’s faculty, staff, and students to create a new 
vision statement and develop six new strategic priorities 
with 31 initiatives. The new strategic plan was adopted by 
the District Board of Trustees in December 2012. Groups 
involved in setting strategic objectives for service delivery 
to external stakeholders are captured in Table 2P2-1. (Also 
see Section 8P1).
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Table 2P2-1: 2012 External Stakeholders Involved in Set-
ting Strategic Priorities & Objectives 

Sector Host Organization

Agriculture Lorain County Farm Bureau
OSU Extension 4-H  

Arts/Culture Lorain Arts Council
Harrison Cultural Art Center  

Civic

League of Women Voters (Oberlin Chapter)
Rotary Clubs: Elyria, Lorain, N. Ridgeville, Ver-
million
Kiwanis: Avon Lake, Grafton-Midview, Lorain
Zion CDC Community Advisory Council
Leadership Lorain County

Economic/
Workforce 

Development

Main Street Elyria
Connect Your Community
Team Lorain County
RITE Board
Oberlin Main Street/Chamber
North Ridgeville Chamber of Commerce
The Employment Network
Workforce Institute of Lorain County
Entrepreneurship Innovation Institute

Education
Lorain County JVS (2 groups)
Lorain County School Superintendents
ReacHigher P-16 Council  

Faith – Based

Lorain Ministerial Alliance
First Church - Oberlin
Church of the Open Door (Life Group)-Elyria
First Friday Forum Board
Families in Christ-Lorain

Government

City of Lorain Community Development
Police Chiefs Association
Lorain County Community Alliance
Mayors and Managers Assoc.
Lorain County Township Trustees & Clerks Assn.

Health/Human 
Services

Lorain County Jobs & Family Services
United Way of Lorain County
Elyria City Health Department
Recreational League
Alcohol & Drug Addiction Services Board
Lorain County Health District
Lorain County Board of Mental Health
Family Promise of Ohio
Mercy Regional - Health Ministry/Parish Nursing 
& Resource Mothers Programs

Not-For-Profit 
Organizations

Sheffield Village Historical Society
Lorain County MetroParks
Neighborhood Alliance
Libraries: Avon, Avon Lake, Elyria, Keystone/
Lagrange, Lorain, Wellington
YWCA
Big Brother/Big Sisters of Lorain County

Minority/Low 
Income

NAACP – Elyria Branco
El Centro De Servicios Sociales                            
Coalition for Hispanic Issues & Progress 
Lorain County Urban League
Lorain Metropolitan Housing Authority (2 grps)
Elyria National Assoc. of Negro Bus. & Prof.
Lorain County Alliance of Black School Educa-
tors, Inc.

Older Adults Kendal at Oberlin 
Oberlin Senior Center

Philanthropy
Community Foundation of Lorain County (2 
grps)
LCCC Foundation Board

Cross functional teams have been formed to carry out 
each of the 31 initiatives of Vision 2.0 and members 
of the Administrative Leadership Team (comprised 
of all organizational unit Deans and Directors) have 
assumed the role of team leaders. Each team establishes 
long term goals and action plans to reach intended 
outcomes. Teams submit annual reports updating the 
year’s accomplishments along with action plans for the 
forthcoming year.  Vision 2.0 team reports are made 
available to all College employees and students via 
CampusNet, the FYI newsletter, and President Forums.  
Annual updates are also provided to the District Board of 
Trustees. A progress report is provided to the community 
through various publications and community events. 

2P3: Communicating expectations regarding these 
objectives.

Expectations are communicated via multiple channels 
including, but not limited to: reports to various groups, 
convocation, newsletters, brochures, catalogs, direct 
mailings, publications, tabloids, the College web site, the 
Internet, television, marquees, open forums, and 
performance appraisals. In addition, College employees 
serve as an important avenue of communication 
through their interactions with advisory committees, 
community organizations, employers, and other internal 
and external constituencies.  The College proactively 
convenes community sectors on an ongoing basis to share 
objectives, communicate progress, and nurture new 
action plans.

2P4: Assessing and reviewing the appropriateness and 
value of these objectives and operations.

The full visioning process occurs on a 6-7 year cycle. 
This process is guided by a 100-member Vision Council, 
comprised of external community and regional 
stakeholders, faculty, staff, and students. During the 
intervening years, regular reports and annual updates are 
created and dispersed by the leaders of the committees 
assigned to each Vision initiative along with the Vision 
Council. Input gathered from a variety of stakeholders 
is used to track progress for each initiative. Progress is 
compared to short-term and long-term goals established 
by the appropriate team. These updates help the initiative 
teams and the College identify where tactical changes 
are needed to achieve strategic goals. The Administrative 
Leadership Team (ALT) meets monthly to discuss strategies 
to enhance progress, and annual update reports are 
reviewed at the yearly ALT retreat.
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2P5: Determining faculty and staff needs relative to 
these objectives and operations.

Each project team, committee, council, or organizational 
unit that is responsible for a project related to any aspect 
of the College’s distinctive objectives has the responsibility 
of identifying needs and determining resources necessary 
to achieve objectives. The needs and resources identified 
by these teams are garnered through key institutional 
processes that include (but are not limited to) the 
annual comprehensive budget, human resources (e.g., 
performance appraisals, individual work plans), the 
equipment committee, and the technology master plan. 
In addition, groups are encouraged to be creative and 
innovative to acquire needed resources through federal, 
state, or local grants.

In-house, the Continuous Quality Improvement Council 
(CQIC) provides employees the opportunity to submit 
ideas that enhance the operations of the College. The 
Council has a $45,000 budget to provide support for ideas 
that should not wait for the next budget cycle for funding 
and implementation. Ideas are submitted by individual 
employees and reviewed for approval by CQIC members. 
Faculty may also apply for grants through the Innovative 
Learning Project which allow faculty to collaborate with 
other divisions to do research in their classroom, get 
cross-discipline support, assess new delivery methods, 
and evaluate strategies that improve learning and aid 
student progression. The LCCC Foundation Campus Grants 
Program provides funds for unique projects that enhance 
teaching and learning or provide program enhancements 
or special services. Campus Grants are designed to 
provide funding for projects or equipment that would 
not otherwise be funded through the College’s budgeting 
process. 

2P6: Incorporating information on faculty and staff needs 
in readjusting these objectives or the processes that 
support them.

Faculty and staff needs are included in the assessments 
and reviews conducted through normal formative and 
summative processes. These processes include the 
strategic visioning process (Vision 2.0), indicators of 
effectiveness, surveys, Operational System Reviews 
(which are comparable to Academic Program Reviews 
and required of each non-instructional area to inform 
continuous improvement of service delivery to students). 
Feedback is analyzed, reviewed, and incorporated back 
into the continuous improvement, planning, and decision-
making processes for the objectives.

The entrepreneurial mindset at our College has prompted 
the development of inventive programs, many of which 
are tied to teaching and learning.  For example, students 
at our College now have free access to business support 
through the acclaimed entrepreneurship model of the 
Blackstone LaunchPad. This program helps students move 
their idea for a business or product from conception 
to reality.  The services are available for all students, 
regardless of their area of study.  

The Fab Lab is another good example of innovative 
programs to address faculty, staff, and students needs.  
The Fab Lab is based on the concepts of Dr. Neil 
Gershenfeld of MIT’s Center for Bits and Atoms. Faculty, 
staff, and students can access the tools needed to design, 
develop, fabricate and test almost anything that is 
bigger than a computer chip.  We have also developed 
a curriculum endorsed by the Kauffman Foundation to 
foster entrepreneurial thinking and mindset in students 
(called “Who Owns the IceHouse”).  

Careful attention is also given to human resource and 
financial needs for other community service functions 
like our Spitzer Conferencing Center and our Stocker 
Performing Arts Center.  All needs are carefully monitored 
and aligned with the College’s budgeting process to 
ensure adequate support for these functions.

RESULTS

2R1: Measures of accomplishing major non-instructional 
objectives and activities collected and analyzed regularly.

Table 2R1-1 lists common measures of effectiveness 
collected and analyzed regularly to meet non-instructional 
objectives.
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Table 2R1-1: Measures of Accomplishing Non-Instructional Objectives

College Priority Performance Results

Vision 2.0 Priority 
#2: Meet Industry 
Identified Talent 
Needs

Expand University Partnership
	 LCCC has added 17 and ended 5 for a net gain of 12 new University Partnership Programs since 2008/09 bringing 

the total to 12 universities offering 63 programs on the campus of LCCC
	 52% of all LCCC students transferred to a university over the last decade
	 8,641 students earned a degree from a university after transferring from LCCC

Engage Employers as Teaching and Learning Partners
	 Participation and Engagement of Key Industry Partners in Advisory Committees and Special Initiatives.  Over 25 

manufacturers from Lorain County and region have stepped forward to participate in an industry consortium 
known as the Lorain County Manufacturing Council to work collaboratively with the College in fostering 
competitiveness of manufacturing in the greater Lorain County community.

Increase Industry Recognized Training and Credentials
	 Three NAM-Endorsed Skills Certifications have been integrated to Engineering Technology curriculum and 

programs so students can earn industry certification simultaneous to degree completion.
	 New stackable certificates in Automation, Manufacturing Engineering Technology, and Welding Engineering 

Technology have been developed as pathways toward degree completion.
	 IPC Certification for Applied Electronics has been integrated with the Electronics Fabrication Course

Prepare Talent for Growth of Advanced Manufacturing
	 See “Engage Employers as Teaching and Learning Partners” above regarding establishment of new Manufacturing 

Council which LCCC is convening and facilitating to ensure adequate supply of talent for advanced manufacturers 
in the county

Expand International Initiatives
	 New Initiative

Vision 2.0 Priority 
#3: Foster 
Entrepreneurship 
and Business 
Innovation

Stimulate an Entrepreneurial Mindset
	 Blackstone LaunchPad implemented in 2011 to help students move their idea for a business or product from 

conception to reality
	 Piloted through two semesters and four student cohorts the “Who Owns the IceHouse,” a curriculum endorsed 

by the Kauffman Foundation to foster entrepreneurial thinking and mindset in students.

Expand Business Coaching and Mentoring
	 GLIDE (LCCC’s Great Lakes Innovation and Development Enterprise) has assisted 2,830 entrepreneurs, 150 client 

companies, and physically incubated 48 companies
	 GLIDE has helped create 700 jobs at an average salary of $45-$60K

Address Gaps in Startup Funding
	 LCCC’s Innovation Fund has accepted 736 applications for startup funding, made 121 awards totaling nearly $7 

million, created 150 internships for students in technology based start-up companies
	 Innovation Fund activity has spurred 335 jobs between $31K-$120K and leveraged over $80 million in follow-on 

investments
	 LCCC received another award from the Ohio Third Frontier of $2.125 million to the Innovation Fund, further 

validating its impact and model

Support Community Based Inventors
	 In 2012, launched Office of Community Technology Transfer to support community-based inventors with 

provisional patent filing and accelerator services.

Strengthen Competitiveness of Small and Medium Sized Businesses
	 In 2012, became the host of the Lorain County Small Business Development Center

Vision 2.0 Priority 
#4: Accelerate 
Commercialization 
to Enhance 
Regional 
Competitiveness

Enhance Rapid Prototyping Resources
	 In 2012, LCCC, through its Fab Lab, was part of the original grant application that created the National Additive 

Manufacturing Innovation Institute promoting 3D printing through talent and commercialization and is a founding 
member.

Develop Shared Resources to Bridge Gap in Commercialization Processes
	 In 2011, launched the Richard Desich SMART Commercialization for Microsystems to provide a shared, multi-user 

facility for commercialization sensors/MEMS products.  Since inception, has served over 30 clients from across 
Ohio, the Midwest and nation.

Pilot Production Innovation Lab
	 In 2013, created design of manufacturability laboratory to be housed in the SMART Center to help companies 

with low-volume production and proof of manufacturability.

Connect to Strategic Partners and Initiatives
	 New Initiative
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Table 2R1-1 Continued

College Priority Performance Results

Vision 2.0 Priority 
#5: Stimulate a 
Vibrant Connected 
Community

Foster Connections Through Technology
	 In 201X, LCCC partnered with One Community to expand the county’s access to high speed broadband and create 

a fiber loop connecting education and government as points of presence to this network.

Foster Connections Through Arts and Cultural Experiences
	 The Stocker Arts Center serves over 80,000 patrons annually with exposure to visual and performing arts

Expand Service Learning
	 Number of LCCC students engaged in service learning projects (or work based learning) has risen from 361 to 

1,296 in 2011-12

Build Community Collaboration
	 In 2012, the LCCC Spitzer Conference Center served over 70,000 visitors in professional development and meeting 

spaces for community, education, government and business purposes.

Model Sustainability Leadership
	 In 2012, LCCC joined AASHE (the Association for the Advancement of Sustainability in Higher Education and 

conducted the STARS Assessment.
	 The LCCC District Board of Trustees made a commitment to LEED Construction for all new facilities and for energy 

conservation upgrades that has resulted in a 11% reduction in utility usage and expenses .

Promote Wellness
	 New Initiative

Vision 2.0 Priority 
#6: Expand 
College’s Resource 
Capacity

Secure Local Resources
	 In 2010, the voters of Lorain County passed a replacement levy plus .3 increase by a passage rate of 55%.

Leverage Mission-Based Enterprise Development
	 In 2012, the Kauffman Foundation provided a $1.5 million grant to underwrite the development of an initiative 

entitled Innovation Fund America that franchises the LCCC Foundation Innovation Fund to other community 
colleges nationally and provides earned income back to the LCCC Foundation.

Expand Stakeholder Base
	 New Initiative

Engage Philanthropic Community
	 In December 2012, the LCCC Foundation closed its largest-ever major gift campaign, securing $21 million in 

philanthropic gifts, exceeding its $15 million goal. 

Develop Our Own People
	 All departments on campus have selected one AlphaMeasure competency area for which they will strive for a 

5% increase to improve employee engagement and satisfaction. Action plans have been developed and are being 
carried out in 2013.

	 As part of the College’s internal wellness program, a total of 176 employees received biometric screenings in 2011 
(71% of all employees compared to 64% in 2010). The College is currently focused on improving blood pressure 
and weight through a series of offerings on campus.
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2R3:  Comparisons of performance processes.

For many of LCCC’s other distinctive objectives, 
performance among peer groups as well as validation 
by key stakeholders (such as funders) serves as a critical 
measure of the institution’s impact.  In each distinctive 
initiative, the team identifies a peer group to assist in 
evaluating performance and establishing benchmarks.  
The examples below demonstrate specific instances of 
how peer-based performance evaluation is utilized for 
measuring LCCC’s other distinctive initiatives.

2R2:  Performance results in accomplishing other 
distinctive objectives.  

The College routinely monitors the performance of 
our economic development initiatives.  Table 2R2-1 
describes accomplishments related to our Great Lakes 
Innovation and Development Enterprise (which is 1 of 
only 12 incubators in the state of Ohio and the only 
one located on a college campus). Glide offers business 
development assistance, accepted applications, awards, 
follow-on funding resulting from these investments, 
total number of jobs created, salary range of jobs 
created, and the number of internships provided to 
LCCC students through all start-up companies assisted.  

Table 2R2-1:  Impact of GLIDE and 
Innovation Fund

Activity Impact

Over 5,200 inquiries $79.63 mil follow-on funding

736 accepted applications $22.76 mil sales revenue

121 awards  Over 150 internships

101 companies ~400 jobs

$6.735 mil value of awards $31k – $120k salary range

The College also tracks performance results related 
to other community service functions like our Spitzer 
Conferencing Center and Stocker Performing Arts 
Center. Participation rates and satisfaction data are 
commonly used to inform continuous improvement 
related to these initiatives. (Figures 2R2-1, 2R2-2, and 
2R2-3).  The recently completed Culinary Arts building 
on campus impacted attendance at both facilities as 
both buildings were appended to make room for the 
new one.  Additionally, space in Spitzer Conference was 
converted to office space for two years while the College 
Commons building was renovated.  
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	GLIDE:  Within its peer network, GLIDE 
consistently ranks in the top two or three in 
terms of the numbers of tenants served and 
their respective growth as measured by follow-
on funding secured, jobs created and revenue 
growth.  These metrics have resulted in increased 
funding for GLIDE from the Ohio Department 
of Development for the last three years.             
(Table 2R2-1).

	 The Innovation Fund: Competes with other Funds 
for grants from the Ohio Third Frontier (OTF).  The 
OTF evaluates proposals based on the Fund’s past 
performance.  The peer group associated with this 
initiative includes both for-profit and non-profit 
funds, all of which target later stage companies 
for making investment than the Innovation Fund’s 
ideal investment.  In the December, 2012, the 
Innovation Fund’s proposal ranked second in the 
state through this evaluation process creating a 
10x return on investment, a leverage typically 
associated with later stage investments.

	 LCCC Foundation: Based upon 990 tax returns for 
community college foundations in the state of 
Ohio, in 2011, the LCCC Foundation ranked first in 
total assets among all community colleges in the 
state of Ohio.

	 Spitzer Conference Center: is one of the larg-
est venues for conferencing in Northeast Ohio.  
LCCC’s commitment to the community is ev-
idenced by the fact that conferencing at the 
college topped one million attendees in 2012.                  
Table 2R3-1)

Table 2R3-1:  Northeast Ohio Conference Centers Ranked 
by Size

Venue
Square 
Footage

Kalahari Resort & Convention Center 210,000

I-X Center 111,279

Spitzer Conference Center 94,413

Playhouse Square Center 82,000

Renaissance Cleveland Hotel 62,000

2R4:  How performance results strengthen overall 
institution and enhance relationships with the 
communities and regions served. 

LCCC’s strong performance in accomplishing other 
distinctive objectives has validated the institution’s ability 
to serve as an innovative leader in education, economic, 
community and cultural development.  Because of this 
track record, LCCC is often called upon and even invited 
by others across the region and state to participate in 
new initiatives including collaborative grants and strategy 

initiatives. This strengthens the institution through 
enhanced revenue support, expanded corporate and 
educational partnerships and influence in strategic and 
policy directions.  The following are examples of how the 
institution is strengthened through its strong performance 
in accomplishing other distinctive objectives:

Examples of Enhanced Revenue Support: 
	 Combined, 6 community colleges in Ohio received 

$27.5MM in Ohio Third Frontier funding, $23.2 
as direct recipients and $4.3 as partners. This 
equates to approximately 4% of the $681MM1 
awarded. LCCC was awarded over $12 million of 
this amount, representing nearly half of all OTF 
funding to all community colleges in Ohio.

	 $5.5M in support of SMART Commercialization 
Center (Packaging, Assembly, and Environment/
Reliability Testing Center)

	 $2.1 million from the first Jobs Accelerator for the 
Speed to Market Accelerator in northeast Ohio, 
one of only 20 projects funded nationally.  LCCC 
partnered with NorTech, Magnet and Jumpstart 
to secure this award to help companies accelerate 
commercialization of new technologies, while 
preparing necessary talent.

Expanded Corporate and Educational Partnerships
	 LCCC Foundation administers the Innovation Fund 

referenced previously.  The Fund has grown from 
its original three partners of LCCC, GLIDE and 
the LCCC Foundation to more than 12 partners 
including five higher education institutions:  
University of Akron, Youngstown State University, 
Cleveland State University, Stark State College and 
NEOMED.  

	 In 2013, LCCC signed a memorandum of 
partnership with the Austen BioInnovation 
Institute in Northeast Ohio to leverage the unique 
assets of both entities to drive commercialization 
of novel biomedical technologies in high growth 
companies to create new jobs in the region.

IMPROVEMENTS

2I1: Recent improvements. 

Because so many of our other distinctive objectives 
receive external funding, which are often competitively-
based, continuous improvement (especially to maintain 
relevance in the market place) is essential and a key part 
of the implementation process.  Below are a few examples 
of systematic continuous improvement as it relates to 
other distinctive objectives:
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Innovation Fund:  LCCC’s Foundation office established 
the Innovation Fund (IF) to address gaps in start-up 
funding for entrepreneurs. As a part of continuous 
improvement efforts, the Fund now has an external 
group comprised of investors, business owners and 
industry executives guide the allocation process and 
business plan.  Each quarter, the IF portfolio is evaluated 
as well as the process of due diligence, selection, and 
mentoring. Enhancements, either self-observed or driven 
by market trends are identified and vetted through this 
council.  One example of continuous improvements to 
the IF involved adjusting fund return triggers and adding 
an equity position as a part of the Fund’s replenishment 
right procedure to ensure fund sustainability. This resulted 
in over $1 million being repaid to the IF from former 
recipients.

SMART Commercialization Center:  The College develops 
and distributes a monthly scorecard to key leadership 
and advisory members of our SMART Commercialization 
Center which helps monitor progress toward business 
plan projections.  This scorecard identifies opportunities 
and challenges that assist administration in meeting the 
changing needs of companies and entrepreneurs, while 
growing the business as an initiative for mission-based 
enterprise development.  For instance, the original 
business plan was built on a fee for access model.  The 
scorecard identified customers’ preference for a fee for 
service model causing the SMART business plan to be 
revised. This commitment to continuous improvement 
drives identification of resource needs and establishment 
of benchmarks and metrics that are reported to internal 
and external stakeholders.

Stocker Performing Arts Center: The College’s Performing 
Arts Center incorporates systematic continuous 
improvement to ensure programming, prices and options 
necessary to meet changing patron needs.  Stocker Arts 
Center routinely assesses the composition of its patrons.  
In a recent assessment it became apparent the base of 
supporters were maturing and that a younger base of 
patrons were not attending Center events.  Leadership, in 
consultation with an advisory board of staff, faculty and 
community members, offered new programming ideas 
to diversify its patron base.  To constantly keep pace with 
patron views, the Stocker Arts Center also administers 
patron surveys and suggestion boxes. (Figure 2R2-3).

2I2: How culture and infrastructure help in selecting 
specific processes to improve and setting targets for 
improved performance results.

The College’s Vision 2.0 process and the resulting Mission, 
Vision, 6 Strategic Priorities, and 31 supporting Initiatives 

form a solid foundation for gathering and analyzing 
the appropriate data to determine whether targets are 
being met and how to improve processes. The College 
has adopted a data-driven culture with measurable 
goals and interim milestones, thereby facilitating clear 
communication of goals, monitoring of progress, and 
continuous improvement of underlying processes. The 
College also embraces the concept of “listening and 
learning” and regularly solicits feedback from current, 
former, and future students and stakeholders to drive 
both strategic planning and daily initiatives directed 
toward institutional goals. Student and employee 
information is collected formally through surveys and 
committee/council recommendations, and informally 
at forums and in daily interactions among students, 
faculty, staff, and administrators. Employee and 
community engagement sessions of the strategic vision 
process are other examples of how feedback from other 
stakeholders is used to select processes to improve and 
set performance targets.

In all cases of community and economic development, 
LCCC faculty and staff were motivated first by a 
community need or opportunity that was, in most 
instances, identified through continuous improvement 
efforts and local/regional engagement.  For instance, the 
College convened a Digital Economy Task Force which 
identified the need for coaching of entrepreneurs. This 
led to the development of the Great Lakes Innovation 
and Development Enterprise (GLIDE).  In GLIDE’s work 
with entrepreneurs the need for access to funding was 
identified which led to the creation of the Innovation 
Fund.  Through the implementation of the Innovation 
Fund, the need for commercialization support of sensors/
MEMS products was identified which led to the creation 
of the SMART Commercialization Center.  The institution, 
at all levels, has embodied a commitment to innovation in 
responding to community needs and opportunities.   
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LCCC Overall Maturity Level for this Category

   Reacting Systematic Aligned Integrated

INTRODUCTION 

LCCC’s processes for Understanding Students’ and 
Other Stakeholders’ Needs is fully “integrated”.  Work is 
accomplished through stable, well-designed processes.  
Section 3R1 identifies the multitude of ways in which 
we diagnose student needs.  Data collection is both 
systematic and comprehensive including enrollment 
tracking, customized retention surveys with non-returning 
students, administration of the Community College Survey 
of Student Engagement (CCSSE), focus group discussions 
with students, and continuous analysis of internal data 
when new questions surface relative to student needs.

Equally important, our College has established a process 
and culture to promote use and application of data and 
information. Faculty and staff are proactively convened 
to react to data, absorb the information and make sense 
out of it for purposes of planning, problem solving and 
decision making.

Our College also has a strong maturity level when it 
comes to diagnosing external stakeholder needs. In fact, 
LCCC is often called upon by other regional, state, and 
national organizations to share our processes and tools 
related to stakeholder engagement. Our staff have been 
trained by nationally recognized engagement experts 
like the Kettering Foundation, AmericaSpeaks, Public 
Agenda, and the Harwood Institute. We proactively 
convene stakeholders, share factual information, facilitate 
conversations in a neutral fashion, use state-of-the-art 
processes, tools, and techniques to help groups find 
common ground (like Groupware technology and key 
pad polling), and we help groups plan for collective 
community action.  

Section 3P4 details the work we have done in the last 
year alone with employers, public school districts, career 
centers, health service providers, and local government 
officials. Deliberate engagement of key stakeholders 
helps us maintain a pulse on community needs which in 
turn generates information about the programs needed 
to serve our students and stakeholders better.  This also 
creates a unique opportunity for our College to be a 
partner in new response efforts.  Much of our recent 
collaborative work integrates resource sharing among 
partners for overall efficiency in addressing community 

and key stakeholder needs.  Additionally, Sections 3R5 
and 3I1describe our improvement related to experiential 
learning so that students have real world experience upon 
graduation and employers get the talent they need.

The College tracks progress towards key strategic 
and operational goals involving internal and external 
stakeholders. Information is shared with all constituents 
to inform continuous quality improvement. 

PROCESSES

3P1:  Identifying the changing needs of student groups 
and analyzing and selecting a course of action regarding 
these needs.  

The College identifies the changing needs of students 
through a variety of approaches including: 1) Enrollment 
tracking to identify shifts in our student population by 
term; 2) Customized retention surveys of non-returning 
students by term; 3) Administration of the Community  
College Survey of Student Engagement (CCSSE); 4) Focus 
group discussions with students each year (held outside 
of the classroom and facilitated by a neutral, professional 
moderator); and 5) Secondary analysis of other internal 
data (e.g. persistence term to term and year to year, time 
to completion, transfer rates, etc.). 

Our enrollment tracking data continues to reveal 
significant increases in part-time student enrollment 
(currently at a record high of 70% of all students).  This 
kind of basic information has informed the development 
of performance targets, especially as it relates to 
realistic time frames for which we can expect successful 
completion.  For example, some monitor student success 
and completion over a 3 year period.  With 70% of 
our students attending part-time, we have developed 
performance metrics and targets over a 5 year time frame. 
Additionally, we have witnessed a significant growth in 
high school dual enrollment over the last decade. This has 
also informed definitions of student success (like ensuring 
transfer rates are tracked and monitored in addition to 
graduation rates since most of these students transfer 
after high school graduation).  At the same time, we 
our developing specific courses of action for this target 
population which includes encouragement of Certificate 
or Associate degree completion prior to transfer.  
While the College has gathered information about student 
needs for decades, LCCC has been extraordinarily focused 
on student retention, progression, and completion of 
certificate and degree programs over the past few years. 

CATEGORY 3: UNDERSTANDING STUDENTS’ AND OTHER STAKEHOLDERS’ NEEDS

q
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Table 3P1-1: Student Needs identified and Course of Action Taken

Student Needs Source Course of Action

Only 2.5% of dev ed students 
at LCCC pass entry level math 
within 1 year and only 6% pass 
within 2 years

CCC Key Performance 
Indicator  (Secondary Data 
Analysis)

Redesign of developmental Math through elimination of 3-4 credit hour, 16 
week courses.  Courses replaced with 2 credit hour, 8 week courses.

Prior to the re-design, students who placed into Pre-Algebra were required 
to take from 10-14 credit hours over 3-4 semesters to complete their 
developmental math sequence.  Now these students take 10 credit hours 
over 2.5 semesters to complete the same level of work.  

Overlap between courses has been eliminated to streamline the sequence.  
One textbook and one software access code for the entire sequence is used 
as a cost savings for students.   

Students said they were “burnt 
out” from solving hundreds of 
math problems over 16 weeks; 
Students who dropped out 
before completing the course 
wanted to start back up at the 
point they struggled to master 
the content versus the beginning 
of the course

Student Focus Group 
Discussions

About 28% of LCCC first time 
college students concentrate in 
a major field of study within one 
year and about 42.5% within 
two years; 

At the same time, research by 
CCRC reveals that students who 
select a major area of study 
within 1 or 2 years are much 
more likely to complete a degree 
within five years. See Figure 
1P7-1. 

LCCC Key Performance 
Indicator 

CCRC Research

Career Services division was integrated with Enrollment Services for 
improved coordination and service delivery  

Noel Levitz College Student Inventory (CSI) was purchased and is now used 
to identify strengths and weaknesses in academic preparation, motivation, 
and career decision making.  As of October 2012, the CSI is administered to 
all new students. 

New Student Success Coaches were hired to connect new, at-risk students 
(with a high risk index of 70% or higher on the CSI) or existing students who 
have not yet identified a major area of concentration to valuable career and 
College resources. 

Meeting with an advisor or counselor prior to registration is now mandatory 
for all new students.  All new students must develop a Career and Academic 
Plan (MyCAP) which is monitored by the student, career counselors/advisors, 
and faculty for enhanced coordination and guidance

Review and redesign of program curriculum guides and course sequencing to 
ensure students have opportunity to take core course work within their first 
year of study.

More opportunity for hands-on, contextualized learning both inside and 
outside the classroom (experiential education) through simulations, 
capstone courses, internships, co-ops, and service learning.

This Student Success Planning initiative began in 2010 
with extensive research on the changing needs of our 
student groups.  We were assisted by the Community 
College Research Center (CCRC) and Dr. Davis Jenkins. 
In fact, some of the data we upload as part of our 
participation in the Completion by Design initiative was 
analyzed and sent back to us by CCRC in comparison 
to other institutions  engaged in this work (i.e., within 
Ohio, North Carolina, Florida, and Texas) to inform the 
development of performance targets.  We also worked 
with Public Agenda in Texas on campus engagement 
techniques and a series of focus group discussions with 
our students.  Through Completion by Design, we have 
identified three primary student populations to focus our 
work on: 

	 First time in college (FTIC)

	 All students referred to Developmental Education
	Non-concentrators (i.e., students who have not 

selected a major area of study or concentration)

Table 3P1-1 identifies a few of the data points we have 
used and the course of action we are taking as a result of 
our needs analysis.  The list is not an exhaustive but does 
provide a couple of examples of the interventions and 
strategies we are using to improve student progression 
and completion.

In addition to our efforts relative to Completion by Design, 
we have disaggregated student success data (in areas like 
completion of developmental instruction, enrollment and 
completion in college level gateway Math and English 
courses, course completion, term to term and year to year 
persistence, and completion of degrees and certificates) 
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by age, gender, race/ethnicity, and income (defined as 
Pell eligible) as part of our participation in Achieving 
the Dream. As a result of this analysis, we have targeted 
two distinct populations for improvement including Pell 
eligible students who are new to the institution and 
part-time developmental education students. The course 
of action we are taking relative to these populations is 
similar to what is described in Table 1P1.

3P2: Building and maintaining a relationship with 
students. 
 
The College builds and maintains relationships with 
students in a variety of ways including: 1) One point of 
contact for all students; 2) Student representation on 
College committees; 3) Comprehensive career services 
including real world/experiential learning and business 
start-up assistance; 4) Student clubs, organizations, and 
leadership opportunities to enhance overall student 
engagement (since all students commute to the 
College); 5) Students as peer tutors through “Connect 
to Complete”; 6) Student Research Network; and 7) 
Comprehensive communications with students via 
briefings with the College President each term and 
through the student newspaper (The Collegian) and 
student led radio (Duck Radio).

One point of contact and structured learning 
environment:  One of the most important things we 
have learned over the past few years through intensive 
research, our participation in the Bill and Melinda Gates 
Foundation Completion by Design (CBD) initiative, and 
multiple conversations with Dr. Kay McClenney is that 
our students need fewer options and a more structured 
educational experience.  It is common for our campus 
community to reiterate the words of Dr. McClenney, 
“Students don’t do optional”.  Extensive review of 
data, group discussions with students (outside of the 
classroom), engagement of our campus community, 
and prioritization of new interventions has led to much 
restructuring of our front end services and multiple 
policy changes to ensure all new students have one 
point of contact when they first apply and enroll at LCCC.  
Additionally, we implemented mandatory orientation, 
use of new assessment tools (like the Noel Levitz College 
Student Inventory) for all new students, and it is now 
mandatory for all students to develop an Career and 
Academic Plan (MyCAP) which can be monitored by 
the student, faculty, advisors, counselors, tutors, and 
all others who interface with students for a much more 
coordinated approach to structured learning.  This is one 
of our most important accomplishments since students 
said that they were “lost” when they first came to our 
campus during focus group discussions.

Student representation on College committees: Students 
have representation on the College’s Operations Council 
(which considers all operational needs and approves all 
operational programs, initiatives and policy changes). 
They have representation on all standing committees 
of the College like our Enrollment Planning Committee,  
Continuous Quality Improvement Council, Student 
Learning and Assessment Council, and our Institutional 
Planning Council. All appointments are rotated (usually 
once every two years) to allow for enhanced participation 
among students. The intent is to ensure students are 
engaged and have opportunity to participate in planning, 
problem solving, and decision making.

Comprehensive career services:  LCCC connects with 
its students in very innovative ways.  Beyond traditional 
career services like job search assistance and connections 
with employers for work based learning opportunities, 
LCCC initiated a Blackstone LaunchPad program two 
years ago whereby students create a personal profile 
to network and communicate with other Blackstone 
LaunchPad members.  Once the profile is processed, 
students complete a Venture Assessment Form to access 
free consulting and resources to turn their business ideas 
from concept to reality. 

Student clubs, organizations and leadership 
opportunities:  The College offers an array of student 
clubs and organizations which encourage students to get 
involved, make new friends, and establish an identity with 
LCCC.  This is particularly important given that all students 
commute to the College.  Clubs range from ethnic groups 
(like the Black Progressives, Multicultural Club, Muslim 
Student Association, etc.) to disciplinary clubs (like 
the Math Club, Writers Society, Digital Forensics and 
Cybercrime Club, Accounting and Business Association, 
etc.) special interest clubs (like the Network Gaming 
Association, Right for Life Club, Role Players Association, 
etc.), athletic clubs (like the Table Tennis Club, Men’s 
Soccer Club, Women’s Soccer Club, along with Varsity 
Athletics), and honors clubs (like Phi Theta Kappa).  One of 
our greatest successes has been the SIFFE Club who have 
competed at the national level and we are delighted to 
report recently won a national competition. Additionally, 
students are provided leadership opportunities through 
Student Senate.  The LCCC Student Senate is a seven-
member legislative assembly that allows members to have 
a voice in the affairs that affect their everyday college 
lives.  The Senate serves as a liaison between students and 
the administration, and organizes projects and activities 
that improve the quality of campus life.  The Student 
Senate is also responsible for chartering all new student 
clubs and organizations. (Also see Table 1P16-1).
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Connect2Complete Program: This program is a student 
success initiative that connects students with tools, 
resources, peer advocates, and opportunities that help 
them achieve academic success. Connect2Complete is 
funded by the Bill and Melinda Gates Foundation and 
Campus Compact.  Peer Advocates are students who 
support fellow students serving as a “go-to” person 
connecting them to campus/community resources and 
providing them with the basic tools to address barriers 
to success.  This program was initiated when we learned 
through focus groups that students depend on each other 
to navigate College systems.  This is yet another way to 
engage and build relationships with students and among 
students. 

Student research network: LCCC completed a pilot 
program between 2010-2012 where two “student-based 
research networks” (SBRN) were launched to construct 
informal learning networks.  The SBRN applies an 
“informal science educational” framework that enables 
students from different settings to engage in a facilitated 
team environment as a “community of learners,” adept 
at promoting entrepreneurship and identifying, shaping, 
and solving research questions that can be addressed 
at the two-year college level.  Research universities can 
intimidate students considering the move to a 4-year 
degree—the SBRN framework helps students overcome 
that educational barrier. The SBRN concept is very simple. 
Through informal student networks, it is possible to 
mainstream advanced technology and research into a 
student’s educational experience through a pedagogical 
program within the “comfort zone” of student activity 
that spans the educational continuum.  The pilot projects’ 
proximity to LCCC SMART Commercialization Research 
Center and related research companies has enabled two 
SBRN teams—facilitated by faculty—to provide students 
with access to noteworthy research concepts and ideas.  
The mix of student entrepreneurial energy and access 
to research activity provides unique opportunities to 
students and explores the boundaries of “an instructor as 
a facilitator” in the realm of curriculum design.”

Comprehensive communications:  The College 
continuously communicates with students in the form 
of email (when students have authorized us to use this 
as a communication tool), newsletters, communications 
through the student led newspaper and the student led 
radio show.  Additionally, the President hosts face-to-face 
briefings for students each term. Again, the goal is to keep 
our students informed, engaged, and build relationships 
which contribute to an overall quality educational 
experience. 
 

3P3: Analyzing the changing needs of key stakeholder 
groups and selecting courses of action regarding these 
needs.

LCCC’s mission, vision, guiding values and strategic 
priorities demonstrate a strong commitment to 
community service.  As mentioned in Category 2, the 
strategic plan is developed using four cornerstones:  
Education, Economy, Community, and Culture.  We 
regularly collect information from key stakeholder groups 
in each of these four areas.  Key stakeholder groups 
include employers, entrepreneurs, educators (secondary 
and post-secondary), not-for-profit organizations and 
governments, faith-based leaders, organized labor, and 
others.  (See Table 2P2-1).

Public accountability is passionately embraced by our 
College. LCCC is a political subdivision of the state of 
Ohio (per the Ohio Revised Code 3354).  As such, we are 
bound to the same ethical guidelines as any other political 
subdivision of Ohio.  In fact, the College is currently 
offering ethics training sessions across campus (which 
is discussed in greater detail in Category 4: Valuing our 
People).  Additionally, stewardship is a guiding principle 
of LCCC which is incorporated into our strategic plan as a 
core value.  The value statement is as follows, “we believe 
in serving our constituents and community with integrity 
and stewarding our resources in the most responsible way 
to ensure our public’s ongoing trust”. As a comprehensive 
community college in Ohio, we are also subject to public 
tax levy support. This provides us with a keen sensitivity 
and commitment to our local community.

Lorain County Community College does much to support 
external interests.  As discussed in Section 3P4, we 
proactively convene stakeholder groups annually to 
assess needs and select courses of action for collective 
community impact. Changing needs of employers are 
one very important example.  Over the past few years, 
employers from all industry sectors have told us that 
real world experience is paramount for our students/ 
graduates. As a result, LCCC has strengthened its 
experiential learning programs including work based 
learning (i.e., internships, co-ops, etc.) and service 
learning. Career Services facilitates relationships with 
non-profit organizations for the service learning program 
and faculty strengthen the collaboration through the 
integration of service learning into their courses. An 
LCCC Business Engagement manager works in tandem 
with the Experiential Education Professionals to create 
relationships with relevant employers for the work based 
learning program. They provide assistance in creating 
successful internship positions and then advertising them 
to students to facilitate placement. Annual community 
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partner/faculty breakfast and celebrations are held to 
recognize community organizations, employers, faculty 
and students engaged in experiential learning.  Annual 
events are also used to identify prospective faculty, 
community partners and employers to help grow the work 
based and service learning programs. The service learning 
program has an active advisory committee that meets bi-
monthly comprised of community partner, faculty, staff 
and students. This committee is charged with connecting 
faculty and community organizations, monitoring service 
learning quality and results, and building service learning 
program capacity and sustainability.  Additionally, Career 
Services personnel participate on numerous industry lead 
committees, boards and associations for networking and 
professional development.  

In addition to active engagement of stakeholders to 
diagnose service needs, LCCC conducts regular surveys 
of the general public, voters, and employers. Our most 
recent survey was conducted in February 2013 to help us 
assess public perceptions, needs, and possible support 
for an upcoming levy campaign. We are using the data 
to inform new strategy development.  For example, 
community wellness is one of our new strategic initiatives 
(per Vision 2.0 adopted in December 2012).  LCCC has a 
large fitness center and wanted to test whether or not we 
should open the fitness center for public use via monthly 
membership fees.  We tested this through a scientific 
survey and found little public interest in an annual 
membership to our fitness center.  This has prompted us 
to re-strategize our approach to community wellness.  

3P4: Building and maintaining relationships with key 
stakeholders.
 
LCCC builds and maintains relationships with key 
stakeholders in a multitude of ways including: 1) 
Proactive convening, facilitation, and action planning with 
stakeholder groups; 2) Active participation on Boards, 
commissions, and other groups; 3) Resource sharing with 
key stakeholders; and 4) General community presence.  
First, the College frequently brings stakeholder groups 
together to plan and problem solve (i.e., convening 
role).  We inform conversations with factual information, 
facilitate stakeholder engagement sessions in a neutral 
manner, utilize quality process design to help find 
common ground for concrete strategy and action plan 
development – all of which culminates in collective action 
among LCCC and community stakeholders.   Below are 
specific examples of the convening, facilitation, and 
planning role involving some of our key stakeholder 
groups like employers, other education and training 
providers (i.e., public school districts, university partners, 
career centers or joint vocational schools), local 
governments, and health service providers.  

Employers: The RITE Board:  LCCC proactively convened 
a Regional Information Technology Engagement (RITE) 
Board comprised of IT companies, IT-enabled companies, 
and two and four year institutions of higher education 
throughout northeast Ohio.  RITE was formed in response 
to quality research which identified gaps between supply 
and demand of IT workers. The RITE Board described the 
problem as: 1) Insufficient IT graduates from the region’s 
higher education system; 2) Assessment by employers 
that the region’s graduates are not completely prepared 
for today’s IT roles across all industry that is dependent 
on IT talent; and 3) Job market conditions and employer 
recruitment practices that make it difficult for the region’s 
graduates and employers to find each other in real time.  
Based on the College’s proactive convening, sharing of 
factual information, and facilitation of the Board, an 
action plan has been established to:
 
	 Better understand critical IT roles and overall de-

mand from employers
	 Continuously review and update labor market 

data and IT conditions in the region
	 Inspire new or enhanced curriculum which ade-

quately prepares IT graduates to meet the needs 
of regional employers

	Develop and conduct professional development 
programs for educators

	Guide and assist partner institutions in the devel-
opment of action plans to address regional needs. 

Overall, the goal is measurable progress to improve 
the number of IT graduates completing credentials and 
degrees that address needs of employers.  

Public School Districts:  Annually LCCC’s President 
and academic deans host a dialogue session with area 
superintendents and district curriculum directors to share 
data about high school attendance rates, performance at 
our institution, and improving student success.  Every two 
to three years LCCC’s District Board of Trustees also invites 
Boards of Education within Lorain County to a similar 
conversation.  Meetings result in proposed action steps for 
improvement.  The proposed action steps are processed 
through the county’s REACHigher P-16 Council where 
work groups integrate this feedback into their strategies 
and work plans.  Furthermore, this information is shared 
at the REACHigher P-16 Leadership Team meetings, 
work group meetings, and at counselor, principal, and 
superintendent meetings that LCCC staff participate 
in. Regular updates also provided through LCCC Deans 
Council meetings which occur every two weeks.  Recent 
work has focused on curriculum alignment/ collaboration, 
expansion of dual enrollment, applying what has been 
learned from the success of Lorain County’s Early College 
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High School on our campus, and using the assessment 
data collected to address gaps in student performance. 
 
Universities: LCCC has a very unique and innovative 
University Partnership program which was instituted in 
1995. 1990 Census data revealed our county had the 
highest rate of Associate degree holders but ranked last in 
northeast Ohio for bachelor degree attainment.  Extensive 
secondary analysis, primary data collection, best practice 
searches, and community engagement informed the 
creation of a program to bring university programs to our 
campus. Today, 12 different universities offer about 60 
bachelor and master programs on our campus and we are 
seeing results.  The 2010 decennial census revealed four 
year degree attainment increased by 24.5% and graduate 
degree attainment by 41% since 2000.  LCCC transfer 
rates are also much higher than the national average (See 
Section 3R5).

Local Government Officials:  Twice a year the College 
Board of Trustees convenes a targeted group of 
stakeholders to share information and discuss possible 
community partnerships.  For example, this past winter 
the District Board convened local government officials 
including state representatives, county commissioners, 
mayors, and township trustees.  The College shared 
information pertaining to the establishment of 
approximately 70 miles of fiber cable in Lorain County 
to make direct access to high-speed broadband services 
and one network possible. Enhanced customer service 
compelled our College to partner with OneCommunity 
who was a recipient of a Broadband Technology 
Opportunities Program grant to install over 900 miles 
of fiber optic cable in 23 counties of Northeast Ohio. 
LCCC’s goal was to make sure Lorain County was included 
in this important development. With installation of 
the fiber being 95% complete, conversations with local 
governments centered around partnership opportunities 
and action plan development to ensure a fully connected 
community.  Cooperative agreements, joint purchasing, 
resource sharing, and consolidation of technology 
platforms are currently being considered between LCCC 
and local governments..  

Community Health Improvement Planning:  The Public 
Services Institute (PSI) of LCCC was established nearly 
25 years ago to assist not-for-profit organizations and 
local governments with planning, problem solving and 
decision making through an array of services including 
comprehensive research services, neutral facilitation 
services, civic and leadership engagement, and strategic 
and other planning services.  Over the past year, PSI 
convened local health care providers to develop a 
coordinated Community Health Improvement Plan.  

Partners include the two hospitals within the county, the 
three health districts, the Alcohol Drug Addiction Services 
Board, the Mental Health Board, and the County Metro 
Parks.  PSI has conducted research, packaged findings, 
disseminated the findings to the community, engaged 
community stakeholders in strategic planning, hosted two 
community summits, and is now working with local health 
care providers to design the improvement plan.  The plan 
will be released this coming fall via a press conference. 

Additionally, College administrators and employees 
actively serve on a wide array of Boards, commissions, 
planning groups, and task forces throughout our region.  
This keeps us abreast of everything happening, helps 
us identify partnership opportunities, helps generate 
revenue for the College, and most important, helps us 
develop strategies which are responsive to community 
needs. 

Resource sharing with community stakeholders is yet 
another approach the College uses to build and maintain 
relationships with key stakeholders.  For example, our 
InnovatEd program works directly with the adult training 
divisions of Ohio’s Joint Vocational Schools (also known 
as Career and Technical Education Centers).  The overall 
goal is to provide college credits for adults pursuing 
post-secondary training programs.  InnovatEd integrates 
innovative partnership models that break down time, 
cost, and geographic distance making college credits 
more accessible to a broader range of people.  Revenue 
sharing is a significant component of the partnership 
model to ensure a win-win among all educational partners 
(versus the more traditional leasee/leasor arrangement 
often used).  The Ohio Board of Regents has modeled 
this program to develop a “Course and Program Sharing 
Network” statewide.  

3P5:  Determining whether to target new student and 
stakeholder groups with educational offerings and 
services.  

Decisions to target new student and stakeholder groups 
are data informed. The following student groups are new 
targets for LCCC given extensive data analysis over the 
past two years:   
	 Based on enrollment tracking data and growth 

in part-time students, LCCC is targeting part-time 
students through our student success initiative

	Data analysis conducted through the Completion 
by Design initiative led to two new targets:
o Students referred to developmental education 

(which account for about half of all new LCCC 
students and of which only about 6% were 
successfully completing remedial Math within 
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two years)
o Non-concentrators (only 37% of new LCCC 

students were selecting a major area or study 
concentration within 1 year and another 8% 
within 2 years yet data reveals completion 
rates are much higher for students who do 
select a major area within this time frame) 

	Data analysis conducted through our participation 
in Achieving the Dream has led to two new 
targets:
o Pell-eligible students who are new to the 

institution (given achievement gaps as 
delineated through data analysis)

o Part-time developmental education students
	High School Dual Enrollment Students:  LCCC has 

experienced tremendous growth in high school 
dual enrollment students over the last decade 
(also known as Postsecondary Enrollment Options 
or PSEO).  These students have high transfer 
rates but do not complete a credential prior to 
transferring. Our goal is to get these individuals to 
complete a minimum of 15/16 credit hours prior 
to transfer

	 LCCC At-Risk Students:  LCCC purchased the Noel 
Levitz College Student Inventory (CSI) which all 
new students are required to take.  A cut score 
has been determined using the CSI for at-risk 
students. We are now targeting this student group 
to provide a much more structured educational 
experience. For example, all at-risk students are 
required to meet with a Student Success Coach 
throughout their experience at LCCC.

LCCC targets new stakeholder groups and related 
opportunities for community service are data driven and 
identified through extensive participation on local boards 
and committees, through pro-active engagement of 
external stakeholders like employers, local governments, 
health care providers, school districts, university partners, 
and others. See Section 3P4 above. 

3P6: Collecting complaint information from students and 
other stakeholders, analyzing this feedback, selecting 
courses of action, and communicating these actions to 
students and stakeholders.

Complaint information is collected from students (and 
others) through the a centralized online reporting 
mechanism. This report is accessed through the main 
website of the college, www.lorainccc.edu/report. The 
report asks for the date, name and affiliation of the 
individual making the complaint. It then has a check off 
for the type of incident or complaint being filed. Examples 
include academic misconduct, criminal complaint, 

accident, harassment, threatening or disturbing behavior, 
disruptive behavior, person of concern and miscellaneous. 
Reports may be submitted anonymously. There is a 
comment box where the individual can detail the concern 
or incident.

When the webmaster receives a report from this site 
it is routed to the Director of Campus Security, the 
Coordinator of Code of Conduct and their clerical 
support personnel. A determination is then made about 
the nature and severity of the incident and who has 
responsibility for follow-up. A sticker that has tracking 
information about the process is placed on the file. This 
allows anyone with access to the file to see where in the 
process a particular case is at; whether they have been 
contacted, been interviewed, been sanctioned, etc. All 
mentioned individuals are independently interviewed 
so they are afforded due process. Other evidence may 
be reviewed if it is available. This can include videotapes 
from security cameras, receipts of transactions at the 
bookstore, financial aid records and input from other 
areas such as the Office of Special Needs Services and 
local law enforcement public officials and records. 

Students (or others) that have had allegations made 
against them are notified by e-mail, regular mail and 
certified mail once a decision has been reached on the 
outcome of the inquiry. There may be a determination 
of no violation, a reprimand or warning, or a sanction 
ranging from probation to expulsion.  The individual may 
or may not receive information as to the resolution of 
the incident dependent upon their need to know and the 
confidentiality of the process.

RESULTS

3R1: Determining the satisfaction of students and other 
stakeholders. Measures of student and other stakeholder 
satisfaction collected and analyzed regularly.

A multitude of data is gathered and analyzed regularly to 
track student and stakeholder satisfaction.  Table 3R1-1 
describes some of the tools and measures utilized.
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Table 3R1-1:  Measures of Student and Stakeholder Satisfaction

Target Population Data Tools Examples of Measures

Students

On-line Retention Surveys
Student Focus Groups
CCSSE
Graduate Tracking

Ratings of front end services (Registration, counseling/advising, financial aid, etc.)
Motivations/underlying experiences students have had throughout their academic 
experience at LCCC
Employment 6-8 months post-graduation

General Public and
Registered Voters

Scientific Image Survey
Scientific Frequent Voter Survey

LCCC and University Partnership quality ratings, motivations for attending LCCC, 
importance of college degree, barriers to college attendance, etc.

University Partners
Secondary Data Analysis using 
internal data and National Student 
Clearinghouse

LCCC transfer rate by university partner, university partner completion rates for 
LCCC transfers, cost savings to students through University Partnership

Local School Districts Secondary Data Analysis High School dual enrollment, enrollment post high school graduation at LCCC, 
developmental education referrals by school district, etc.

Start Up Companies 
and Entrepreneurs

Tracking Data
Service Evaluations

Numbers of start-up companies and entrepreneurs assisted with business 
planning, financing and other services by LCCC/GLIDE; jobs created; annual 
average salaries of jobs created

Employers (Private 
Sector, Non-Profit, 
Public Sector)

Mail out/mail back surveys
Service Evaluations
Focus Group Discussions
Key Informant (One-on-one 
interviews)

Satisfaction with LCCC graduates; skill deficiencies of LCCC graduates, evolving 
industry sector needs; satisfaction with LCCC programmatic (specific) student 
learning outcomes and general education outcomes; recommended modifications 
to learning outcomes; curricular recommendations, etc.

3R2: Performance results for student satisfaction.

Table 3R2-1 shows results from a recent survey of non-
returning students conducted by LCCC.    This survey 
pertains to a conscious effort to understand the needs of 
our non-returning students and develop a course of action 
that can improve overall retention of students. Students 
are asked a myriad of questions including: main reason for 
enrolling; main reason they did not return; and strategies 
the college might pursue to help encourage students to 
return.  While some reasons for not returning are beyond 
the scope of what the college can impact, as is illustrated 
throughout the Portfolio, LCCC has instituted strategies to 
overcome many of the barriers identified by students and 
considered these recommendations in our action plans.

Table 3R2-1:  Suggested Strategies to Help Students Stay at 
LCCC

Strategy 
Extremely/ 

Very Helpful

Educate re Costly Textbook Alternatives 71.8%

Merit-based Schlshps for 3.5+ Students 63.1%

More Need-based Aid 60.7%

Assistance for 3-year Completers 55.3%

Assign Advisors & Require Midterm Mtg 51.8%

Expand Advising/Career Exploration Svs 44.0%

Require Needed Dev Ed in 1st 2 terms 31.8%

Elevate Awareness of AA Benefits 31.0%

More Opportunities to Engage w/Faculty 27.1%

Start Spring Term after MLK Day 25.0%

Require Study/Preparation Courses 23.8%

More Opportunities to Engage w/Student 22.4%

Table 3R2-2 includes LCCC performance results for student 
services per the CCSSE survey in comparison to Large 
College Cohort over time

3R3: Performance results for building relationships with 
students.

Table 3R3-1 shows how LCCC compares with the large 
college cohort on items related to communication and 
interaction outside of the classroom.  As can be seen in 
the table, LCCC’s ratings on these items are comparable 
to the national cohort. More importantly, LCCCC has been 
trending upward on nearly all items compared with 2009 
ratings.
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3R4: Performance results for stakeholder satisfaction.

Table 3R4-1 describes the results of our most recent 
scientific image survey with the general public 
(administered February 2013).  Figures 3R4-1 and 3R4-2 
illustrate results and show trends.

Quality of education ratings for LCCC have fluctuated 
slightly over the years, but have remained high.  (Figure 
3R4-1).

Nearly half of those surveyed have attended LCCC at some 
point.  (Figure 3R4-2).

3R5: Performance results for building relationships with 
key stakeholders.
LCCC has had numerous accomplishments resulting 
from our relationships with key stakeholders.  We have 
highlighted two examples involving employers and our 
university partners.

Employers:   LCCC participated in national research and 
surveyed community partners to determine the impact 
Service Learning had on their ability to serve community 
needs. Survey results indicated that 84% of partners 
agreed that service learning students increased their 
capacity to meet local needs.  Ninety-seven percent (97%) 
said that students provided valuable services to their 
constituents.  Additionally, employers providing student 
internships and co-op opportunities for LCCC students 
complete evaluations.  Over 90% of employers surveyed 
rated students as good or excellent on overall work 
performance and indicated that they would be willing 
provide additional internships or co-ops as dictated by 
their business need. Over the past two years over 700 
students have provided over 1,500 hours of services 
impacting more than 200,000 community partners 
equating to nearly $300,000 in value provide to our local 
community.  (*1 hour =$18.87 [Ohio Value of Volunteer 
– Independent Sector]).  Through Work-Based Learning 
we average 120 internship annually representing about 
40 unique employers.  The wages range from minimum 
wage to $17.00 p/h. University Partners: LCCC has 
grown our University Partnership program whereby 12 
universities offer more than 40 bachelor and graduate 
degree programs on our campus.  LCCC has higher transfer 
rates (52% of our students have transferred over the 
last decade while the National Student Clearinghouse 
reports that about 20% of community college students 
successfully transfer).  Since 2000, almost 31,000 LCCC 
students (30,782) transferred to a university.  Of the 
10,680 degrees awarded by universities to LCCC transfer 
students, about 81% were awarded by our current 
university partners.  This program is positively impacting 
educational attainment within our county (See Figure 3R5-
1). 

In addition to raising the educational attainment county-
wide, the University Partnership has helped LCCC in 
fulfilling its mission of providing affordable education 
to Lorain County residents.  The cost savings to LCCC 
students is estimated at an average of $61,000 over 4 
years.  (See Table 3R5-1).
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Table 3R3-1: Results of 2013 General Public Image Assessment

LCCC and University 
Partnership Quality Ratings

LCCC’ quality rating continues to be very positive (74/10; positive/negative), but 18 to 29 year olds are less 
positive about LCCC quality (66/16).
Rating for UP is improving, but still not as familiar with it as LCCC (24% could not rate it).  

County Participation Rates A lot of people know LCCC students or graduates and in fact, 45% said they have taken classes at LCCC or the UP. 

Motivations for Attending 
LCCC and University 
Partnership

Cost, quality and choice of programs are important considerations for someone thinking about college; Quality is 
more important to younger adults and high school graduates while cost is more important to those aged 30 to 49 
and those with some college or more.  
Motivators for going to LCCC or the University Partnership described in open ends were:

•	 For their job, to improve skills and 
•	 If they needed job training, were changing careers, to better myself, for my kids.  

Importance of College 
Degree

Most everyone think it’s important to have a 2 or 4 year degree to get ahead in Lorain County 45% extremely, 
40% very), but the percent saying extremely important was lower among 18 to 29 year olds (37%) and those with 
some college (38%) or a high school education (32%). 

Choice of College/University LCCC is strong choice of college (56% among those who might or a family member might go).  There is no strong 
second choice of college among these adults.

Barriers to College 
Attendance

Can’t Afford and No Time are the main reasons for not going to college.
Open-ended questions revealed 31% of respondents with less than a two-year degree or certificate said they 
would be more likely to go to LCCC if it was cheaper (20%) or had scholarships or financial aid (11%).  The 
availability of classes or flexible scheduling is important to 11%.

Importance of LCCC Services

In addition to scholarships and financial aid (85%), faculty with real world work experience (78%) and career 
planning and job placement services (72%) are very important to people.  

•	 Being able to complete their degree or certificate is also very important to 65% of all adults.
•	 And 59% of high school graduates and 61% of those who aren’t employed said short-term job training 

programs are very important to them. These two results suggest that ‘time’ is important to them. 
Along with this, the two strongest marketing statements were 1) LCCC counselors make sure students don’t waste 
time and money on unnecessary classes and 2) going to a state university costs 3 times more than going to LCCC.

•	 63% each of former LCCC students and potential students said not taking unnecessary classes would 
make them much more likely to take classes at LCCC. 

•	 And 66% and 63% of these two groups said this for LCCC is a third the cost of a state university.
•	 For high school graduates, another strong reason is knowing that they could earn $400,000 more with a 

two-year degree.

Program Needs/Desires

Health care, business and education are 3 leading areas of study.  IT and STEM were secondary mentions. (Don’t 
know the value or don’t know if IT/STEM jobs exist in Lorain County?)

•	 Females were more interested in health care and education.
•	 Males were more interested in business and STEM, but even 21% of males were interested in health 

care as an area of study compared to 13% who chose IT. 

Mode of Delivery
Very few would take online courses only or go only to an outreach center. They would either go to LCCC’s main 
campus or do a combination of online and in person classes.  Perhaps more information or re-assurance about 
the outreach centers and online classes is needed. 

Table 3R5 - 1:  Cost Savings of Attending the University Partnership

College/University Tuition, Room & Board 
for 4 Years at University

Cost Through 
UP Savings

Ashland University, B.S in Education $149,728 $37,374 $112,354 

Bowling Green State University, B.S. in Biology $73,828 $21,591 $52,237 

Cleveland State University, B.A. in Psychology $84,448 $22,527 $61,921 

Kent State University, Bachelor of Business Administration $75,392 $22,656 $52,736 

Ohio University, Bachelor of Technical and Applied Studies $85,056 $23,151 $61,905 

University of Akron, B.S. in Sport Studies $75,816 $21,765 $54,051 

University of Cincinnati, B.A. in Early Childhood Education $83,816 $29,674 $54,142 

University of Toledo, B.S. in Computer Science & Engineering $83,724 $30,663 $42,036 
Youngstown State University, B.S. in Applied Science, Major in Allied Health $64,248 $17,984 $46,264 
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3R6:  Comparison of performance results.

See Tables 3R2-2 and 3R3-1 above. 

LCCC and the UP are highly regarded among area 
institutions of higher education. 36% feel the quality is 
better and 72% feel it is the same or better. (Fig. 3R6-1)

IMPROVEMENTS

3I1: Recent Improvements

LCCC has always been systematic and comprehensive in 
our approaches to understanding and addressing student 
and stakeholder needs.  We have, however, made a 
few improvements in this area in recent years including 
our system for handling student complaints, our ability 
to understand student motivations (and the reasons 
behind the needs they have) and to further improve our 
understanding of employer needs through proactive 
engagement in addition to industry and labor market 
research.  

Improvements to our system for student complaints:  
The fairly recent revamping of our Code of Conduct and 
Threat Assessment Team (TAT) has allowed us to review 
and refine our procedures for dealing with student 
and stakeholder needs. We have tried to disseminate 
awareness of our reporting tool to everyone on campus. 
The investigative process utilized for the Code of Conduct 
and TAT allows for the immediate and individual interview 
of those individuals involved.  This session allows a 
student or stakeholder to express their views, concerns, 
complaints, anger, etc. Those concerns are then taken 
under advisement and acted upon. During the one on 
one session a student will often reveal other issues that 
are a barrier to their ability to be successful or stay out 
of trouble on campus. We can now be more responsive 
to these problems and refer the student for assistance. 
Our goal is always to help the student with their issues 
so that they may remain in good standing and achieve 
their academic goals. Our primary response is not to be 
punitive but to make a negative experience or incident 
into a positive learning experience. 

Understanding underlying motivations pertaining to 
student needs:  LCCC has traditionally invested enormous 
resources in understanding in our student needs through 
CCSSE, customized retention surveys, a comprehensive 
graduate tracking survey and other methods.  However, 
in 2011 we did something a little bit different to better 
understand underlying motivations or the reasons “why” 
student needs exist. We worked with Public Agenda at 
the University of Texas at Austin to design and conduct 
a series of focus group discussions with students.  These 
discussions were conducted outside of the classroom and 
facilitated by a professional focus group moderator.  We 
learned a great deal from these discussions about “why” 
students have difficulty completing developmental math, 
what contributes to longevity at our institution, and why 
students felt “lost” when first applying and registering 
for classes.  We have infused what we learned into our 
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student success strategies and interventions which are 
discussed throughout this portfolio.  (See Section 6P1).

Strengthening real-world experience for students: 
Due to employer needs and the connection to student 
success, the College has begun campus-wide Experiential 
Education mapping to gain a more accurate assessment 
of related activities and practice. We have also acquired 
a grant through the Ohio Board of Regents to expand the 
Work Based Learning with a specific focus on placement 
in small to medium sized manufacturing and high-tech 
companies. A new position was created to support 
this work as the college moves towards embedding 
experiential education into every academic program area. 
The increased emphasis on Experiential Education and 
its connection to our overall completion will enhance our 
ability to track involvement with our Service Learning 
Community Partners and our Work-Based Learning 
Employer base.  Last year we totally overhauled our 
Service Learning Tracking.  Through on-line reporting 
and project submissions we are now able to accurately 
provide information on number of students, community 
organizations, and faculty involved with Service Learning.  
We can also track the nature of Service Learning projects, 
total hours of service and numbers of constituents 
impacted along with the value of that service to our 
local community.  We recently purchased an additional 
module for our Customer Relations Management (CRM) 
system for Work-Based Learning.  This added capability 
will enhance our ability to track numbers of students, 
employers, average wages, conversion rates (internships/
co-ops to hires) and much more.  

3I2: How culture and infrastructure help to select specific 
processes to improve and to set targets.

The College has been an enthusiastic participant in both 
Completion by Design and Achieving the Dream.  Our 
participation in Completion by Design has encouraged 
numerous cultural and structural changes over the 
past two years.  For example, we integrated our Career 
Services division with Enrollment Services to provide 
more integrated and seamless services to students based 
on identified needs. We have hired new Student Success 
Coaches to work with at-risk students (who are identified 
through a new tool).  We are implementing early alert 
systems and continue to investigate predictive analytic 
tools (like Starfish and Civitas) to help us target students 
in need of assistance to ensure their academic success.  
All of these strategies help us better understand our 
students’ needs.

We also continue to develop our infrastructure to serve 
external stakeholders.  For example, we have recently 

convened a Manufacturing Council which we will staff to 
ensure advanced manufacturing needs are understood 
and addressed by our College.  Active engagement, 
proactive research, and constant communication and 
presence within our community allows us to keep a pulse 
on community needs. Our President has been with our 
institution for about 28 years and has instilled a culture 
which values active community engagement.   
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LCCC Overall Maturity Level for this Category

   Reacting Systematic Aligned Integrated

INTRODUCTION 

The Colleges processes for Valuing Our People are fully 
“integrated”. LCCC puts forth tremendous effort to both 
investigate and adopt high performance workplace 
practices. We commonly use external tools and borrow 
evidence-based approaches to ensure effective and 
efficient processes (4P1, 4P2, 4P3, 4P4, 4P5) and to 
strengthen employee satisfaction and motivation. 

Employee engagement has become an integral part of 
our culture at both institutional and departmental levels 
(Sections 4P6, 4P12, 4R1, 4I1).  While most colleges 
administer the PACE Climate Survey, LCCC has shifted to 
the AlphaMeasure Survey which provides deep insight 
into employee engagement. We made this shift because 
research shows that engaged employees are more likely 
to speak positively about the organization, have a strong 
desire to be a member of the organization, stay with 
the organization longer, serve as an advocate of the 
organization and its products/services, contribute to 
bottom line success, and typically perform better because 
they are motivated to do so.  Use of the AlphaMeasure 
Survey also allows for comparisons with organizations 
outside of higher education.

We continuously strive for improvement (Sections 4P2, 
4P8, 4R1, 4I1). Significant enhancements have been made 
to our screening and hiring processes in recent years. 
We developed a Supervisor Leadership Institute which is 
in its second year of implementation. And, 100% of our 
organizational units (academic and non-academic) have 
reviewed their AlphaMeasure data, discussed findings 
with their employees, come to consensus on an area for 
improvement, and are developing action plans to achieve 
a 5% improvement within their target area over the next 
two years. 

The College also initiated a comprehensive wellness 
program known as LiveSmart! providing employees the 
opportunity to channel healthy living choices into reduc-
tions in their health benefit costs.  Employees are pro-
vided information, workshops, and incentives to change 
behaviors and achieve better health and work/life bal-
ance.  After approximately 5 years of implementation, the 
College is beginning to see a reduction in overall health 
care usage and associated costs.  Additionally, the number 

of employees falling in the low health risk category has 
grown (Section 4R2). 

Section 4PI1 describes our robust set of employee 
recognition and rewards programs, which have been 
expanded in recent years.  Our keen commitment to our 
people and a high performing workplace has landed LCCC 
as one of the top places to work in Northeast Ohio for 8 of 
the last 9 years (per the NorthCoast 99 Award).     

PROCESSES

4P1:  Identifying specific credentials, skills, and values 
required for faculty, staff and administrators.  

Identification of credentials, skills, and values starts with 
development of formal job descriptions which outline the 
roles and responsibilities necessary to perform the work.  
All new job descriptions are reviewed and approved by 
the College’s Operations Council (OC) which is comprised 
of the President, Provost, Vice Presidents, Faculty Senate 
President, Student Council President, and Staff Council 
President. The intent is to streamline the number and 
nature of distinct job descriptions college-wide and to en-
sure comparability across similar jobs relative to creden-
tial, skill and value requirements. 

Faculty credentialing follows state and national guidelines 
including those of the Higher Learning Commission. At the 
state level, our Provost served on a faculty credentialing 
committee convened by the Ohio Board of Regents in 
the summer/fall 2012. The goal was to ensure continued 
alignment of faculty credentialing with state and national 
requirements, and also to play a leadership role in future 
policy development. All LCCC faculty (full and part time) 
teaching general education courses are required to hold a 
master’s degree in the discipline they teach (or a master’s 
degree and a cohesive set of at least 18 credit hours of 
graduate coursework relevant to the discipline). For cours-
es other than general education, LCCC faculty must hold 
a terminal degree or a degree at least one level above 
the degree level in which they are teaching.  Additionally, 
faculty members teaching technically or practice-oriented 
courses must have practical experience in the field and 
hold current licenses and/or certifications. 

The College’s Talent Development Network Resource 
Center also assists the Human Resource office and ad-
ministrators with identification of skill requirements for 
new jobs. The Center provides job analysis and profiling 
services on a fee-for-service basis to external organiza-
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tions and companies. This provides internal capacity to 
the College at no cost. Additionally, the College uses the 
Targeted Selection® process developed by Development 
Dimensions International (DDI) which is commonly used 
by the private sector to analyze and identify competen-
cies required for success within a position.  This process is 
discussed in greater detail in 4P2. Careful attention is also 
given to values incorporated into the College’s strategic 
plan (currently “Vision 2.0”).

Credentials, skills, and salary ranges are also benchmarked 
against external sources. LCCC utilizes the Hay Group 
(nationally recognized consultants) to appropriately size 
non-faculty positions and identify salary ranges against 
comparative data. In 2011,  a comprehensive audit of all 
positions was conducted through the Hay Group to: 1) 
ensure all job descriptions matched duties performed; 2) 
evaluate positions based on know how, accountability, and 
problem solving; and 3) to ensure competitive salary rang-
es for all College personnel. LCCC also utilizes data pro-
duced by the College and University Professional Associa-
tion of Human Resource professionals (CUPA HR Surveys) 
to benchmark competitive salary ranges for all jobs.  

4P2: How hiring processes ascertain employees possess 
the required credentials, skills, and values. 

Implementation of a CORE screening committee was a 
recommendation resulting from a Lean Six Sigma (i.e., 
efficiency) project on our campus.  The idea was that a 
CORE committee would consist of employee volunteers 
to be trained for screening committees and rotated on 
a regular basis.  The objective was to reduce the time it 
took to complete a screening process by having trained 
employees ready to assume screening duties. After a year 
and a half of utilizing this process it became clear the pro-
cess had some flaws. Trained employees were not always 
available to serve due to other commitments and there 
were not enough employees from all employee catego-
ries to provide adequate representation from all sectors 
of campus on each screening committee as needed.  The 
next step was to identify and adopt an evidence-based 
process to improve our hiring process.  After much inves-
tigation, the Targeted Selection® developed by Develop-
ment Dimensions International (DDI) was selected.  DDI’s 
assessment toolbox helps collect and apply data about 
internal and external applications to make better selection 
decisions (i.e., ensure the right job fit).  The Targeted Se-
lection® system uses a job analysis process to assess how 
a particular job is performed and to identify the compe-
tencies required for success in the position.  In addition to 
job analysis, this system features a structured interviewing 
process which improves interview confidentiality, data 
gathering, and facilitates legally defensible interviews.  
All members of LCCC screening committees are trained 

in this process.  This helps ensure the people we select 
for employment possess the credentials, skills and values 
required to perform the job. 

4P3: Recruiting, hiring, and retaining employees.

Recruitment: Administrative and faculty positions are 
recruited locally, regionally and nationally.  Vacant position 
notices are placed in various national publications specific 
to higher education, on websites of related professional 
organizations, and in local newspapers.  Professional and 
support staff positions are recruited on a regional and 
local basis using newspapers and websites.  All position 
postings are distributed to local community based orga-
nizations and placed on the College’s employment web 
page.  In recent years, our Human Resource department 
has identified new and unique websites from which to 
recruit individuals for positions we traditionally have a 
difficult time filling (like certain Information Technology 
positions).  This includes unique regional websites like 
nifty50.com. 

Hiring: The hiring process is done through representative 
screening committees. The Human Resources department 
ensures broad based representation on each committee 
on the basis of gender, race/ethnicity, and employee 
classification (i.e., administrators, professional technical 
staff, faculty, administrative support staff, and student 
council).  As result of a new policy instituted in 2011, all 
who serve on a screening committee must be individually 
and formally trained in the Targeted Selection® process 
discussed above. Screening committees review all applica-
tions, select candidates for interviews (based on a scoring 
system each team tailors to the position), conduct initial 
interviews, perform reference checks, and recommend 
three candidates to the direct supervisor of the position. 
When appropriate, final candidates participate in skill, 
knowledge and/or behavioral assessment through the 
College’s Talent Development Network Resource Center.  
A background check is completed once a candidate has 
been identified for hire and the individual is provided ori-
entation through one of three comprehensive orientation 
programs established by the College (see Section 4P4). 

Retention:  A competitive compensation system, gener-
ous benefit package, professional development, access to 
educational classes, various recognition and rewards pro-
grams, and a hands-on performance management system 
are among the processes used to strengthen employee 
retention. The College’s compensation system is reviewed 
on a 5 year cycle using the consulting services of The Hay 
Group®. Through this audit, College salary ranges are com-
pared with other higher education institutions along with 
state and national databases to ensure that the process 
of setting salaries at competitive rates remains stable.  A 
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sampling of jobs is presented for desk audit by the con-
sultants. In-depth reviews are provided by the consultants 
for all salary ranges and recommendations are made and 
processed with Administration as part of this comprehen-
sive review process.  Starting salaries are calculated based 
on 80% of the mid-point of the position’s salary grade 
with a 1% bonus for every year of direct experience up to 
10 years.  This provides the potential for an individual to 
start at 90% of the midpoint of the position’s range.  The 
competitive compensation package is supplemented by 
fee waivers for full time employees, their spouse and de-
pendents, tuition reimbursement, and support for atten-
dance at job related conferences and seminars.  

The College offers a full benefits package ranging from 
3 different medical plans to optional offerings of vision, 
dental and flexible spending. Other benefits include a 
generous leave plan, a required retirement plan with ad-
ditional options, and educational leave options, to name 
a few. Various recognition and awards programs provide 
the opportunity to recognize employee accomplishments 
and service to the College. These programs are discussed 
in Section 4P11.   The performance evaluation process 
allows Deans/Directors to work directly with employees 
to establish individual work goals that align with depart-
mental goals and the overall College mission and strategic 
goals, connecting employees directly to the College’s 
success. Combined, these strategies have produced high 
retention rates.  

4P4: Orienting all employees to institution’s history, mis-
sion, and values. 

The College has developed three comprehensive orienta-
tion programs: 1) New Faculty Orientation; 2) New Em-
ployee Orientation; or 3) New Administrators Orientation. 
Three separate programs were established between 2006 
and 2008 to provide orientation tailored to the unique 
needs of each employee group. The College’s mission, vi-
sion, and values are a cross cutting component of all three 
orientation programs. 

New Faculty Orientation: is presented during Convocation 
and Faculty Development Days in partnership with the 
Human Resource Office and Office of the Provost. Infor-
mation on benefits, mission, vision, values, ethics/social 
responsibility, relationship building, student profiles, and 
College program and service offerings are among the com-
ponents of the faculty orientation program. 

New Employee Orientation: is presented as an online 
offering and as a half-day workshop.  The online version 
is accessible through the College’s Intranet and includes 
general information like how to secure a College ID, eth-
ics/social responsibility, and general policies and proce-

dures. Another segment of online orientation focuses 
on leadership expectations through a presentation of 
“Leadership is Everyone’s Business” (a program based on 
the award-winning book, The Leadership Challenge and 
over a decade of research by Jim Kouzes and Barry Posne). 
The five practices of exemplary leadership are reviewed: 
Model the Way; Inspire a Shared Vision; Challenge the 
Process; Enable Others to Act; and Encourage the Heart.  
The half day workshop includes a meet and greet with the 
President and Vice Presidents, an introduction to mission, 
vision, values, and presentations from Faculty Senate, 
Staff Council, Student Senate, and the Human Resource 
Development Committee.

New Administrator Orientation: is provided on an individ-
ual basis.  During the first two weeks of employment, new 
Administrators are scheduled to meet with the President 
and each Vice President to secure an overview of the Col-
lege and discuss mission and vision. Once these meetings 
are complete, they meet with the Controller to discuss the 
College’s budgeting process along with the Directors of 
Information Systems and Services, Physical Plant, Facilities 
Planning and Purchasing, Campus Security, and Human 
Resources. The new administrator is also required to meet 
in groups and individually with his/her staff members 
within the first two weeks of employment. Within the first 
two months, the new administrator is invited to attend 
an Operations Council meeting and a District Board of 
Trustees meeting to get acquainted with the governance 
structure of the College.

4P5: Planning for changes in personnel. 

The College plans for changes in personnel through 
innovative approaches to staff progression, utilization of 
Workforce Planning and Gap Analysis processes/tools at 
the department level, and internal promotion practices. 
An innovative approach to staff progression was instituted 
in 2004 to create growth opportunities for employees who 
progress as far as possible within their position. The goal 
was to prevent employees from leaving their department 
for a different position within the College or to prevent 
them from leaving the College altogether for new oppor-
tunities elsewhere. The purpose of the staff progression 
plan is to move an individual along a career pathway 
where various positions within an overall job classification 
naturally exist.  The process is carefully monitored so as 
not to create pathways where none exist or to create new 
job descriptions which might establish superficial career 
pathways. 

A portion of the College’s Operational System Review 
(OSR) process for non-academic departments and the Ac-
ademic Program Review process helps the College plan for 
personnel changes as well. These processes require each 
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organizational unit to complete a comprehensive and sys-
tematic examination of programs and services from which 
action plans for continuous improvement are developed.  
As part of this work, the HR Office makes available tools 
like a Gap Analysis tool and a Workforce Planning tool 
which assists the organizational unit in thinking though 
options for retirements and unexpected staff departures.  

Internal promotion helps minimize personnel changes 
as well. The College embraces Gallup research which 
describes deliberate leadership development and suc-
cession planning coupled with consideration of internal 
candidates for vacated positions as high performance 
practices.  Internal promotions within the last year alone 
included promotions of the Director of LCCC’s Foundation 
Office to the position of VP for Strategic and Institutional 
Development, a faculty member to Dean of Allied Health 
and Nursing, a faculty member to Interim Dean of Social 
Services, the former VP for Strategic and Institutional 
Development to the position of Provost, and faculty mem-
bers to Interim Deans of The Library/Learning Resources 
Division and the Academic Foundations Division.

Additionally, the College’s District Board of Trustees has 
been engaged in formal succession planning over the past 
few years. To begin this process, the Board sought assis-
tance from the Association of Community College Trustees 
(ACCT). Since the initial workshop provided by ACCT, our 
District Board has had follow-up sessions on succession 
planning in each of their semi-annual workshops. As a 
result of this process, a new policy was adopted in March 
2013 providing for the appointment of the President both 
under normal circumstances and also in the event of an 
unplanned absence ranging from 30 - 90 days. 

4P6: Designing work processes and activities so they con-
tribute both to organizational productivity and employee 
satisfaction.

The College operates within a very lean, flat, and non-hi-
erarchical structure.  While LCCC services 16,000 students 
annually (and another 3,000 through our University Part-
nership program), administration is comprised of the Pres-
ident and 3 Vice Presidents only (including the Provost).  
The second tier is comprised of unit Deans/Directors of 
which there are currently 23.  The entire Administrative 
Leadership Team meets monthly. Information from these 
sessions is channeled back to the departmental level. This 
structure helps maximize communications with consistent 
access to information for all employees.  It also makes it 
easier for employees to work together, facilitating col-
laboration across departments. This work flow process is 
intended to improve involvement of employees in College 
planning, decision making, and problem solving. 

Equally important are the College’s efforts to continuous-
ly redesign work processes and activities for enhanced 
productivity. The College puts tremendous effort forth to 
create an environment which encourages employee en-
gagement at both institutional and department levels.  In 
fact, this guiding principle has caused us to shift our focus 
from employee satisfaction to employee engagement. The 
College made this shift because research shows that en-
gaged employees are more likely to speak positively about 
the organization, have a strong desire to be a member of 
the organization, exert extra effort to contribute to the 
organization’s success, stay with the organization longer, 
serve as an advocate of the organization and its products/
services, contribute to bottom line success, and typical-
ly perform better because they are motivated to do so.  
AlphaMeasure is the standardized tool used to measure 
employee engagement (versus satisfaction alone) and 
is discussed in greater detail within the results section.  
Most important, strategies to redesign work processes 
and activities that contribute to organizational productiv-
ity are informed by the data this survey produces.  Action 
plans to redesign work processes and activities that have 
resulted in improved employee engagement/ productivity 
are then shared campus wide to stimulate new thinking 
across other departments. While it is impossible to share 
all examples of how work processes have been rede-
signed, the College’s Physical Plant department processed 
their 2012 AlphaMeasure unit level data and developed 
an action plan which included adjustments to employee 
shifts (since this department is open 7 days a week virtu-
ally 24 hours a day).  As a result of the redesigned work 
process, they increased their AlphaMeasure scores in 13 
of 16 competencies (or areas of employee engagement 
and productivity).  

Work processes and activities are also intentionally or-
ganized around the four cornerstones of LCCC’s mission 
and vision:  Education, Economy, Community and Culture.  
The Education cornerstone is anchored by faculty and 
front-line service staff who provide students with a hands-
on, outstanding educational experience.  The Economy 
cornerstone is anchored by professional and support 
staff who serve employers, the unemployed/transitional 
workers, entrepreneurs, and community based organi-
zations with a variety of services to stimulate economic 
growth within our region. The Community cornerstone is 
anchored by professional and support staff who provide 
opportunities for community engagement in college activ-
ities, career services, gathering spaces for various venues 
and education and general services to the community.  
The Culture cornerstone is anchored by professional and 
support staff who provide the community with access to 
performing arts and other cultural exposure. This design 
allows all to contribute to strategic goals within each of 
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the four cornerstones while providing a meaningful work 
experience for employees.

4P7: Ensuring the ethical practices of all employees.

The College’s District Board of Trustees establishes pa-
rameters for ethical and legal behavior. The College has a 
well-developed Policies and Procedures Guide, a Campus 
Code of Conduct, and a Professional Code of Ethics. Each 
employee is provided with all three resources.  These 
resources are reviewed and regularly incorporated into 
biweekly Operations Council meetings, monthly Adminis-
trative Leadership Team meetings, monthly departmental 
meetings, and updates are published in the College’s 
weekly newsletter and web portal. 

The College has an Affirmative Action Policy to promote 
equal opportunities and an Institutional Review Board to 
approve, monitor, and review research involving human 
subjects with the aim of protecting the rights and welfare 
of research subjects. The IRB is comprised of administra-
tors, faculty, staff, and community representatives. 

Periodically, the Vice President of Administrative Services 
provides updates on legal and ethical behavior to all 
administrators. The Ohio Ethics Commission is currently 
conducting workshops on our campus using their Ethics 
Is Everybody’s Business framework. A professional ethics 
statement is being developed and will be presented to 
all employees and incorporated within the new employ-
ee hiring packet.  All current and new employees will be 
required to sign off on the statement and documentation 
will be added to personnel files.  

4P8: Determining training needs, aligning employee 
training with short and long-range organizational plans, 
and how it strengthens instructional and non-instruction-
al programs and services.

Training needs are determined individually, by employee 
category, and campus wide.   Individual employees, in 
consultation with their direct supervisor, determine train-
ing needs specific to the employee’s job responsibilities 
and establish a plan to obtain necessary training.  Faculty 
Senate and Staff Council survey their constituents to as-
sess training needs of which some are addressed through 
faculty and staff Development Days. All administrators 
meet on a monthly basis and are provided leadership de-
velopment within these sessions as well as their summer 
retreat. During annual evaluations, supervisors discuss 
with employees the goals and mission of the organiza-
tional unit along with any areas of development needed.  
Employees have access to credit and non-credit course 
offerings at no cost which enhances their education and 
skill development.  A well educated workforce provides 

the institution with a well-rounded employee base that 
can address the institutional mission and goals for overall 
College success.

Since our last AQIP portfolio submission, the College has 
instituted peer-to-peer training sessions on classroom 
management, use of technology in the classroom, and 
best practices in teaching and development for all faculty. 
Additionally, numerous requests surfaced for a new inter-
nal supervisory leadership program for all employees. In 
January of 2013 the College Supervisor Leadership Insti-
tute (SLI) was launched with 17 participants lead by the 
HR Manager and an outside facilitator.   The mission of SLI 
is to enhance participants’ leadership skills and increase 
their capacity to cultivate growth and development of 
the College’s workforce; to foster positive work relations; 
to promote an environment of civility; and to advance 
improvement in staff productivity.  The SLI meets for a 
half day each month and provides participants exposure 
to best practices, speakers, group projects and individual 
projects for positive impact within the individual’s organi-
zational unit.  Upon conclusion of the Institute, a session is 
held so the President, Vice Presidents and Organizational 
Unit Administrators can hear about and celebrate partici-
pant accomplishments. The first class decided to create an 
SLI Alumni group to provide support, training and encour-
agement to future classes and to foster leadership activi-
ties on campus.   The second (and current) will be working 
on topics such as role of a supervisor, dealing with difficult 
people, coaching and counseling for increased job perfor-
mance, leadership and influence, handling crucial conver-
sations, engaging and energizing employees, moving from 
operational management to strategic thinking, bridging 
generation differences, and leading a diverse team.  

4P9: Training and developing all faculty, staff, and ad-
ministrators to contribute fully and effectively through-
out their careers and reinforcing this training.

The College provides all employees access, support and 
feasible funding to continue their education and develop-
ment.   The Human Resources Training and Development 
segment offers all employees training and development 
on institutional issues, personal growth and development 
and assists (as needed) to help employees establish their 
own employee development process.  The College has 
several employee engagement processes which allow 
employees to contribute to the progression of the insti-
tution.  This training is reinforced through performance 
evaluations, employee recognition and awards process 
and through one-on-one discussions with employees and 
their supervisors. 

Faculty and staff are encouraged to participate in profes-
sional development throughout their employment with 
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LCCC.  Due to budget cutbacks in individual and depart-
mental training, Staff Council is working closely with the 
HR Manager to design and offer campus wide training 
utilizing the talents of employees, webinars, and access 
to free trainers through state agencies and professional 
organizations. Faculty have stepped up to offer lunch and 
learn sessions on health care, financial management and 
technology use.   Future plans are to utilize the expertise 
of our own faculty for offerings on safety, finances, and 
diversity, among other topics.   We will continue to utilize 
State agencies such as the Ohio Attorney General’s office, 
Ohio Ethics Commission, OPERS/STRS and Social Security 
to provide development opportunities for employees at 
no cost to the College. 

4P10: Designing and using the personnel evaluation sys-
tem and aligning it with objectives for instructional and 
non-instructional programs and services.

A performance-based management system is utilized for 
all employee classifications.  Annual faculty evaluations 
are derived from four sources: self-evaluation, peer eval-
uations, student evaluations, and evaluations performed 
by the Division Dean.  At times, faculty evaluations are 
also tied directly to student learning goals and objectives 
of the institution.  For example, assessment of student 
learning, using the Course Record Assessment (CAR) and 
Course Assessment Record Database (CARD), is a condi-
tion of employment.  Assessment of student learning is 
monitored as a part of the evaluation process.  Similarly, 
the College is in the midst sweeping interventions at all 
levels of the institution to improve student progression 
and completion.  Faculty contributions to successful stu-
dent completion will be tracked going forward. 

Administrators engage in a mutual goal setting process 
with the Vice President to whom they report. Individual 
goals are set relative to institutional goals (like new stu-
dent success/completion targets and the College’s stra-
tegic plan) along with departmental goals.   Professional 
technical and support staff are measured on quality of 
work, quantity of work, dependability and reliability, com-
mitment to LCCC, communication skills, human relations 
and interpersonal skills, initiative, analytical and problem 
solving skills, organizational planning, leadership, and 
attendance.  Evaluation time allows the supervisor and 
staff member to align an individual’s work directly with 
the goals of the organizational unit and with the mission 
of the College.  By using the current vision, mission and 
priorities as a guide, staff can see how their work directly 
impacts the College’s success.  
 
The College’s Staff Council is currently in the process of 
developing an improved performance review system 

for all staff.  This tool, set to be piloted during fiscal year 
2013/2014, will be used to assess non-faculty employee’s 
performance, identify individual training needs of staff, 
and provide a vehicle which allows the supervisor and em-
ployee to set mutually agreed upon goals that are specific 
to each job.  This will strengthen employee connections to 
the College’s programs and services by aligning individual 
goals with not only the organizational unit goals but insti-
tutional goals as well. Currently, a staff member’s rating 
on his/her performance evaluation is tied to any merit 
increase that may be offered by the College.  

4P11: Designing employee recognition, reward, compen-
sation, and benefit systems to align with objectives for 
both instructional and non-instructional programs and 
services.

Employee compensation and benefits systems are estab-
lished using outside consultants who provide information 
and data to develop starting salaries that are commen-
surate with experience and competitive with the market-
place. Salaries are supported by a comprehensive fringe 
benefits package.   Recognition and reward programs are 
designed to acknowledge longevity with the institution, 
outstanding service to the institution, and individual mile-
stones and accomplishments. Our recognition programs 
include:
	 5 Year Support Staff luncheon recognizes full time 

support staff members with service to the College 
for 5 full consecutive fiscal years.  Beginning in 
fiscal year 2012/2013 part time Support Staff who 
have been with the College for 10 or more consec-
utive fiscal years will also be recognized. 

	 The Employee Recognition Program recognizes 
employees annually who are retiring, or have 
been with the College for 25, 20, 15 or 10 con-
secutive years. In fiscal year 2011-2012, employ-
ees having 30+ years were recognized.  Starting 
in fiscal year 2012/2013, part time professional 
technical staff with 10+ years of service will be 
recognized.

	 The You Make A Difference Award is offered every 
other year and recognizes employees who have 
been nominated by their peers or students for 
having made a difference through their work. 

	 The Keys to Excellence Award is awarded to an 
employee in recognition of exemplary job perfor-
mance and outstanding contributions to Lorain 
County Community College.

	 The Faculty Excellence Awards recognizes faculty 
nominated by peers and students for outstanding 
work in their teaching.  This award is open to full 
and part time faculty.

	 The HR Office is exploring strategies to recognize 
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every staff member to show appreciation and to 
enhance employee engagement by noting that all 
employees are important to the overall success of 
the College.  This new program can be implement-
ed during the 2013/2014 fiscal year.

4P12: Determining key issues related to the motivation 
of faculty, staff, and administrators. 

The College uses a couple of primary sources to identi-
fy key issues related to employee motivation.  The Al-
phaMeasure Employee Engagement Survey is one tool 
used.  The information produced from this survey is uti-
lized heavily - not only to identify issues from the perspec-
tive of employees but also to inform continuous improve-
ment efforts.  The data is analyzed and packaged at both 
institutional and departmental levels.  The information is 
reviewed, discussed, and action plans are developed by 
each department to strengthen employee engagement 
and productivity.  In March 2012, 100% of all organization-
al units at the College (instructional and non-instructional) 
identified one competency area they will focus upon over 
the next two years to achieve a 5% improvement within 
that area. By involving the entire department, staff are en-
gaged and motivated to seek improvements or enhance-
ments within their unit which aggregates to institutional 
improvements.

Deliberate engagement sessions are convened to both 
identify and address key issues related to employee 
motivation as well. For example, the 2012 AlphaMeasure 
Employee Engagement Survey revealed motivational 
issues resulting from significant state budget cuts, posi-
tion consolidations, hiring freezes and other practices to 
combat financial concerns.  The verbatim responses to 
the 2012 survey revealed some anxiety and concern for 
employee well being given these conditions. Employees 
specifically mentioned this was having a direct effect on 
employee motivation. As a result, the College is initiating 
another “CSI” series (Creative Savings Ideas) series this 
Spring (2013) whereby employees have the opportunity at 
both the institutional and departmental levels to identify, 
discuss, deliberate, and vote on financial solutions. The 
College believes that people are more supportive of that 
which they help create. This means employees must be 
a part of the solution.  The CSI series was conducted in 
2011/2012 with 264 employees participating in the first 
session and 310 employees participating in session two.  
These sessions generated 500 cost savings ideas and 
nearly 300 revenue producing ideas. Equally important, all 
ideas were prioritized by the campus community and top 
ideas were implemented.  This provides greater under-
standing of financial conditions and produces campus 
wide support for cost saving measures. (See Category 8).

4P13: Providing for and evaluating employee satisfac-
tion, health and safety, and well-being. 

The AlphaMeasure Employee Engagement Survey is one 
avenue the College uses to evaluate employee satisfac-
tion.  The survey has been administered in 2008, 2010, 
and 2012 to measure employee perceptions in 16 core 
competencies, including safety and working environment, 
diversity in the workplace, workplace ethics, managerial 
relationships, team dynamics, job security, senior man-
agement, coworkers, culture and climate, organizational 
structure, work/life balance, career opportunities, training 
opportunities, human resource functions, compensation 
and benefits, and recognition. The information is ana-
lyzed and processed at the department level to inform 
the development of improvement plans. Safety and work 
environment is one of the 16 competencies measured 
through the AlphaMeasure survey.  Composite scores for 
safety and working environment have been consistently 
high since 2008 (between 78% and 80%) which means 
employees feel they work in a safe environment, are 
satisfied with the quality of equipment and tools provid-
ed, feel they are expected to operate in a safe manner to 
avoid work related accidents, agree they are never asked 
to perform an unsafe job or ignore safety concerns, and 
believe they have the ability to voice safety and work envi-
ronment concerns. 

The College also initiated a comprehensive LiveSmart! 
program providing employees the opportunity to channel 
healthy living choices into reductions in their health bene-
fit costs.  Through this program employees also participate 
in various fitness programs at no cost to the individual 
including access to the College’s Fitness Center. Employees 
are provided information, workshops, and incentives to 
change behaviors and achieve better health and work/life 
balance.  After approximately 5 years of implementation, 
the College is beginning to witness a reduction in overall 
health care usage and associated costs.   

The Campus Security Office provides all employees and 
organizational units with information, tips and strategies 
on creating a safe work environment. The addition of foot 
patrols by the local police department in conjunction with 
the regular campus security patrols has improved safety 
and security of staff and those we serve. Additionally, in 
the winter of 2012, each organizational unit on campus 
developed an Emergency Action Plan specifically tailored 
to their department, building, and location. 

RESULTS

4R1:  Measures of valuing people collected and analyzed 
regularly.  
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Table 4R1-1:  Measures of Valuing People LCCC Collects and Analyzes Regularly

Core 
Competency AlphaMeasure Survey Questions

Employee Engage-
ment

My opinions seem to matter at this organization; My job contributes to the purpose of this organization; I would recom-
mend working here to a friend; I am willing to go beyond my normal work duties to help our organization succeed

Safety and Work-
ing Environment

I work in a safe environment; I am satisfied with the quality of equipment and tools provided by this organization; I am 
expected to operate in a safe manner to avoid work related accidents; I am never asked to perform an unsafe job or ignore 
safety concerns; I have the ability to voice safety and work environment concerns

Diversity in the 
Workplace

Diversity is important within this organization; This organization welcomes and appreciates diversity; I feel that this organi-
zation respects people with diverse backgrounds; I feel that people of different genders and races are treated equally
Our organization presently employs a diverse workforce

Workplace Ethics

I am expected to treat both customers and coworkers honestly and ethically; I understand what type of behavior is ex-
pected in this organization; I would feel comfortable reporting a coworker who is not behaving in a professional or ethical 
manner; This organization does not condone or permit unethical behavior
Or organization operates in a professional and ethical manner

My Manager
I have a good working relationship with my manager; My manager effectively communicates my job responsibilities; My 
manager is effective in setting my job priorities and objectives; My manager regularly provides me with feedback; I have 
sufficient access to my manager

Team Dynamics
I believe my team works well together; I trust the decisions and actions of my team members; My team respects the views 
and opinions of one another; My team holds efficient and productive meetings; My team normally completes our work 
assignments on schedule while still focusing on quality

Job Security
I believe this organization is committed to me as an employee; I feel that my job is secure with this organization; I believe 
this organization factors my job security into its overall decisions and directions; I am not seeking a new employer due to 
job security concerns; I believe my job is important to this organization

Senior Manage-
ment

I believe senior management is doing a good job in managing our organization; I trust the decisions and actions of senior 
level management; I believe senior management communicates a clear vision of our future direction; Senior management 
does a good job of establishing clear priorities and objectives; I believe senior management cares about the employees of 
this organization

Coworkers
Our employees cooperate and collaborate well with one another; I believe the employees in our organization communicate 
effectively; I receive the support I need from other departments to successfully meet my job responsibilities; My coworkers 
behave in a professional manner; The employees at this organization treat each other with respect

Culture and Cli-
mate

Employee morale is high in our organization; The culture of this organization is positive and optimistic; Most employees in 
this organization are happy with the company; Most employees in this organization are productive and motivated; I believe 
our organization is both customer focused and committed to quality

Organizational 
Structure

I clearly understand who I report to; I believe people are held accountable for their decisions and actions; Our organiza-
tional structure allows us to operate in an efficient and productive manner; The structure of our organization allows for 
effective communication and information exchange; The departments within our organization share a common vision and 
direction

Work/Life Balance

I am able to complete my work responsibilities during normal business hours; I am able to maintain a healthy balance 
between my work life and personal life; I believe this organization respects and values my personal/family life; Work related 
obligations seldom require me to cancel or change my personal or family commitments; This organization provides me with 
enough flexibility and support to meet the demands of my personal and family life

Career Opportu-
nities

I have career advancement opportunities within this organization; I have gained valuable experience while working at this 
organization; This organization provides me with a clear developmental plan; Hard work and dedication are the best way to 
advance in this organization; This organization is committed to the development of its staff members

Training Opportu-
nities

I am satisfied with the quality of the job training I receive; I have the opportunity to request training when needed; I receive 
job training each year on a regular basis; The training I receive is relevant to my work; The training I receive allows me to 
assume additional work responsibilities

Human Resource 
Functions

I believe our human resource personnel are knowledgeable of employment issues and laws; I feel the human resource 
personnel in this organization are communicative and available to me; The interviewing, hiring, and orientation of new em-
ployees is a well-managed process; I trust the human resource personnel of this organization and feel comfortable speaking 
with them; I believe our human resource personnel do a good job of facilitating communication between employees and 
management

Compensation and 
Benefits

I believe I am paid fairly for the work I do; I am satisfied with the benefits provided to me; Our organization offers competi-
tive compensation and benefits; I clearly understand my compensation and benefits package; I believe employees doing the 
same job in this organization are compensated equally

Recognition
I believe I am recognized for my efforts; I feel that recognition is fair and consistent within our organization; Recognition is 
accurately distributed to the employees who deserve the credit; I’m valued and appreciated for the job I do; Our organiza-
tion does a good job of recognizing and rewarding outstanding performance
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As described above, the College administers the Al-
phaMeasure survey of employee engagement every cou-
ple of years. The survey is comprised of 14 base questions, 
16 core competencies, open text comments section, and 
demographic questions.  Table 4R1 summarizes the Al-
phaMeasure competency areas for which we gather data.  
The data is analyzed longitudinally to determine progress 
over time.  It is also disaggregated at the department level 
to inform continuous improvement and the data is ana-
lyzed in comparison to other sectors for greater context in 
overall interpretation of results.

LCCC also tracks employee performance, retention, and 
overall health and wellness of employees given our com-
prehensive wellness program.  

4R2: Performance results in valuing people.

The College utilizes a variety of performance indicators to 
measure results in valuing people.  Employee retention is 
strong. Average length of service of full time employees is 
currently 10.46 years. 60 full time employees have service 
years of 20-29 years and 4 employees have service years 
of 30+. Employee performance is also high. Annually, 88% 
of non-faculty employees have consistently achieved an 
“exceeds” standards ranking (the highest level of per-
formance possible) through the performance evaluation 
system.

As indicated, the College has shifted from measures of 
employee satisfaction, to measurement of employee 
engagement.  LCCC believes this a better indicator of the 
level of commitment and involvement an employee has 
towards their organization and its values. We are keenly 
aware that most institutions of higher education utilize 
the PACE Climate survey to measure effectiveness but we 
have deliberately chosen to administer AlphaMeasures 
given the emphasis on employee engagement in addition 
to employee satisfaction. The College has achieved the 
following results consistently between 2008-2012:

	 A consistent grade of A relative to employee 
engagement (with a large majority of all employ-
ees indicating their opinions matter at the Col-
lege, their job contributes to the purpose of the 
College, they would recommend working at the 
College to a friend, and they are willing to go be-
yond their normal work duties to help the College 
succeed) 

	 A grade of A- in the area of safety and working en-
vironment (with a large majority of all employees 
indicating they work in a safe environment, are 
expected to operate in a safe environment, are 
never asked to perform an unsafe job or ignore 

safety concerns, and feel they have the ability to 
voice safety and work environment concerns)

	 A consistent grade of A- regarding workplace 
ethics (or employees agreeing they believe the or-
ganization does not condone or permit unethical 
behavior, they understand what type of behavior 
is expected, are expected to treat both custom-
ers and coworkers honestly and ethically, would 
feel comfortable reporting a coworker who is not 
behaving in a professional or ethical manner, , and 
believe the College operates in a professional and 
ethical manner).

	 A consistent grade of B+ in how employees rate 
their direct supervisor or manager (in areas like 
working relationship, effective communication, 
priority setting, regular feedback, and sufficient 
access) along with team dynamics, job security, 
and senior management.

	 A consistent grade of B in how employees rate 
coworkers, culture & climate, work/life balance, 
organizational structure, training opportunities, 
compensation & benefits, career opportunities, 
recognition, and human resource functions. 

	 The College has not scored lower than a B- in any 
of the competency areas described in Section 4R1.

Equally important, the College uses this information to 
inform continuous improvement and is currently working 
on strategies to improve employee recognition, training 
opportunities and career opportunities - all of which will 
require innovative approaches given significant budget 
cuts at the state level.  

Through our Wellness program, a total of 176 employees 
received biometric screenings in 2011 (71% of employees 
compared to 64% in 2010).  The program tracks health risk 
trends among employees and offers programs according 
to need.  Currently the College is focusing on blood pres-
sure and weight.  We are beginning to see positive results 
of the wellness program with a higher number of employ-
ees falling within the low risk category.  The College wit-
nessed a reduction in the average number of health risks 
from 2.3 in 2009 to 1.9 in 2011.  Figure 4R2-1is illustrative 
of this trend.
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4R3: Evidence indicating the productivity and effec-
tiveness of faculty, staff, and administrators is helping 
achieve goals.

LCCC has been awarded the NorthCoast 99 Award as one 
of the best places to work in all of Northeast Ohio (which 
is home to more than 1.4 million people) 8 of the 9 last 
years. There are more than 500 applications for this award 
annually.   Each applicant must have over 50 employees 
complete a survey and is required to produce materials 
on workplace practices including policies and procedures, 
recruitment, selection, on-boarding, compensation/ 
benefits, training/ development, culture, leadership and 
innovation.  

College employees have been extraordinarily diligent 
in carrying out the strategic goals and objectives of our 
strategic plan and vision. Vision 2015 was adopted by 
the District Board of Trustees in 2006 with the intent that 
it would guide the institution’s work for approximately 
10 years.  After careful monitoring of accomplishments 
annually, the College realized it had achieved all goals 
and objectives in less than 6 years. We believe this a 
testament to the productivity and effectiveness of faculty, 
staff, and administrators. The completion of our strategic 
plan within a shorter time frame prompted the College to 
initiate a new strategic planning process, Vision 2.0, which 
the District Board of Trustees adopted in December 2012.  
About 300 full and part time employees representing staff, 
full-time faculty, adjunct faculty, program advisory boards, 
and administrators participated in 20 internal engagement 
sessions (referred to as Listening and Learning sessions) to 
inform the new strategic plan. 

4R4: Comparisons of Performance Results. 

The AlphaMeasure tool allows the College to compare 
performance results with the private sector, not-for-
profit/governmental sectors, and other higher education 
institutions.  Comparatively, LCCC scores higher than all 
three sectors in areas of culture and climate, job security, 
organizational structure, recognition programs, safety 
and working environment, and senior management.  
(Table4R4-1).

Table 4R4-1:  Comparison of Average AlphaMeasure Competency 
Scores, LCCC and Industry Type, 2012

Competency Private
Gov’t/ 

Non Profit
Research/ 
Education LCCC

Career Opps. 64.65% 65.07% 62.77% 64.24%

Comp. & Benefits 61.88% 61.30% 63.77% 62.92%

Coworkers 65.95% 65.74% 69.16% 69.14%

Culture & Climate 61.99% 64.62% 66.24% 67.39%

Diversity in Wkpl. 74.50% 75.28% 75.09% 76.71%

H.R. Functions 65.45% 65.35% 68.24% 63.49%

Job Security 66.69% 67.63% 67.75% 70.17%

My Manager 73.77% 72.92% 73.20% 73.84%

Org. Structure 65.60% 64.49% 63.58% 68.21%

Recognition 58.79% 58.90% 60.66% 63.28%

Safety & Wkg Env. 77.93% 75.17% 73.02% 79.11%

Senior Mgmt. 62.59% 63.01% 64.75% 69.01%

Team Dynamics 73.12% 71.37% 71.38% 72.08%

Training Opps. 61.53% 64.23% 64.92% 63.98%

Work/Life Balance 66.23% 69.14% 66.96% 66.87%

Workplace Ethics 77.47% 75.30% 76.84% 76.71%

Base Questions 71.30% 71.76% 73.12% 74.94%

IMPROVEMENTS

4I1:  Recent improvements.

Recent improvements in valuing our people have included 
enhancements to employee recognition programs and 
a comprehensive review of the College’s compensation 
structure.  Both Faculty Senate and Staff Council have 
new processes in place to secure regular feedback 
from their constituents which is then processed and 
translated into action steps.  Additionally, the President 
now meets quarterly with faculty and staff to provide 
College updates, answer questions, and secure feedback 
on programs, services and initiatives to inform continuous 
improvement efforts.  New policies have been formally 
adopted such as, requiring all College employees serving 
on screening committees to be trained in the Targeted 
Selection® Process). The College is also very proud of 
wide-spread improvements made at the department level 
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Table 4I1-1:  Alphameasure Results by Division and Unit, 2012

DEPARTMENT HIGHEST SCORE GREATEST IMPROVEMENT POINTS 
IMPROVED

LCCC Safety & Working Environment My Manager 2.04

President Direct Reports Safety & Working Environment
Team Dynamics Human Resource Functions 7.00

IEP/PSI/JCPR Diversity in the Workplace Work/Life Balance 17.23

Division Provost Safety & Working Environment My Manager 3.27

Provost Dean’s Council My Manager My Manager 18.40

Provost Direct Reports Safety & Working Environment Human Resource Functions 6.92

Academic Foundations My Manager My Manager 18.56

Academic Foundations - Part Time Diversity in the Workplace
Workplace Ethics Compensation & Benefits 8.21

Allied Health & Nursing Diversity in the Workplace Team Dynamics 0.31

Allied Health & Nursing - Part Time Diversity in the Workplace Senior Management 12.28

Arts & Humanities Job Security Workplace Ethics 8.23

Business Division - Part Time Diversity in the Workplace Team Dynamics 8.04

Children’s Learning Center Workplace Ethics My Manager 44.17

Distance Learning Job Security
Safety & Working Environment My Manager 24.00

Engineering Technologies Safety & Working Environment Human Resource Functions 5.98

Engineering Technologies - Office Diversity in the Workplace N/A N/A

Engineering Technologies - Part Time Diversity in the Workplace
Safety & Working Environment Team Dynamics 3.65

Enrollment Services - Advising My Manager My Manager 18.77

Enrollment Services - Career Services My Manager
Safety & Working Environment Team Dynamics 4.40

Enrollment Serces - Counseling Diversity in the Workplace Work/Life Balance 13.51

Enrollment Services - Part Time Safety & Working Environment My Manager 28.84

Enrollment Services - Records Safety & Working Environment My Manager 17.73

Enrollment Sevices - TAC Safety & Working Environment My Manager 4.16

Financial Services Diversity in the Workplace Diversity in the Workplace 9.43

HPERSL My Manager Diversity in the Workplace 1.87

HPERSL - Part Time Safety & Working Environment Training Opportunities 18.61

LRC Safety & Working Environment My Manager 10.24

LRC - Part Time Safety & Working Environment Compensation & Benefits 0.21

Science & Math Safety & Working Environment My Manager 13.62

Science & Math - Part Time Safety & Working Environment Training Opportunities 13.05

Social Sciences & HS Safety & Working Environment Organizational Structure 3.63

Social Science and HS - Part Time Safety & Working Environment Compensation & Benefits 7.05

The UP My Manager
Safety & Working Environment My Manager 16.67

Division Strategic& Institutional Dev. Safety & Working Environment Team Dynamics 0.68

Entrepreneurship Innovation Institute Safety & Working Environment Workplace Ethics 11.23

Marketing and Outreach Initiatives Safety & Working Environment Work/Life Balance 7.76

Outreach Centers My Manager
Team Dynamics Team Dynamics 7.98
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Division Treasurer Safety & Working Environment My Manager 2.88

VP Treasurer Direct Reports Safety & Working Environment Human Resource Functions 7.24

Bookstore Safety & Working Environment Senior Management 18.93

Campus Security Diversity in the Workplace Diversity in the Workplace 3.57

Controller Safety & Working Environment Work/Life Balance 12.89

Facilities Planning/Purchasing My Manager My Manager 6.25

Human Resources My Manager My Manager 5.83

IS&S Safety & Working Environment My Manager 4.15

IS&S - Part Time Safety & Working Environment Coworkers 11.40

Physical Plant Workplace Ethics My Manager 16.03

over the past two years. We feel our improvements are 
very systematic and comprehensive given the continuous 
improvement work taking place at the department level.  
Equally impressive, our department Deans and Directors 
are now sharing ways in which they have improved 
employee engagement and satisfaction with one another.  
This shared learning will drive future improvements.  
Table 4I1 describes these improvements in employee 
engagement and satisfaction at the department level.
  
4I2: How culture and infrastructure help in selecting 
specific processes to improve and setting targets for im-
proved performance results.
 
The culture of openness and inclusion and the open door 
infrastructure from the President’s Office down to each 
Dean/Director and manager provides the opportunity 
for all employees to express their concerns, opinions and 
ideas directly to those who have the responsibility to 
make improvements and initiate performance improve-
ments.   Several different vehicles for employee engage-
ment, starting with regular staff meetings within each 
unit, to employee category open sessions, to institutional 
wide information and input sessions also provide employ-
ees with the opportunity to be directly involved with the 
design and implementation of College programs, services 
and initiatives.   Staff Council is currently working to de-
sign and pilot an employee performance feedback system 
that will allow each non-faculty employee to become 
more directly involved and responsible for his/her perfor-
mance. This will also stimulate greater collaboration be-
tween the employee and his/her Dean/Director to design 
his/her work around individual strengths and expertise to 
meet individual goals, department goals and achievement 
of the College’s mission.   

Significant strides have been made since the College’s last 
System Portfolio submission to nurture a culture which 
utilizes performance data for purposes of continuous 
improvement. Not only has the AlphaMeasure Employ-
ee Engagement Survey data been packaged for ease in 
interpretation of results, it has been widely disseminated 

and used to identify performance targets and develop 
improvement plans at the department level. The data 
has been revisited frequently (versus being shelved) and 
for the first time ever, 100% of all organizational units 
(instructional and non-instructional) have established an 
area for improvement, developed performance targets, 
and are now devising action plans to be carried out over 
the next two years to achieve results. 
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LCCC Overall Maturity Level for this Category

   Reacting Systematic Aligned Integrated

INTRODUCTION 

LCCC has developed consistent and “integrated” 
processes for guiding Leadership and Communication. 
Associated processes deliver measurable results and 
instill a culture of continuous improvement.  This area 
has developed over time with the conscious effort to 
build processes into the overall infrastructure for how 
the College operates, makes decisions and measures 
performance.  LCCC, in the area of Leadership and 
Communication, qualifies at an integrated maturity level 
in that:

Work is accomplished through stable, well-designed 
processes: Our processes for defining our mission, setting 
strategic direction, measuring progress and implementing 
on a day-to-day level are structured in a manner that 
values engagement and communication in each step.  
Proven methodologies and best practices for engagement 
of internal and external stakeholders are utilized in setting 
strategic direction.  Furthermore, the institution employs 
a variety of formal and informal communication venues 
to ensure, not only that stakeholders are aware, but 
have a voice in the direction and decision making for the 
institution.  Stability is achieved through clearly defined 
roles and responsibilities at the individual, committee, 
and unit level.  For instance, standing committees are 
developed with a firm charter and scope of work and 
cross-functional members are recruited and rotated 
to serve.  Standing committees are part of the official 
procedures for the institution. 

Processes are managed by responsible individuals 
or groups: Leadership for processes is clearly defined 
in job descriptions as well as in assignments such as 
committee chair and vice chair positions.  Decision-
making follows this structure to empower individuals and 
committees to make recommendations and take actions 
that are aligned with the vision, mission, and priorities 
of the institution and fall within available resources.  
Additionally, such direction is monitored with input at 
appropriate levels in order to build consensus to proceed 
with plans.  Committed to the value that “leadership is 
everyone’s business”, individuals and groups are given 
leadership responsibilities appropriate to the priority and 
project.  Communication and assessment are embedded 

in the management process. For example, the college’s 
Operations Council, a standing committee, is a key 
recognized venue on campus for ensuring insights from all 
areas of the campus are considered in the implementation 
of priorities and initiatives.  This group provides consensus 
to proceed on plans developed by individuals and groups 
to ensure actions are aligned with our mission, vision, and 
values.

Key processes are regularly monitored and improved 
in collaboration with other units, and efficiencies 
across units are sought and achieved: As detailed in the 
examples provided, LCCC consistently monitors initiatives 
to make improvements and expand collaboration.  Goals 
and indicators are set at the institutional and project 
levels.  Assessment through stakeholder surveys, 
communications, and data are considered regularly and 
used to influence annual implementation and resource 
planning. 

Progress toward key strategic and operational goals 
are tracked and measured: From the Board level to the 
unit level, LCCC monitors its progress toward meeting the 
needs of the community it serves.  Tracking is done based 
on progress, performance outcomes as well as financial 
metrics.  At the Board level, strategic and operational 
goals are formally adopted.  At the individual level, such 
goals are embedded in the evaluation process.  

PROCESSES

5P1:   Defining and reviewing institution’s mission and 
values. 

LCCC’s mission and values are defined and reviewed 
during the strategic visioning process (See Category 8). A 
100-member Vision Council, Administrative Leadership 
Team, and the District Board of Trustees (DBT) discern the 
issues and ideas generated to create current context used 
to update and define the college’s mission and values. 
The DBT adopts the mission and values, and establishes 
strategic priorities as the College’s roadmap for strategic 
thinking and resource planning.  An assessment of 
adopted strategic priorities occurs annually.  As substantial 
progress is reached, a new comprehensive listening and 
learning strategy to refine vision, mission and values is 
launched leading to a new set of strategic priorities.

CATEGORY 5: LEADING AND COMMUNICATING

q
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5P2:  How leaders set directions in alignment with 
mission, vision, values, and commitment to high 
performance.

The College operates under the guidelines, policies and 
procedures of a nine-member District Board of Trustees 
(DBT), the Ohio Board Of Regents, and the NCA.  The DBT 
employs the Carver Model of Trustee Development, which 
encourages a focus on the needs and aspirations of the 
community and stakeholders. Following the adoption 
of the college’s strategic plan, the internal leadership 
structure is leveraged to organize actions and directions 
aligned with the college’s mission, vision, values and 
commitment to high performance.  LCCC has a flattened 
organizational structure that delineates formal leadership 
responsibilities by position with a President, three Vice 
Presidents and 27 organization unit administrators.

The flat organizational structure empowers and motivates 
formal and informal leaders throughout the organization 
and enables employees to participate in campus-wide 
leadership and decision-making opportunities. LCCC’s 
leadership commits to regularly monthly meetings where 
administrators are constantly scouring the environment 
for factors that affect the college’s strategic plan and to 
target specific priorities and initiatives for advancement.  

The process for advancing the mission and priorities of 
the college is based on the Plan, Do, Study, and Refine 
continuous improvement model.  Refinements to this 
system have been implemented based on feedback from 
Ohio Award for Excellence (OAE), Baldrige, and AQIP 
processes.  Also, the leadership model was developed 
based on the review of various Baldrige Award winners. 
The model is initiated by receipt of multiple inputs from 
students and stakeholders. These inputs allow LCCC to set 
direction (plan); engage, perform, communicate, and align 
(do); review and adjust (study); and learn, and improve 
(refine). This model allows LCCC to change and innovate 
along with operating the College.

The key processes LCCC’s senior leaders use to set and 
deploy the vision, mission, and values are:  1) strategic 
visioning 2) indicators of effectiveness, and 3) councils/
committees. These initiatives emphasize and focus 
on high performance, measurable impact, individual 
development, collaboration, organizational learning, and 
innovation.

Strategic Visioning: The strategic vision process (See 
Category 2 and Category 8) sets direction in alignment 
with the mission, vision, and values.  LCCC leveraged its 
internal capacity represented within its Pubic Service 
Institute to accelerate the listening and learning process 
to achieve a significant level of engagement for a diverse 

base of stakeholders.  Input from stakeholders (e.g.; 
students, employers, and partners) leads to a pivoting of 
the mission, vision, and values and the development of 
strategic priorities and initiatives in order to best respond 
to community needs and opportunities.   

The Institutional Planning Council and Manager of 
Strategic Community Outreach under the direction 
of the VP for Strategic and Institutional Development 
(VPSID) have primary responsibility for monitoring 
annual progress of strategic initiatives.  The monitoring 
process reflects phases two, three, and four of the 
College’s leadership model.  Progress on the strategic 
plan is evaluated and communicated during the annual 
Convocation and through the various communication 
tools.

LCCC routinely provides strategic planning services to 
government and non-profit organization throughout 
the region via its Public Services Institute.  For Vision 
2.0, the college leveraged this core capacity to infuse 
best practices for community-based engagement in an 
accelerated timeframe for its own strategic planning 
process.  Study guides and conversation templates 
facilitated advanced learning from participants in order to 
facilitate meaningful conversation through an abundance 
framework.  Furthermore, technology enhanced 
the Vision 2.0 process, broadening involvement and 
deepening the engagement.  Key pad polling technology 
enabled a group as large as a 100-members to narrow 
the scope of priorities and initiatives.  Furthermore, this 
technology was used to build consensus among Vision 
Council members to ensure the priorities and initiatives 
were on target.  (See Section 8 P1.)

Indicators of Effectiveness:  The District Board created 
a new set of 11 Indicators of Effectiveness in 2012, 
which were refined from 18.  The DBT relies on these 
indicators to track progress toward advancing the college’s 
mission and vision.  Senior leadership sets direction in 
alignment with the mission, vision, and values through 
the Institutional Indicators of Effectiveness process (Figure 
5P2-1).
The basic process is outlined below:

	 July: Identify 2-3 key indicators to monitor; devel-
op action plans for continuous improvement

	August/November: Update data and select/re-
move indicators

	December: Review and communicate perfor-
mance; refinements to within the institution or to 
the indicators process

	 January/June: Monitor progress of key indicators; 
update data and select/remove indicators
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Table 5P2-1:  Indicators of Effectiveness Framework

Cornerstone Indicator Priority Vision 2.0 Priorities

Education

1. County Educational Attainment

2. Enrollment:  Credit Unduplicated Annual 
Headcount

3. One Year Developmental Education Success Rate

4. Year to Year Persistence

5. Concentration in Major Field of Study

6. 12 Credits Earned Year 1 & 24 Credits Earned Year 2

7. Student Completion (Credential, Transfer, 
Persistence)

Priorities 1 
and 2

Priority 1:  Drive Student 
Completion and Academic 
Success

Priority 2:  Meet Industry-
Identified Talent Needs

Priority 3:  Foster 
Entrepreneurship and 
Business Innovation

Priority 4:  Accelerate 
Commercialization 
to Enhance Regional 
Competitiveness

Priority 5:  Stimulate 
a Vibrant, Connected 
Community

Priority 6:  Expand College’s 
Resource Capacity

Economy

8. Grads Job Related to Field of Study

9. Average Earnings of Grads compared to state 
average

Priorities 3 
and 4

Community 
& Culture

10. Experiential Learning
Priority 5

11. International Student Enrollment

Committees/Councils: LCCC’s committee/council structure 
(Figures 5P2-2 and 5P2-3) provides input and day-to-
day deployment of the vision, mission, and values. The 
majority of these consist of employees from all personnel 
classifications, while other committees/councils are for 
specific employee and student groups

5P3:  How these directions take into account the needs 
and expectations of current and potential students and 
key stakeholder groups.

LCCC’s leadership commitment starts with its DBT, 
which has adopted aspects of Dr. John Carver’s Policy 
Governance Model for fulfilling its role as the governing 
board of the College. A central theme of the Carver Model 
is that the Board should focus on assuring that the needs 
and aspirations of the community are understood, form 
the basis for program planning and delivery, and that the 
results achieved respond effectively to those needs and 
aspirations.

The District Board schedules two Community 
Engagement Sessions annually and invites other boards 
or representatives of essential community functions to 
meet for a dialogue around issues of common interest 
and concern. The DBT views these sessions as significant 
opportunities to interact with others who serve on or 
with boards that have a community responsibility related 
to LCCC’s mission. The organizational leadership style 
involves participation of internal and external constituents 
in charting the College’s direction. 

Furthermore, the 
DBT holds college 
ad hoc committees 
responsible for 
addressing, planning, 
strategizing 
and assessing 
performance in 
key areas of focus 
as outlined in 
the Indicators of 
Effectiveness. The 
College proactively 
hosts meetings 
and planning 
sessions with school 
superintendents, 
high school 
counselors, and 
middle school 
counselors.  These 
sessions help 
forecast the needs 

of future students and foster open and honest dialogue, 
problem solving around shared challenges, build trust and 
continuously improve service to students, parents, and 
each other. (See Section 3P4). 

Current students are deeply involved in setting college 
direction and priorities.  Student leaders serve as 
representatives on college committees and host regular 
Presidential forums, which provide an open platform for 
students to engage with current priorities and address 
issues or concerns.  With the launch of Vision 2.0, LCCC’s 
Student Senate focused its fall 2012 President’s Forum to 
adopt specific initiatives and identify methods in which 
students could help advance the strategic plan.
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Table 5P2-2 Standing Committees

Staple Standing Committees Functions/Purpose Membership Communication 
Methods

Operations Council To advise and assist the President in arriving at 
administrative decisions relating to the daily 
and strategic operations of the College.

President, Vice Presidents (3), 
Faculty Senate President, Staff 
Council President, Student 
Senate President

Meeting Minutes 
(posted to SharePoint 
sites)

FYI Weekly 
Newsletter and other 
print and electronic 
media

Reports to 
Stakeholders

Email

Community 
and Employee 
Engagement Sessions

Website (including 
intranet)

Enrollment Planning Council To plan the activities and strategies which affect 
the enrollment and retention of the students 
attracted to and attending the college.

Faculty, Staff, Students, 
Administrators

Institutional Planning Council To facilitate and coordinate the periodic review 
of the College’s mission, vision and values

Faculty, Staff Administrators

Faculty Senate To provide quality education to students, 
promote the values of higher education, 
strengthen the faculty’s commitment to their 
disciplines and participate in shared governance 
of the College.

Faculty

Staff Council To provide these employees a forum through 
which its members can address matters relating 
to the College and its members

Support Staff, Professional and 
Technical Staff

Curriculum Council To examine the college curriculum and make 
recommendations concerning it to the Provost/
Vice President for Learner Services.  All 
permanent curricular issues must pass through 
Curriculum Council

Faculty, Students, Administrators

Joint Salary and Benefits 
Committee

To make recommendations related to the 
College’s salary and benefits programs in 
alignment with the overall institutional budget, 
Decade Challenge, mission, vision and values

President, Vice Presidents, Staff, 
Administrators, Faculty

Administrative Leadership 
Team

To review and discuss key issues that impact the 
mission, vision and values of the College.

Administrators, Vice Presidents, 
President

Deans’ Council To review and discuss key issues related to the 
academic functions of the institution.

Provost, Deans

AQIP Design Teams To implement action projects that the College 
submitted to the HLC that enhance the 
institution, promote student success and 
continuous improvement

Staff, Administrators, Faculty

Continuous Quality 
Improvement Council (CQIC)

New (2010.  Reviews data/information to inform 
improvement. Identifies, implements, and 
evaluates continuous improvement ideas and 
initiatives

Academic Deans (2)m Staff 
Council rep., Student Senate rep., 
Faculty, Institutional Research 
and Planning rep.

Meeting Minutes 
(posted to SharePoint 
sites)

Student Learning Assessment 
Council (SLAC)

New (2012).  Responsible for all aspects of 
assessment of student learning.

1 faculty rep from all academic 
divisions, Deans (2), Staff Council 
rep, Student Council rep.

Meeting Minutes 
(posted to SharePoint 
sites)
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Table 5P2-3:  External Committees

Type of Committee Key External Committees

Local and Regional 
Community

Lorain County Growth Partnership, 
Catholic Action
Commission, El Centro de Servicios 
Sociales, First Friday Forum Board 
of Directors, Great Lakes Innovation 
Development Enterprise, Leadership 
Lorain County, Lorain County 
Chamber of Commerce, Lorain 
County Manufacturing Council, Lorain 
County Urban League, Lorain County 
Workforce Institute, United Way, 
ReacHigher P-16 Council, Lorain County 
Workforce Institute, Team Lorain 
County, Lorain County Port Authority

WVIZ/PBS/90.3 Ideastream Board, 
Northeast Ohio Council on Higher 
Education, MAGNET Board, Fund for 
Our Economic Future, Innovation 
Alliance, NorTech, Board, TeamNEO, 
Regional Economic Competitiveness 
Strategy, Northeast Ohio Sustainable 
Communities Consortium

Ohio Board of Regents— 
State coordinating board 
for higher education

The Senior Leadership serves on 
numerous councils and consultation 
boards for the Ohio Board of Regents 
– e.g., Technology Commercialization 
Taskforce, Governor’s Workforce 
Advisory Board

Ohio Association for 
Community Colleges—
State organization for the
American Association for 
Community Colleges

The Senior Leadership serves on several 
OACC committees – e.g. Executive 
Committee, Chief Academic Officers, 
Chief Financial Officers, Government 
Relations, Development and Marketing, 
Data Consultation Team, Success Points 
Consultation Team

National

Manufacturing Extension Partnership 
of Department of Commerce, Complete 
by Design National Council, Council 
for the Advancement and Support of 
Education, Strategic Horizons Network, 
National Association of Community 
College Entrepreneurship, National 
Association of Manufacturers Education 
Council, Midwest Consortium for 
Community College Development, 
among others

Leadership is valued at all levels throughout campus 
as evidenced by professional and personal growth 
opportunities. LCCC ascribes to the Tom Peters 
“Leadership is Everyone’s Business” philosophy and 
has supported training and education programs for all 
employees.

5P4:  How leaders guide institution in seeking future 
opportunities while enhancing a strong focus on students 
and learning.

LCCC’s leaders are exposed to future opportunities 
through local, regional and state engagement and must 
consistently vet opportunities against the institution’s 
defined strategic priorities, mission, vision and values.  By 
using the college’s strategic plan (currently Vision 
2.0) as a guide for decision-making about potential new 
opportunities, the institution is assured to stay the course 
most identified by the community.  

For example, the LCCC campus grants program, 
administered by the LCCC Foundation, provides modest 
grants to faculty and staff to develop initiatives and new 
opportunities.  Grant applications are evaluated based 
on their ability to advance Vision 2.0 and the number of 
cornerstones the project fulfills.  Special emphasis is on 
ensuring every project focus on students and learning in 
some meaningful way.

In its resource development initiatives, LCCC leaders 
use Vision 2.0 as the basis for decision-making on which 
opportunities to pursue.  Over 70% of grant applications 
are focused toward securing investments into projects 
and programs that significantly advance specific Vision 2.0 
priorities and initiatives. 

The college’s commitment to students and learning 
crosses over to the institution’s role in fostering economic 
development.  The two priorities focused on growing of 
jobs (Priorities 3 and 4) incorporate student learning and 
success.  For example, the Innovation Fund has made a 
commitment that with every award made 
to a start-up company, a student(s) will receive a paid 
internship in entrepreneurship.  This commitment to 
students and learning is growing the next generation of 
innovators, while fostering new company and job growth 
today.  The Innovation Fund has awarded nearly $7 million 
to 101 start-up companies who have secured nearly $90 
million in follow-on investment and sponsored over 150 
internships for students.
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Table 5P4-1:  2013-14 LCCC Foundation Campus Grant Funded Projects

Name of Project Summary Amount Cornerstone/ V2.0 Priority

Engaging Adjunct Faculty in the 
College Completion Agenda

Provide financial incentives to LCCC Adjuncts to 
participate in professional development activities on 
campus. 

$3,000 Education
Priority: 1

Occupational Therapy Technology 
Purchase adaptive equipment/assistive technology 
for Occupational Therapy Assistant students to use 
with clients. 

$3,753 Education
Priority: 2

First Things First: Organizing for 
Success 

Workshops to improve students’ organizational and 
self-management skills. $1,600 Education, Economic, Cultural

Priority: 1, 3, 6

Expanding Dual Enrollment by 
Incentivizing High School Faculty 
to Obtain College Teaching 
Credentials 

$1,000 tuition stipends to master-level high school 
teachers to assist them in becoming eligible to teach 
on the College level - for dual enrollment.

$10,000 Education, Community         Priority: 
1, 5

LCCC Early College High School 
Renewable Resources Workshops 
Project 

Workshops for Early College students focusing on 
renewable energy resources. $672 Education, Community              

Priority: 4, 1, 5

Documentary Films to Connect, 
Engage, and Inspire 

Provide documentary films that educate, engage, 
and inspire students and the community.  $1,300 Education, Community             

Priority: 1, 5

Men’s Link Conduct a pilot study to see if creating a Men’s Link 
is feasible and valuable. $4,410 Economic, Education                

Priority: 1

Digitizing The Collegian 
Will hire digitizing experts and students to digitize 
The Collegian and upload digital renderings into 
Collective Access.

$2,500 Education, Cultural                   
Priority: 1, 5

Healing Garden Enhancement 
Artist Residency Project 

Will complete the Robert L. Callaway Memorial 
Healing Garden with integrated art elements that are 
needed for both safety and to maximize educational 
outcomes.

$8,000 Education, Cultural, Community 
Priority: 1

Increasing education 
opportunities in Anatomy and 
Physiology 

Purchase a set of anatomy models that will allow 
Anatomy and Physiology I and II and Human Biology 
labs to be taught onsite at regional high schools. 

$7,000 Education, Community            
Priority: 1, 5, 6

Study Cafe 
Provide a group learning environment within each 
Outreach Center for three days prior to midterms 
and three days prior to finals.

$1,600 Education, Cultural            Priority: 1

Peer Advocacy Plus Will continue the LCCC Peer Advocacy Plus pilot 
program. $4,888 Education, Community             

Priority: 1, 5, 6

1863: Crucible of Victory 

Provide presentations, workshops, book discussion, 
and a film focusing on several key events in 1863 and 
that period in American life as it was impacted by the 
Civil War.

$400 Education, Cultural, Community  
Priority: 1, 5, 6

 TOTAL $49,123  

5P5:  How decisions are made institution and how 
teams, task forces, groups, or committees are used to 
recommend or make decisions, and to carry them out.

LCCC’s senior leaders empower employees by engaging 
them in the decision-making process.  The institutional 
philosophy and process is that the decision and 
recommendations should be made at the appropriate 

level and involve the people who are impacted by and/
or can contribute to the decision.  Communication is 
encouraged vertically, horizontally and two-way (back 
and forth).  The College uses formal structures in concert 
with an interconnected and fluid process to develop the 
appropriate decisions and recommendations regardless of 
the impact and nature of the issue.
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Figure 5P5-1 depicts the formal and linear process of 
LCCC’s decision-making structure.  However, there is 
a fluid and interconnected aspect of how decisions 
are made across all levels.  For example, if the DBT 
identifies an issue that the President should address, the 
President will discuss the issue with the Vice President 
and/or Operations Council.  Based on this dialogue the 
appropriate committee, council, or organizational unit will 
be charged with investigating the issues and forwarding a 
recommendation to the appropriate Vice President and/
or OC.  Subsequently, the President will seek to change 
or make a decision (e.g., modify, accept, seek additional 
information) based on the input received.

Table 5P5-1:  Decision-Making Process and How Teams are Used

Organizational 
Structure

Unit Level Decision-
Making

Committees/ 
Councils (How 
Teams are Used)

DBT

Identification 
of community/
institutional priority or 
issues

Identification of 
institutional priority 
or issue

President

Determine appropriate 
unit employees or 
other employees, 
committees, councils to 
address the issues

Determine 
appropriate 
committee or council 
to address issues 
(e.g., standing, 
other)

VP’s, 
Administrative 
Leadership Team, 
Operations 
Council

Charge to committee 
or council by VP or 
organizational unit 
administrator (if 
appropriate)

Charge to committee 
or council by 
President, VP or 
organizational unit 
administrator

Organizational 
Units 
Committees/ 
Councils

•	 Engage in work

•	 Forward 
recommendations 
to the VP, 
organizational unit 
administrator or 
committee/council 
(e.g., OC)

•	 Discussion, 
clarification, or 
modification of 
recommendation

•	 Implementation and 
monitoring

•	 Engage in work

•	 Forward 
recommendations 
to the VP, 
organizational 
unit administrator 
or committee/ 
council (e.g., OC)

•	 Discussion, 
clarification, or 
modification of 
recommendation

•	 Implementation 
and monitoring

5P6:  How data, information, and performance results 
are used in decision-making processes.

The College leaders use information and results for 
continuous improvement, decision-making and planning 
purposes.  The Indicators of Effectiveness that the College 
leaders regularly use and review are outlined in Category 
7- Measuring Effectiveness.  However, other information 
and results are used and reviewed by other committees 

and councils (Figure 5P6-1) that contribute to the overall 
effectiveness of the institution.

Table 5P6-1:  Standing Committees

Standing Committees/
Councils Reports Reviewed Frequency

Operations Council Vision 2.0 Bi-weekly

Enrollment Planning 
Council

EPC Reports, Retention Weekly

Institutional Planning 
Council

Vision 2.0 Status, 
Environmental Scan Annually

Faculty Senate Employee satisfaction, 
student success Monthly

Staff Council Employee satisfaction, 
student success Monthly

Continuous Quality 
Improvement Council 

Internal/External 
Surveys/Reports Bi-Monthy

Student Learning 
Assessment Council 

Student Success, 
Stakeholder 
satisfaction

Monthly

Curriculum Council Curriculum, Student 
learning, Fees Monthly

Other Committees/
Councils Reports Reviewed Frequency

Joint Salary and Benefits 
Committee

Budget, Salary/
benefits, Tuition/Fees

Weekly to Bi-
weekly

Administrative 
Leadership Team

Vision 2.0, budget, 
employee satisfaction, 
stakeholder 
satisfaction

Monthly

Deans’ Council
Academic programs/
clusters, curriculum, 
student success

Bi-Weekly

Others (e.g., sub-
committees, Ad-Hoc)

Depends on the focus 
of the group Varies

5P7:  How communication occurs between and among 
the levels and units of institution.  

The communication process occurs between and among 
the various institutional levels as part of the formal, 
fluid, and inter-connected decision- making process. For 
example, the Academic Deans through Deans’ Council 
meetings ensure that key information is communicated 
horizontally across the academic divisions, vertically 
upward to the President, Vice Presidents and OC, and 
downward to the faculty and staff.  

5P8:  How leaders communicate a shared mission, vision, 
and values that deepen and reinforce the characteristics 
of high performance organizations.

The College’s leadership uses the written, electronic/
technology and verbal tools to communicate a shared 
mission, vision, values and high performance expectations 
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regarding institutional directions and opportunities, 
learning continuous improvement, ethic and equity, social 
responsibility, and community service and involvement.  
The President communicates a shared mission, vision and 
values during Convocation, which is the kick off to the new 
academic year. Convocation themes in recent years were: 
2010/11:  A Winning Team: Leadership – Community 
– Collegiality - Culture; 2011/12: Pathways to Success; 
and 2012/13: A Vision for Success.  Approximately 350 
of the College’s full-time employees attend Convocation. 
Throughout the year, senior leaders attend new employee 
orientations to share the mission, vision, values and 
expectations.  Furthermore, Vision 2.0 is printed in a 
one-page format so that it can be widely and easily 
disseminated internally and externally.  This “plan-on-a-
page” format positions the college’s mission, vision and 
values at the forefront.

5P9: Encouraging leadership abilities and developing 
and strengthening them among faculty, staff, and 
administrators.  Communicating and sharing leadership 
knowledge, skills, and best practices throughout the 
institution.

Leadership abilities are encouraged, developed and 
strengthened among faculty, staff and administrators 
through the various stages of the College’s HR Strategic 
Asset model (Category 4). Other key strategies include 
the performance appraisal process, College sponsored 
development opportunities (e.g., SLF, Strategic 
Horizon, Leadership Lorain County), tuition waivers and 
reimbursement, conferences and workshops, educational 
leave, tenure and promotion, and opportunities to 
participate in institutional endeavors (e.g., strategic 
visioning, committees/councils).  Other opportunities 
are encouraged through the use of various professional 
development and training programs sponsored by the 
College. Some of these resources and programs include 
HRD funding, tuition waiver, sabbaticals, travel funds and 
professional development workshops.

LCCC instituted a new supervisory leadership program 
this past year.  In 2011 the Supervisor Leadership 
Institute (SLI) was launched by our Human Resources 
Office as a part of the College’s continuous effort of 
proactively building a solid foundation for sustainability 
and advancement by preparing its emerging leaders for 
leadership.  SLI consists of a 13-month robust action 
learning development series focused on strengthening 
team dynamics within each participant’s work unit; 
aligning partnerships and networks across departments; 
promoting connectivity, inclusiveness, and civility; and 
implementing action learning- improvement projects 
addressing operational needs that are vital to the 

College.  Participants have access to an unlimited use 
of the training library of Rockhurst Training Institute, 
webinars, video’s, or live seminars, for self-led learning 
beyond the regular scheduled sessions and work-day. In 
December 2012, members of the first SLI Class culminated 
the 13-month session presenting their individual action-
improvement projects.   The action-improvement projects 
comprised of cost savings, revenue generating, improve 
operations of efficiencies, cross-trainings, and addressing 
work/life balance.  Dr. Roy Church, the President of the 
College, inducted the participants into the SLI Alumni 
Association at a luncheon attended by the vice-presidents, 
unit administrators, co-workers, family members, and 
friends.  Presently, the SLI Alumnus are actively engaged 
in supporting the implementation of this year’s SLI Class 
2013 by way of assisting with facilitating workshops 
and discussion groups, serving as project coaches, and 
representing the College on community boards. This 
action learning-based leadership development initiative 
has elevated the SLI Alumnus and current participants’ 
confidence level, enhanced their personal, professional, 
and emotionally intelligence skills, and increased 
effective communication across the campus.  Repetitively, 
administrators have acknowledged the benefits that their 
departments have harvested as a direct result of the 
commitment of staff involvement in the SLI.

5P10. How leaders and board members ensure that the 
institution maintains and preserves its mission, vision, 
values, and commitment to high performance during 
leadership succession.  Developing and implementing 
leadership succession plans.

LCCC’s culture values leadership development and 
growth opportunities and reflects a commitment to 
growing talent for leadership positions from within all 
levels. Senior leaders use a basic process to personally 
participate in leadership development and succession 
planning. The process includes: identify potential or 
emerging leaders, select leadership opportunities, and 
discuss and monitor progress.  Since 2000, LCCC has 
sponsored teams of leaders representing all levels of the 
organization to participate in the CCCD Strategic Horizon 
College programs, formerly the SLF initiative. Also, the 
OC annually solicits applications and identifies candidates 
to participate in the Leadership Lorain County program. 
LCCC embraces the concepts demonstrated through the 
Gallup research and published in First Break All the Rules 
by hiring for talent and growing positions that encourage 
individuals to achieve their greatest potential. Senior 
leaders engage all employees in professional development 
conversations during the performance management 
process.
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As a result of these processes, LCCC has developed 
its talent pool. In many cases, internal candidates for 
positions are successful in transitioning to a higher-level 
position. Examples of succession planning and talent 
development for senior leadership have included the 
promotions of the former Director of Marketing to the 
position of Vice President for Strategic
and Institutional Development (VPSID) then to the 
position of Provost/Vice President for Learner Services; 
a former academic division director to the rank of the 
Associate Provost of LCCC’s UP; a former faculty member 
to serve at the level of Dean of Allied Health and Nursing; 
a former Foundation Director to the position of Vice 
President for Strategic and Institutional Development 
and a Marketing Coordinator to assume leadership role 
as Director of Marketing and Outreach Initiatives in 
developing learning centers, key relationships with K-12 
school districts, and other outreach initiatives.

RESULTS

5R:  Performance measures of Leading and 
Communicating collected and analyzed regularly. 
 
The College collects and analyzes the following measures 
of leading and communicating on a regularly scheduled 
basis: AlphaMeasures, Annual Convocation Survey, Image 
Assessments, Passage of Levies, and LCCC Web Page Visits.

5R2:  Results for leading and communicating processes 
and systems.  

The college uses the AlphaMeasures results to assess 
leadership and communication processes and systems.  
AlphaMeasure was most recently administered in 
October 2012.  Not only is AlphaMeasure used to assess 
overall employee satisfaction with the organization, 
but to assess overall engagement defined as the level 
of commitment and involvement an employee has 
towards their organization and its values.  In 2012, 
employee engagement held steady at 79% (81% in 2010) 
demonstrating employees believe 1) opinions matter to 
the organization, 2) job contributes to purpose of the 
organization, 3) recommend working here to friends and 
4) willingness to go beyond work duties to help make 
organization succeed. (See Section 5R3 for additional 
graphs and results of this survey.)

AlphaMeasure data is distilled down to the unit level.  
Following administration of the instrument, unit level 
reports are distributed to all faculty and staff.  ALT 
members are required to engage their teams in identifying 
at least one Alpha Measure area of focus for the coming 
year with the goal of achieving a 2% improvement.  Best 

practices among and between units are shared at ALT 
meetings to nurture use of AlphaMeasure as an actionable 
tool for leadership and communication development.

In addition, support from the citizens of Lorain County is 
essential to the success of the College. The level of trust 
and confidence in the College’s leadership is the passage 
of local tax levies. The majority of voters have continued 
to support the College and its leadership since 1992.  
Most recently, the College passed a replacement plus 
modest increase of its operating levy in 2010 with 56% of 
the vote. 

LCCC conducts Marketing and Image Surveys in the 
community to assess stakeholder awareness of and 
interaction with the College. In preparation for a 2013 
local levy for LCCC’s innovative University Partnership 
Program, a Marketing Survey to assess the climate and 
thoughts of stakeholders was conducted in March 2013. 
The survey results help with the planning for the ballot 
issue and identification of key themes and community 
opinion.  Below are some of the results indicating LCCC 
is well engrained in the community with a high level of 
awareness.

	Most everyone think it’s important to have a 2 or 
4 year degree to get ahead in Lorain County 85%.  
Ratings by younger students for this question were 
lower.

	 Cost, Quality and Choice of Programs are important 
considerations for someone thinking about college.  

	Quality is more important to younger adults and 
high school graduates while cost is more important 
to those aged 30 to 49 and those with some college 
or more.  

•	 LCCC is strong choice of college (56% among those 
who might or a family member might go). There 
is no strong second choice of college among these 
adults. 

	Most important considerations to people:  financial 
aid (85%), faculty with real world work experience 
(78%) and career planning and job placement 
services (72%), being able to complete their degree 
or certificate is also very important to 65% of all 
adults.

One way that LCCC gets information to students, 
prospective students, and the local community is through 
its Web site. In the past 5 years, the College’s home page 
has been visited over 10 million times.  In fact, annual 
visits have increased 106%, from 1.4 million in 2004-05 
to nearly 3 million in 2008-09. Total page visits on the 
site grew 167% during the same period. Nearly 50 million 
visits have been made to pages on LCCC’s Web site since 
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2004-05. In an average month, 1.1 million people visit a 
page on LCCC’s Web site and nearly a quarter of a million 
visits are made to the home page.
 

Table 5R2-1:  LCCC Web Page Activity

Year Site Visits Homepage Visits

2007-2008 5,078,345 3,335,506

2008-2009 6,636,777 3,563,885

2009-2010 11,478,202 7,749,706

2010-2011 7,977,112 3,086,909

2011-2012 7,964,703 3,199,900

Visit Totals 39,135,139 20,935,906

One important event for the campus community is the 
annual Convocation, which is held every August prior to 
the start of Fall term.  Convocation not only serves as 
a preparation for the upcoming year, but also a time of 
earning, sharing, and celebrating accomplishments of the 
previous year.  Figure 5R2-2 shows participants find the 
theme of Convocation relevant to their jobs, feel the event 
is time well spent, and learn something new about LCCC 
and that they can take utilize day to day professionally.  
Figure 5R2-3 shows that employee satisfaction rates for 
Convocation are consistently high and were at an 8-year 
high in 2012.

5R3:  Comparison of results. 

AlphaMeasure describes itself as a survey to 
“measure employee satisfaction, determine employee 
engagement, and increase employee retention.”  The 
survey administered in 2012 compares LCCC with other 
organizations, in and outside of higher education, on 16 
core competencies.  See Category 4, Sections 4I1.
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IMPROVEMENTS

5I1:  Recent improvements.

LCCC uses the data, information and feedback processes 
listed below to improve current systems for leading and 
communicating:

	 The Indicators of Effectiveness process allows the 
District Board, Administrative Leadership Team, 
and Institutional Planning Council members to 
monitor institutional performance.

	 The DBT hosts Community Engagement Sessions 
to listen and learn about the concerns of the 
community. 

	 In addition, the Image Assessment Survey 
(administered to registered voters) and the 
continuous passage of local tax levies provide 
information and data about the College’s 
leadership and communication. The information 
is used to continuously improve programs and 
services.

	 The IPC hosts Employee Engagements Sessions 
that focus on specific institutional issues. All cam-
pus employees are invited to attend these special 
sessions to learn about the specific issues and 
to provide input on the College should address a 
specific issue.

In recent years, a major improvement in leading and 
communicating through employee engagement sessions 
has centered around:  

Service Excellence:  designed to develop excellence in 
customer service. 

Certified Financial Overview:  designed to educate faculty 
and staff on the college’s financial framework.  (See 
Category 8).

Creative Savings Initiative:  designed to engage faculty 
and staff in identifying potential cost savings and revenue 
generating opportunities.  Over 375 faculty and staff 
participated in the 2013 CSI program generating a 
collection of cost saving and revenue generating ideas, 
while deepening an understanding of the college’s funding 
environment and data related to driving funding levels.  
(See Category 4).

The results of the Alpha Measure Employee Engagement 
Survey are analyzed on an institution-wide basis and on 
an organizational unit level basis to identify strategies to 
enhance strengths in accordance with the Abundance 
Model and put in place processes to improve areas.
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LCCC Overall Maturity Level for this Category

   Reacting Systematic Aligned Integrated

INTRODUCTION

Processes for Supporting Institutional Operations 
exhibit a range of maturity levels.  Processes related to 
identification of student and stakeholder needs (6P1), 
identification of administrative support service needs 
(6P2), and processes that contribute to physical safety and 
security (6P3) are well “integrated”. Needs assessments 
are comprehensive and accomplished through stable, 
well-designed, and timely processes.  Over the past 
few years we have supplemented standardized data 
collection (like CCSSE) with custom surveys to better 
understand student needs. For example, the College now 
administers a survey to non-returning students who have 
not graduated or transferred from our institution.  We 
have also instituted phone banks for personal contact 
with this student group each term.  These processes 
are both timely and efficient.  Enrollment tracking data 
helps us determine when we have a sizeable group of 
non-returning students and College employees volunteer 
time to staff the phone banks and refer students to the 
appropriate office for assistance.  Additionally, individual 
roles and responsibilities are clearly delineated along 
clear channels of communication and referral systems 
to effectively address day-to-day needs and issues with 
students and stakeholders (6P4).  This structure is also 
balanced by a culture of empowerment and decision 
making at all levels.  

Significant improvements have been made within this 
category, particularly around front-end service delivery 
to students.  After two intensive years of research, 
engagement, and goal setting, people at our campus see 
the “big picture” and are striving for the same student 
success goals. We have used evidence-based strategies 
to design new interventions for support service delivery 
to students. We have made sweeping changes including 
new policies to provide structure for students at the point 
of entry and connection, new assessment tools to help 
students select programs that match their needs, interests 
and abilities, and new tools to identify at-risk students 
and effective response strategies. Coordination among 
units is a major emphasis. All new students are required 
to develop a career and academic plan which is accessible 
electronically by students, success coaches, advisors, 
counselors and faculty to ensure a case management 
approach. However, because new interventions have been 

implemented within the past year and it is too early to 
determine the impact of these actions, we describe our 
maturity level with these components as “aligned”. New 
performance measures and targets have been established 
and evaluation plans are in place to monitor progress 
along with any unintended consequences that may 
surface.  We hope to be fully integrated within a couple of 
years. 

PROCESSES

6P1: Identifying the support service needs of students 
and other key stakeholder groups.

Table 3R1-1 describes the measures of student and 
stakeholder satisfaction gathered on a continual basis.  
Identification of support service needs on behalf of 
students is accomplished through on-line surveys of 
non-returning students, administration of CCSSE every 
other year, and an annual graduate tracking survey.  As 
described in Sections 1P7, 1P8, 1P9l, 1P10, and 8P4, 
the College supplemented these quantitative methods 
of assessment with a series of focus group discussions 
in 2012. The overall goal intent was to understand why 
survey results show what they do and to get a better 
understanding of underlying motivations and support 
service needs to inform new interventions for student 
progression and success.  The following key themes 
were observed through the focus group discussions and 
have been used to inform our front-end student service 
realignment:  

First Experience with LCCC:
	 College is perceived as “overwhelming”, 

“terrifying”, “scary” for most students (especially 
adults who have been out of school for a while)

	 Students said over and over again that they were 
“lost” when they first arrived at LCCC

	 Limited information exists about where to go and 
who to get help from when students first arrive at 
LCCC

	Many talked about being “tossed” around from 
office to office at LCCC

	Quality of advising, counseling, and faculty varies 
dramatically and definitely has an impact on how 
students define their first experience (i.e., positive 
or negative) 

	Many discussed the affordability of a community 
college as the reason they decided to attend LCCC 
(and is a primary reason they would recommend 
LCCC to others).

CATEGORY 6: SUPPORTING INSTITUIONAL OPERATIONS

q
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Advice Students Would Give Others to be Successful:
	Don’t underestimate the time necessary to 

dedicate to college studies; Time management is 
critical.  In the same context, many talked about 
the fast pace of college classes and described this 
as extremely “challenging” both in terms of time 
required for reading, papers, etc. and ability to 
master content which was particularly a dominate 
theme among developmental education students. 
This is likely why our students rate our curriculum 
so challenging on the CCSSE survey. Similarly, 
students recommend never falling behind in a 
class.

	Get tutoring (partly because students simply need 
more help with course work and partly because 
they feel they absolutely cannot get extra help 
from some instructors; many recommended 
in class tutoring especially for developmental 
education classes)

	Make a friend in class (partly so they can provide 
each other help that they feel their instructors 
won’t provide and partly because it is simply an 
additional support for students)

	 Read
	 Attend class all the time
	 Proactively seek help from other students, 

professors, and staff; proactive communication on 
the part of the student is key to getting started

	Developmental education students advocate for 
more tutoring and would advise other students to 
proactively seek this kind of assistance

Usefulness of College 101 (SDEV 101):
	 Some students described SDEV 101 as very 

helpful, particularly the emphasis on study 
techniques.  At the same time, some students 
described SDEV 101 as a “waste of time”

	 Students strongly recommend:
o All new students take College 101 before 

taking any other college classes
o Career counseling be incorporated into 

College 101
o Faculty engage/interact with students in this 

course
o Study techniques should be a priority for this 

class
o College 101 should provide greater 

introduction to all services available to 
students

o Information about the University Partnership 
should be incorporated into College 101

Getting into a Program of Study Early:
	Most students agree that it is “essential” or “vital” 

to select a program of study early on.

	Many relayed stories about wasting a full year 
of classes or more because they hadn’t chosen a 
major area of study.

	 Students understand the cost of taking 
unnecessary classes

	 Those who have been taking classes for more 
than 5 years and already earned 30 credit hours 
or more admit that they have stopped and 
started college numerous times, and, that they 
have changed majors on multiple occasions 
contributing to the longevity of their college 
experience

	 Some of them started degree programs so long 
ago, that some of the programs/courses have 
been discontinued.

	Many students express lack of faith in ability of 
counselors to effectively provide career guidance. 
They indicated that 3 different counselors will 
result in 3 different directions.  Some don’t 
trust that counselors have good knowledge of 
career options and that they are not capable 
of ascertaining what the student might be best 
suited for

	 Students recommended:
o All new students be required to meet with 

Career Services prior to registering for class
o The college host special career days for 

students
o The college offer career assessment testing
o The college work with high schools to offer 

career boot camps in junior/senior years
o Mentoring/shadowing programs be offered
o Career assessment and counseling could be 

incorporated into SDEV 101
o They want guidance from practitioners like 

faculty who have worked in a particular field 
or business representative

What Keeps Our Students Going:
	 Students want someone they can talk to when 

things get hectic between college and life 
challenges

	 Students would like one advisor assigned to each 
student along with monthly check-ups

6P2: Identifying the administrative support service needs 
of faculty, staff, and administrators.

The College established a guideline that every 
Organizational Unit (Division or Department) should 
have the highest level of administrative support. 
Therefore, each division and department has an 
Administrative Associate.  An Administrative Associate 
provides the highest level of support such as performing 
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multiple administrative and office tasks to support the 
administrative functions of the assigned area and/or 
programs/services including:

	Develops office procedures and guidelines 
in collaboration with the Dean/Director to 
meet internal and external requirements and 
expectations

	 Creates and maintains effective communication 
and scheduling of activities for the Dean/Director 
in the assigned area 

	 Serves as key liaison for the Dean/Director among 
students, faculty, staff, other college units, and 
individuals or organizations within the community

	Handles project oversight of the units’ program 
and services and personnel supervision of other 
support staff, part time support staff, and student 
employees.

Additional administrative support (beyond one 
Administrative Associate) is determined by the size of the 
faculty and staff within each division/department, the 
course offerings/services provided by the unit, and the 
complexity of the skill level needed to accomplish unit 
objectives. This analysis is conducted and monitored by 
the Vice President to which the unit reports.  When a 
unit needs additional assistance answering telephones, 
greeting guests, and with basic filing, the unit Dean/
Director can request a part time Office Assistant to 
assist with these basic functions. If the unit has need 
for someone to provide full time general office duties, 
answering telephones, filing, greeting guests, and 
maintaining records and documents then the unit is 
assigned a Staff Assistant.  For more advanced support 
such as scheduling meetings, taking meeting minutes, 
interacting with other departments and interacting with 
students and the general public, a unit is assigned a Staff 
Associate.  Just below the Administrative Associate level 
is the Administrative Assistant position which is assigned 
tasks like performing multiple administrative and office 
tasks and handling specific projects assigned by the Dean/
Director or Administrative Associate.

Departments such as Physical Plant have an Administrative 
Associate and a Staff Assistant to handle the work of the 
Director, the Manager and the various workers within the 
department, while a Division like Arts & Humanities has 
an Administrative Associate, an Administrative Assistant, 
a Staff Assistant and a part time Staff Assistant to handle 
students, faculty, course assignments, classroom activities 
and the other programs of the division. 

The President’s Office is assigned an Executive Associate 
who provides support to the President and the Board 
of Trustees along with Executive Assistant who provides 

day-to-day support to the President’s Office.  Each Vice 
President is assigned an Executive Assistant to support the 
highly skilled and confidential operations of these offices.

Other administrative support services are vetted through 
the College’s Operation Council (OC).  The goal of OC is to 
advise and assist the President in arriving at administrative 
decisions relating to the operation of the college.  
Proposals and/or requests are made to OC by deans/
directors through the Vice President overseeing that 
unit. At its weekly meetings, members of OC review the 
requests for clarity, institutional effectiveness/necessity 
and impact. If a request is feasible, it provides consensus 
to proceed with additional capacity for the organizational 
unit.  Additionally, each non-academic department 
participates in an Operational Systems Review process 
(See Section 7P2 and Section 8R3).  The review includes an 
assessment of each organizational unites current staffing 
and a process for analyzing future staff needs.

6P3: Designing, maintaining and communicating key 
support processes that contribute to physical safety and 
security.

Security: Our campus security support system and 
process is driven by the Clery Act, federal government 
“guidance documents”, and industry best practices.  
With regard to the Clery Act, all institutions of higher 
education are required to publish an Annual Security 
Report that discloses information on crimes that occur 
on and around our campuses and highlights security 
policies, procedures and programs.  Since 2009, this 
information has been disseminated electronically to all 
campus community members and made available in 
printed format.  In addition, programs such as domestic 
violence and sexual assault awareness, emergency 
preparedness, suicide prevention, and responding to 
a violent intruder have been implemented.  Lastly, an 
annual drill or exercise is required to test the emergency 
response capabilities to ensure an appropriate response.  
This information is reviewed and maintained annually.  
Federal government “guidance documents” or “Dear 
Colleague” letters received in 2010 (Cyber bullying) and 
2011 (Title IX) initiated a process whereby our Code of 
Conduct and sexual harassment policy and procedure 
was reviewed, amended, and are being brought current.  
This information is reviewed on an as-needed basis.  
Industry best practices have been responsible for many 
of the security support systems that have recently been 
designed and implemented.  A Threat Assessment 
Team (TAT) has been created to address and manage 
disturbing behaviors exhibited by campus community 
members.  Presentations and informational pamphlets 
were conducted and created to communicate the Team’s 
existence.  Lastly, in addition to the TAT, another industry 
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practice we’ve implemented is offering crisis counseling to 
campus community members.  Counselors are scheduled 
during normal business hours to assist campus community 
members in need of assistance.  If it is determined that 
the needs of the individual are too great, an external 
referral is made.  This information is communicated in our 
campus newsletter.

Facilities: LCCC has undertaken several major new 
building construction projects, major building 
renovations and other improvement projects since 
2005. Project planning and designs include a wide 
variety of constituents from across the campus and a 
professional design team that is selected by an extensive 
review and selection process. Local building officials and 
representative of local authorities having jurisdiction 
like the fire department.  Physical safety is paramount 
in the design and construction of new buildings or in 
major building renovations. Building designs are required 
to meet all life safety and construction types, methods 
and materials required by the National Fire Protection 
Association “Life Safety Code, NFPA 101” and other NFPA 
applicable codes and with the “Ohio Basic Building Code” 
and with any City of Elyria building and fire department 
requirements. Our College has made major investments 
in meeting or exceeding these requirements to ensure 
the overall safety of students, faculty, staff and the 
public. Great care is taken during design and construction 
activities to appropriately use fire resistant materials 
and methods, to divide buildings into required smoke or 
fire compartments, construction of smoke and fire walls. 
Very close attention is paid to sealing smoke and fire wall 
penetrations at all times. Fire exiting capabilities are a 
major factor in the design of these projects. Depending 
on the size of the new construction or renovation project, 
fire suppression sprinkler systems are installed to protect 
occupants and the structure. Additionally, in new or 
major renovation projects, state of the art, new fire 
alarm systems and devices are installed and are centrally 
monitored. In less major renovations, fire suppression 
systems may not be required nor replacement of fire 
alarm systems may be required but are reviewed on a 
case by case basis by our consulting team along with 
local building and fire officials. During construction or 
renovation projects, activities are constantly monitored 
by the project architect and engineers, building and fire 
department inspectors and the College’s Director of 
Plant Operations and Construction for compliance with 
building construction requirements and with plans and 
specifications. Prior to occupancy, final inspections are 
completed on all construction, mechanical, electrical, 
plumbing, fire suppression and fire alarm equipment and 
systems. If deficiencies are found, they must be rectified 
and re-inspected and tested prior to occupancy be 
granted. 

Service Tunnel Safety Upgrades: The original College 
campus buildings are connected underground via an 
extensive utility tunnel system. This is used to deliver 
utilities such as main electrical power, steam, chilled 
water, domestic water and communications from 
our main central plant facility. With the growth and 
modernization of the campus, it became apparent that we 
needed to enhance safety of this interconnecting system. 
We undertook a project to divide the tunnel system into 
numerous small smoke and fire compartments utilizing 
fire resistive construction. A new fully addressable fire 
alarm system was added and well as a combustible gas 
detection system, new lighting, emergency lighting, 
security and communication systems. There was no 
mandate from any agency to undertake this project but it 
was felt it was the right thing to do to better protect the 
campus community.  

6P4: Managing key student, administrative, and 
institutional support service processes on a day-to-day 
basis to ensure intended needs are addressed.

The division of Enrollment, Financial and Career 
services strives to facilitate the application, enrollment, 
registration, and financial aid payment aspects of the 
student experience at LCCC with stellar customer 
service from all staff and a process that is easy for the 
student to navigate.  Our goal is to provide the student 
with the information and structure necessary to complete 
the career goals at LCCC.  The culture 
within Enrollment, Financial and Career Services is one of 
cross training, problem solving and empowerment at all 
levels of staff.   Decision making skills are imperative as 
this is a very fast paced environment. 
 
Key personnel work together daily to ensure that student 
support services processes continue to flow and are 
easy to navigate from a student perspective.  Managers 
are in place who are also practitioners, remain close to 
the needs of students, and supervise on a day to day 
basis in all 4 areas (Enrollment, Financial, Career and 
Records).  These managers, in addition to other leaders 
in the division, create the infrastructure to monitor the 
effectiveness of our services to students and also to 
troubleshoot problems as they arise.   These problems 
could be anything from staffing needs, communication 
and training gaps, process or procedure issues, student 
and/or parent issues and general customer service 
awareness. 
 
 We have two functional analysts who work diligently to 
address any issues within People Soft, our ERP system and 
are able to resolve almost all of those issues immediately.   
The Functional Analysts help us to find smarter ways to 
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do our work, whether that be automating processes or 
further understanding how technology can assist us in our 
day to day work.  We have an Administrative Assistant that 
works with our front line staff on the Enrollment Services 
side and is able to resolve issues with electronic check in, 
software, hardware, and staffing.   Ours is also a culture of 
constant change so day to day communication is critical 
and training often occurs on an as needed basis. 
 
If student issues arise and cannot be worked out on 
the front lines, the unit manager is the go-to person for 
resolution.  Our culture is one of empowerment and 
decision making at all levels with little micro-management 
except when necessary.  When problems do occur that 
cannot be easily resolved at the staff or managerial level, 
they are elevated directly to the Administrative Associate 
in the Dean’s Office for resolution.  If the Dean is not 
available, she is available by email or cell phone at all 
hours of the day and weekend. 

6P5: Documenting support processes to encourage 
knowledge sharing, innovation, and empowerment. 

We encourage knowledge sharing, innovation, and em-
powerment in our support services by participatory lead-
ership styles.  Employees at all levels are encouraged to 
provide ideas and are empowered to make a difference in 
the lives of students.  The Success Pass program was cre-
ated to do just that.  Employees are given two passes each 
term to give to deserving students, who may be in crisis 
or need extra encouragement.  The success passes are 
gift cards in $25 increments that can be used for gasoline, 
food, pharmaceuticals, diapers, etc.  Training occurs each 
term to instruct participants into the mechanics of the 
program.  Initial results of the Success Pass Program have 
been positive with 71% of these highly at-risk students 
who receive a success pass have persisted to the next 
term.

Training and communication is a priority in the Enroll-
ment, Financial & Career Services area.  While the entire 
division meets once each month, intra-departmental 
meetings occur regularly.  The Counseling, Career Ser-
vices, and Financial services departments each meet 
monthly, while Academic Advisors meet bi-monthly.  Ad-
ditionally, bi-monthly Advisor and Counselor meetings 
are held to ensure ideas, knowledge, and concerns are 
communicated between these two units.   The intent of 
these meetings is broad based communication, engage-
ment, and inclusion in division activities, all geared toward 
student success.  Ideas and innovation are encouraged 
and highlighted as seen with one such idea resulting in the 
recent redesign of how we work with new students, which 
includes a new layer of staffing - Student Success Coaches.

RESULTS

6R1: Measures of student, administrative, and 
institutional support service processes collected and 
analyzed regularly. 

See Tables 3R2-1 and 3R2-2.

6R2: Performance results for student support service 
processes.

See Section 1R5 and Tables 3R2-1, 3R2-2, and 3R3-1 for 
CCSSE student support service ratings.  

The College also monitors satisfaction ratings related 
to a safe work environment.  One competency on the 
AlphaMeasure survey is Safety and Working Environment.  
Items related to this competency include: 

•	 I work in a safe environment.
•	 I am satisfied with the quality of equipment and 

tools provided by this organization.
•	 I am expected to operate in a safe manner to 

avoid work related accidents.
•	 I am never asked to perform an unsafe job or ig-

nore safety concerns.
•	 I have the ability to voice safety and work environ-

ment concerns.

AlphaMeasure describes the importance of this 
competency as: ‘An unsafe working environment can lead 
to accidents, lawsuits, and missed work which are costly 
for an organization’. Figure 62R-1 displays these findings.
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6R3: Performance results for administrative support 
service processes: 

Table 6R3-1 describes the performance results for our 
administrative support personnel, which reveals extremely 
high performance levels.

Table 6R3-1:  Performance Results for Administrative 
Support Service Personnel (2013)

Highest Performance 
Rating (“Exceeds” 

Standards)

Classification
Total  

Number Number Percent

Administrative Associates 22 21 95.5%

Administrative Assistants 15 15 100%

Staff Associates 19 10 53%

Staff Assistants 24 15 62.5%

6R4: How student, administrative, and institutional 
support areas use information and results to improve 
services.
 
Section 1P15 and 7P2 describe the re-designed 
Operational System Review process (which is equivalent to 
the Academic Program Review process for non-academic 
units).  The overall intent of the OSR process is to ensure 
all non-instructional units are engaged in continuous 
quality improvement.  The process utilizes an outcome 
based evaluation framework to identify performance 
measures, set targets for improvement, develop action 
plans, and track progress over time.  See Table 7P2-1 for a 
snapshot of the OSR process and Table 8R3-2 for examples 
of performance targets to improve services. 

6R5: How performance results of processes for 
Supporting Institutional Operations compare with other 
higher education institutions and organizations outside 
of higher education.

See Tables iR5-1, 3R2-1, and 3R2-2 , which compare 
LCCC’s support service ratings to the nation-wide large 
college CCSSE Cohort. 

IMPROVEMENTS

6I1: Recent improvements in this category.

Front End Support Service Coordination:  As described, 
we have implemented numerous interventions this past 
year to ensure our front end support services to students 
are more “high-touch”, personalized, and all students 
have one point of contact at the point of entry.  We 
have also put in place new methods to identify at-risk 

students and provide early responses to these individuals.  
Numerous policy changes have been implemented to 
enhance support services to students and provide a 
more structured learning environment. Additionally, 
service coordination has been bolstered in multiple 
ways including the integration of Career Services with 
Enrollment and Financial Aid Services and technology is 
being utilized so success coaches, advisors, counselors, 
and faculty can coordinate academic advising for students 
through electronic Career and Academic Plans which are 
now mandatory for every new student.  New performance 
measures and targets have also been established relative 
to this work.  For example, we expect all students to land 
on a major course of study earlier (given enhanced career 
exploration, assessment, coaching on the front end) than 
many of them have in the past which will strengthen 
progression, prevent excess credits, save students money, 
and improve overall time to completion. 
(See Table 3P1-1).

Physical Maintenance to Promote Safety: LCCC upgrad-
ed to a computerized maintenance management system 
(CMMS) as the key process for logistical issues performed 
by staff and management. The system currently being 
used is Total Productive Maintenance (TPM) Process 
which is software developed by TMA Systems, LLC. This 
software enables the Physical Plant to have an automated 
and more efficient and effective maintenance request, 
work order creation, scheduling and tracking system ver-
sus a manual system to address issues and ensure physical 
safety on our campus.  Examples of tasks being performed 
and scheduled in the CMMS:
	 Routine maintenance staff rounds for inspections 

of buildings and mechanical rooms.
	 Fire extinguisher and exit sign inspections by staff.
	 Life safety system maintenance and inspection by 

both staff and service contractors.
	 Fire alarm testing and maintenance by staff and 

service contractors.
	 Backflow testing by contractors.
	 Elevator inspection and service work by 

contractors.
	 Preventive maintenance activities and inspections 

for building infrastructures and equipment.
	 Breakdown maintenance and repair corrective 

action for equipment and spaces.
	Grounds and exterior maintenance activities for 

staff and contractors.
	 Special and routine event coordination and room 

setups.
	Off Campus events, festivals and parades support.

The TMA process allows more effective and efficient 
scheduling and use of resources and provides usable 
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data to develop metrics and measure performance. It 
is a key resource planning tool for Physical Plant and 
allows the ability to track the workload and predict 
future maintenance activities which is crucial to ensuring 
corrective and preventive action is performed for the 
overall safety of our campus community.

6I2: How culture and infrastructure help select specific 
processes to improve and to set targets for improved 
performance.

 As part of our student success planning to provide a 
more structured and coordinated approach to support 
service delivery to students, our Career Services Division 
was integrated within Enrollment and Financial Services 
this past year. Figure 6I2 describes the new infrastructure 
in place to strengthen front end service coordination, to 
streamline service delivery for students at the point they 
first connect with our institution and register for classes, 
and to provide one point of contact for students at their 
point of entry and connection. 

Figure 6I2-1:  Enrollment and 
Financial Services Organizational 

Chart
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LCCC Overall Maturity Level for this Category

   Reacting Systematic Aligned Integrated

INTRODUCTION 

Some components of Measuring Effectiveness are 
“aligned” at LCCC while others are fully “integrated”.  Our 
ability to collect, analyze, distribute, and use data and 
information for purposes of planning, problem solving, 
decision making, and performance improvement is 
integrated. We are diligent about measuring effectiveness 
at all levels including institutional, departmental, 
and program/initiative levels. The College has a set 
of Indicators of Institutional Effectiveness which are 
aligned with our strategic plan, student success initiative, 
and budgeting processes.  The Indicators are updated 
annually and shared with the District Board of Trustees, 
Administrative Leadership Team, faculty, staff and other 
key stakeholders.  

Most important, concerted effort is made to package 
data and information for ease of interpretation and 
use (through graphic displays of data, longitudinal and 
comparative data, score cards and other methods).  Our 
College actively convenes internal stakeholders to ensure 
data is used and applied. We consciously dedicate a 
significant amount of time to absorbing data findings and 
processing data for meaning and implications. Given the 
expertise, time, and effort required to package data for 
use and application, LCCC has instituted an innovative 
model to strengthen our internal capacity. The Joint 
Center for Policy Research (JCPR), which serves as the 
information arm of our Public Services Institute, provides 
data, research, and evaluation services to external 
constituents on a fee-for-service basis. This organization 
has been self-sufficient for many years and supplements 
the work of our smaller and more traditional Institutional 
Research office at no additional cost to the College. 
JCPR and the Institutional Research office are co-located 
to capitalize on the synergies this creates. This cost-
effective, shared services model has been considered by 
other community colleges (primarily because two-year 
institutions are not traditionally research based like our 
four-year counterparts). 

The outcome based program evaluation expertise within 
our Research Center has been of particular value to 
the College and used to inform College processes like 
Operational System Reviews and Academic Program 
Reviews.  The Research Center also performs primary data 

collection for external clients which provides the College 
first hand knowledge of market trends and opportunities 
to inform the development of new programs and 
initiatives.

We have also worked assiduously since our last System 
Portfolio submission to ensure our data measures and 
performance targets are relevant.  For example, we have 
upgraded our Indicators of Institutional Effectiveness to 
align with our newly adopted strategic plan (Vision 2.0) 
and our student success initiative.

While our ability to collect, analyze, distribute, and use 
data and information to manage and drive performance 
improvement is strong, other components are “aligned” 
and require further development. Our institution recently 
overhauled our ERP system in partnership with a local 
university (representing another innovative, shared 
services approach).  We have hired new Functional 
Analysts for purposes of data entry, data maintenance, 
and data integrity.  Coordination among our Functional 
Analysts, department of Information Systems and 
Services, and our Data and Research Analysts is currently 
a major emphasis but, collectively, we are navigating a 
more complex data structure, a new set of data security 
measures, and retrieval of information which requires 
sophisticated code writing. The College is in the midst 
of data warehouse development and other applications 
which will require more time before we are fully 
integrated in these areas.

PROCESSES

7P1:  Selecting, managing, and distributing data and 
performance information to support instructional and 
non-instructional programs and services.

LCCC’s processes for selecting, managing and distributing 
performance information for instructional and non-
instructional programs utilize both formative and 
summative data for the institution, each department, 
and individual employees. Systematic information needs 
are determined by standing committees and groups of 
administrators, faculty, and 
staff that address these initiatives.  In addition, the 
office of Institutional Effectiveness and Planning (IEP) 
works with operational and academic units to diagnose 
and address data needs related to Operational System 
Reviews (OSR’s) and Academic Program Reviews.  Data 
needs of departments and units are also dependent on 
requirements of external agencies, including OBOR, HLC/

CATEGORY 7: MEASURING EFFECTIVENESS
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AQIP, and the federal government. Ad hoc information 
needs are met on an “as needed” basis. IEP works with 
our department of Information Systems and Services 
(IS&S) and our Joint Center for Policy Research (which 
provides research and data services to external groups on 
a fee-for-service basis) to develop systems to collect and 
store data and distribute reports. Performance measures 
are selected according to their ability to advance Student 
Success Planning, Strategic Planning, Budget Planning, 
Enrollment Planning, or other non-instructional goals of 
the institution; the availability of valid and reliable data; 
and faculty and staff requests. When data is not readily 
available, primary data collection is performed through 
customized survey research, focus group discussions, and 
other methods. (See Table 7P1-1)

Depending on the measurement, every effort is made to 
provide information on as short a time interval as possible 
to improve services to students and other stakeholders. 
Some measures such as the CCSSE and AlphaMeasure 
Survey are available according to a set schedule (typically 
every other year, which allows time for processing data 
and action planning to inform continuous improvement 
before surveys are re-administered). Many measures are 
available on an annual basis, such as completion, fall-to-
fall persistence information, program certification exam 
results, and employer needs.  Other data are available 
term-by-term such as course retention, success and pass 
rates, fall-to-spring persistence, faculty grade distribution, 
and retention information. Some information is available 
on a daily or weekly basis, including enrollment, course 
enrollment data, and budget information. Regardless of 
the time interval, longitudinal and comparative data are 
used for greater context in interpretation of results. Data 
is packaged for ease of interpretation (i.e., score cards, 
graphic displays of data, etc.) and our College frequently 
convenes internal stakeholders to discuss and determine 
implications of data.  This ensures information is used and 
applied for purposes of planning, problem solving, and 
decision making.  

LCCC also uses a combination of push and pull strategies 
to distribute data.  Some information is pushed to 
faculty and staff while other information is available 
at any time for them to pull from information systems. 
Information that is regularly distributed to faculty and 
staff is either prepared manually and sent via email, or 
is created and distributed as part of LCCC’s business 
intelligence platform. All institutional performance 
data are maintained either in the PeopleSoft system 
or on SharePoint Sites and web pages available to 
all staff. Individual programs and non-instructional 
departments gather and distribute data specific to their 
purpose and functions. These efforts are supported 

by both our IT division and the Office of Institutional 
Effectiveness and Planning (IEP). For programs receiving 
external accreditation or grant funding, LCCC adopts the 
measurements and timelines provided by the accrediting 
body or funding institution.

As mentioned in Category 1, student learning is supported 
through the academic program review process.  In 
addition, student learning is supported through the full 
implementation of several data collection processes and 
results are tracked and organized using a methodology 
developed as part of an AQIP action plan. This process 
includes use of a tool (the Course Assessment Record or 
simply CAR) for faculty to record assessment strategies, 
results, and recommendations for improvement, and a 
centralized repository of this information (the Course 
Assessment Record Database or CARD).  The Student 
Learning Assessment Council (SLAC) monitors the 
data from the CAR and CARD, and develops an annual 
report providing an institutional overview of student 
learning.  The report is posted on the College’s intranet 
and is reported in the College’s Assessment Newsletter 
distributed to all faculty members.  The CARD has proven 
an invaluable source of information regarding the amount 
and level of assessment activity occurring at the College.  
One drawback to the information has been the inability to 
compare results among faculty members and over time. 
In an effort to bring it to the next level, a survey of the 
CAR/CARD process was conducted during the Fall of 2012.  
Those results will be used to enhance the usefulness of 
the CAR/CARD. (See Section 1P18 and Table 1p18-1).

In an effort to address assessment at the institutional 
level, the new SLAC instituted the use of the Test of 
Everyday Reasoning (TER) to assess the Critical Thinking 
general education outcome.  A sample of students was 
given the assessment during their first term at LCCC 
and these students will be assessed when they have 
completed 40-50 hours of instruction.  The importance of 
the TER is threefold:  it allows LCCC to determine whether 
those courses infused with the general education outcome 
of critical thinking have had the desired impact, it provides 
a uniform assessment across courses, programs, and 
institution wide, and it produces national comparison data 
for greater context when interpreting and applying results 
to inform continuous improvement. (See Section 1R3).

Enrollment planning reports are updated weekly, 
distributed to all employees, and posted on the College’s 
intranet throughout the registration period until the 15th 
day of each semester.  This information is also analyzed 
bi-weekly by Enrollment Planning Council (EPC) to inform 
timely and agile responses to changing trends.  The EPC 
report was redesigned in 2012 to align with student 
success key performance indicators. 
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Table 7P1-1:  Major Strategic Systems

Major Strategic Systems Purpose Measures of Effectiveness Update Schedule

Strategic Planning  – Vision 2.0

Comprehensive assessment of the 
needs of stakeholders, students, and 
employees along with the mission, 
vision, and values.

Success measures and short- and long-term 
goals identified by each Initiative team; 
reported annually in update reports Annual

Academic Program Review

Comprehensive assessment of the 
College’s academic programs and 
cultures.

Assessment of student learning, enrollment, 
FTE, developmental education progression, 
early concentration, student academic 
success, persistence, excess credits, 
graduate employment rates, employer and 
graduate feedback

On-going

Operational Systems Review
Comprehensive assessment of the 
non-academic units at the College.

Unit-specific criteria, e.g., productivity, 
accuracy, turnaround time, customer service 
survey ratings

On-going

Assessment of Climate and 
Student Learning

Systematic assessment of the 
College’s culture and student 
learning.

Results of CCSSE and AlphaMeasure surveys; 
student academic success, passage rates on 
licensure tests, performance in capstone 
classes

Two-year cycle

Quality Improvement Program
The Higher Learning Commission’s 
Academic Quality Improvement 
program (AQIP)

Progress on Action Projects as reported in 
annual updates Annual

Student Success Planning, 
Tracking, & Evaluation

Comprehensive assessment and 
tracking of key performance 
indicators related to student 
progression and completion plus 
evaluation of strategic interventions

Tracking of Key Performance Indicators for 
student success by cohort; Surveys of non-
returning students; Focus group discussions 
with students and formal outcome based 
evaluation of new interventions to help 
students succeed

Each Term

Budget Planning and Cost Saving 
Ideas (CSI) Initiative

A specific listening and learning 
sessions focused on providing 
employees the opportunity to 
suggest, explore, and vet cost 
savings ideas campus wide

Enhanced efficiency and savings results from 
Ideas implemented

Annual

Fiscal Planning
Annual planning process for 
technology, facilities, budget, 
equipment, and enrollment.

Ability to meet needs of technology, 
facilities, equipment, and enrollment within 
budget

Annual

Enrollment Tracking/Planning

Weekly enrollment reports 12 
weeks out from the start of each 
term

Headcount, FTEs, new applications, new 
students, returning students, developmental 
education referral rates, dual enrollment, 
etc.

Each Term

Indicators of Effectiveness
A system to measure and track 
progress against the College’s 
mission and vision.

A system of indicators updated annually
Annual

Community and Employee 
Engagement

Host or attend sessions to listen and 
learn and subsequently take the 
necessary actions.

Number of participants; number of sessions 
hosted; number of requests for assistance 
from community and employee groups

As needed

As part of the implementation of our new ERP system, 
PeopleSoft, LCCC created five new Functional Analyst 
positions, which have the primary responsibility for 
ensuring accurate data entry, data maintenance, and 
data integrity by module (i.e., student records, human 
resources, payroll, finance, financial aid, and student 
financials).   Functional analysts work very closely with 
data and research analysts who are responsible for 
external reporting along with the supply of internal data 
and information.  

7P2: Selecting, managing, and distributing data and 
performance information to support planning and 
improvement efforts.

The College’s strategic vision, mission, and key measures 
of overall performance, as identified in its Indicators of 
Institutional Effectiveness, provide the foundation for the 
selection, collection, and distribution of data supporting 
planning and improvement efforts.
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Strategic Planning Process (Vision 2.0):  includes 
identification of long- and short- term goals and related 
metrics for all strategic priorities and initiatives. Initiative 
team leaders submit and share documents, forms, 
calendars, and annual reports on progress toward short 
and long term goals on a dedicated SharePoint site.  
Results are monitored continuously by committees and 
reviewed annually by the Administrative Leadership Team 
and District Board of Trustees to measure progress against 
goals and align efforts and objectives with the changing 
needs of students, employees, and other stakeholders.  
Summary reports are shared with all College employees 
at Convocation and on the College’s Intranet Vision 2.0 
SharePoint website.  As work on Vision 2015 has reached 
completion, a new strategic visioning process, Vision 2.0, 
has taken place.  This work is detailed in Categories 2, 5, 
and 8.  

Indicators of Institutional Effectiveness: were revised 
In 2012 to reflect the College’s Student Success agenda 
and the new Strategic Plan adopted this past December.  
Data for the College’s 12 key indicators of effectiveness 
are regularly updated and monitored by the office 
of Institutional Effectiveness and Planning and the 
Institutional Planning Council.  Results are distributed 
and reviewed annually by College leadership, compared 
against benchmarks, and used as the basis for refining 
short-term tactics and longer-term strategies.  (See Table 
5P2-1 for a list of the Indicators of Effectiveness and 
Figures 7R2-1 – 7R2-7 for measures).

Operational System Review (OSR) Process:  The 
recently revamped OSR process (Table 7P2-1) provides 
organizational units with a systematic process to identify 
performance measures, set targets for improvement, 
develop improvement strategies and timelines, and track 
progress over time.   The OSR process allows individuals 
to actively participate in continuous improvement efforts 
and has created a cultural shift in how employees view 
these efforts by emphasizing the continuous nature of 
their efforts.  Units are required to have one ongoing 
continuous improvement project at all times, make 
regular updates regarding their efforts on a dedicated 
SharePoint site, and progress is shared with the 
Administrative Leadership Team and Continuous Quality 
Improvement Council at regular intervals.  

Continuous Quality Improvement Council:  In response to 
feedback from our 2009 Portfolio, LCCC set out to address 
the issue that the College collects a tremendous amount 
of valuable data and information but has struggled 
somewhat in the systematic use and application of this 
data for purposes of continuous improvement. This 
set the foundation for an Action Project, Developing a 

Continuous Quality Improvement Council (CQIC), which 
was launched in late 2010.  The goal of the CQIC is to 
regularly review data, engage the campus community 
in determining meaning and application of data, and 
communicate data-driven improvement efforts more 
broadly to the campus community. The College is 
committed to collecting data to track trends, identify 
opportunities, and measure performance.  Additionally, in 
recent years, more effort has been put forth to “package” 
data findings in a user-friendly format, which tends to 
enhance application of results. 

Members of CQIC were seated in early 2011 and comprise 
a cross-section of the campus community including the 
Provost/Vice President for Academic & Learner Services, 
Director of Institutional Effectiveness and Planning, 
and our Research Design and Application Specialist. 
Two faculty members are recommended by the Faculty 
Senate Executive Council and appointed by the President. 
Two staff members are recommended by Staff Council 
and appointed by the President while two deans are 
recommended by the Provost and appointed by the 
President. The Human Resource Director and/or designee 
are also appointed by the President along with the 
Manager of HR Development and Skills Max Center.

In its first 2 years of existence, the CQIC:
	 Reviewed data from various primary data 

sources (surveys) including The Annual Survey 
of Graduates, Community College Survey of 
Student Engagement (CCSSE), and the ACT 
Survey of Student Satisfaction.  Systematically 
processed survey results, data, and reports with 
a cross-section of college employees, allowing 
for the identification of commonalities, issues 
that may need to be addressed, and action steps 
that can be taken.  Findings were presented to 
administration, faculty, and staff, and were used to 
inform continuous improvement strategies, most 
notably to strengthen student completion at LCCC.  
(LCCC is an Achieving the Dream institution and 
is among only four cadres of institutions nation-
wide working with the Bill and Melinda Gates 
Foundation to study data and design evidence-
based intervention strategies which can be scaled 
nationally – referenced as the Completion by 
Design initiative). 

	 Reviewed the annual calendar of research 
and surveys and made recommendations 
for participation.  As a result, the CQIC 
recommended delaying the AlphaMeasure 
Survey by 6 months to afford organizational 
units more time to carry out action plans for 
improvement.  Standardized surveys had been 
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administered on an automatic calendar basis 
(e.g., once every two years) without ample 
time to do things differently that would, in 
fact, strengthen results. The CQIC will review 
continuous improvement strategies resulting 
from the Action Project involving the employee 
survey, AlphaMeasure.  The AlphaMeasure survey 
has been administered to employees at LCCC 3 
times: in 2008, 2010, and late in 2012.  After the 
last administration, units were asked to choose 
one area, or core competency, on which to focus 
continuous improvement efforts and were met 
with individually and given guidance on how 
to put action steps in place, develop a target 
for improvement, and develop a timeline to 
complete their work.  Results of the survey will 
determine the success of those strategies and 
CQIC is currently reviewing those results to inform 
further continuous improvement efforts and make 
recommendations to administration. (See results 
in 8R3-2)

	 Redesigned the on-line continuous improvement 
submission form.  The committee replaced by 
the CQIC (Continuous Improvement Committee) 
had as its primary function the evaluation of 
requests for funding of continuous improvement 
ideas.  The CQIC saw this as an important function 
for the college and thus wanted to continue 
this work.  However, in an effort to prioritize 
and better evaluate ideas, the new process 
documents alignment of continuous improvement 
work and initiatives with achievement of the 
College mission and strategic priorities, student 
completion, institutional cost savings, and other 
areas of impact. This allows the CQIC to fund 
continuous improvement initiatives with the 
greatest impact when multiple requests are 
received. 

	 Currently redesigning program reviews (including 
data produced and process).  Reviewed the 
data provided to academic units for purposes of 
Program Review and made recommendations on 
new data to help inform program modifications 
(especially as it relates to student achievement 
and success).   For example, much of the data 
formerly supplied focused on student enrollment 
in courses; demographics of student enrollment, 
and grades earned in courses.  Data supplied for 
Academic Program Reviews now includes more 
information on student success well beyond 
course grades.  The data will inform new thinking 
and directions to strengthen student learning, 
achievement, and student completion. See 
Section 1P13.

	Developed a new enrollment tracking process 
which will be supplied weekly to the entire 
campus community during enrollment periods.  
This includes a more comprehensive set of data to 
inform recruitment and enrollment strategies. 

	Oversaw the work of the revamping of the 
Operations Systems Review (OSR) process 
(for nonacademic units); a process similar to 
Academic Program Reviews, but tailored for 
operational units, including development of a 
streamlined OSR process and Toolkit, which walks 
units through the process step by step.  Each 
operational unit was oriented to the new process 
and they provide updates via a SharePoint site, 
for the CQIC to monitor.  The CQIC also provides 
feedback to operational units regarding their OSR 
work.  Much as AQIP provides feedback on Action 
Projects, the CQIC serves as a resource for those 
units struggling with data, setting performance 
targets, or just needing assurance they are on the 
right track.  The committee communicates with 
units regarding this assistance and has set up a 
process to provide feedback in a timely manner. 

The CQIC will investigate new ways to share and celebrate 
continuous improvement accomplishments campus-wide.  
We are now able to look across all continuous improve-
ment efforts to determine greatest areas of impact and 
areas requiring further improvement in a much more 
coordinated manner.

*Using AlphaMeasure for first OSR Continuous Improvement Project, thus may not reflect progress in overall OSR process
**Asked for and received permission to forgo OSR process in 2012, will begin in 2013.  However, participated in AlphaMeasure project
***Asked for and received permission to forgo OSR process in 2012, will begin in 2013.  
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Table 7P2-1:  UNIT PROGRESS WITH OSR PROCESS, DECEMBER 2012

 OSR STEPS

Department/ 
Organizational Unit

Step 1 - Determining 
what you do & for 

whom you do it

Step 2 - Specifying 
the results you intend 

to achieve

Step 3 - Determining 
current performance 

status

Step 4 - Establishing 
improvement or 

performance targets

Step 5 - Creating an 
improvement action 

plan
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Academic Support 
Center X   X   X   X   X   

Children’s Learning 
Center X   X    X   X    X

Distance Learning 
Design Team**                

Enrollment and 
Financial Services* X   X    X    X   X

InnovatEd X   X   X   X   X   

Library Learning 
Resources Division**                

Office of Special 
Needs                

Student Life X   X   X   X   X   

University 
Partnership* X   X    X   X   X  

Auxiliary Services - 
Dining Services**                

Campus Security X   X   X   X    X  

Commodore Books & 
More                

Human Resources X   X   X    X    X

IS&S X    X   X   X   X  

Physical Plant* X   X   X   X   X   

Purchasing and 
Facilities Planning X   X   X   X    X  

Conferencing at LCCC X   X    X   X   X  

EII**                

LCCC Learning Center:  
St. Joes X   X   X   X   X   

Marketing/Outreach 
Initiatives X   X   X    X   X  

Midpoint Campus 
Center X     X   X   X   X

Stocker Arts Center X   X   X   X    X  

*Using AlphaMeasure for first OSR Continuous Improvement Project, thus may not reflect progress in overall OSR process
**Asked for and received permission to forgo OSR process in 2012, will begin in 2013.  However, participated in and completed AlphaMeasure 
project
***Asked for and received permission to forgo OSR process in 2012, will begin in 2013.  
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7P3. Determining the needs of departments and units re-
lated to the collection, storage, and accessibility of data 
and performance information.  

As mentioned in Section 7P1, our College recently over-
hauled its outdated ERP system in partnership with a local 
university (as a shared resource, efficiency measure).  

We have hired five new Functional Analysts (for Human 
Resources/Payroll, Student Records, Finance, Financial 
Aid, and Student Financials.) to oversee data entry, data 
maintenance, and overall data integrity.  The Functional 
Analysts, department of Information Systems and Ser-
vices, and our Research and Data Analysts work closely 
to ensure a coordinated system is in place.  However, we 
are still navigating a much more complex data structure 
(shifting from about 200 data tables to over 33,000 data 
tables), security issues, and data retrieval challenges 
which now require sophisticated code writing.  While we 
have a coordinated approach in place, it will take time to 
ensure the new system is fully functional and integrated. 
The College is currently involved in the development of 
data warehouse and other applications which will help us 
cross-walk among functional areas. 

7P4:  Analyzing performance data and information and 
sharing these analyses throughout the organization. 

At the organizational level, data and information are col-
lected and analyzed on a regular basis using both local-
ly-developed and nationally normed surveys, data extracts 
from PeopleSoft, comparison data from HEI and IPEDS, 
and client, student, and graduate tracking and satisfac-
tion surveys.  Analyses are designed to identify areas of 
strengths and opportunities for improvement.  Results 
are translated into priorities for continuous improvement 
through processes such as systematic and ad hoc insti-
tutional research projects, program reviews, Operation 
Systems Reviews (OSR), AQIP action plans, Indicators of 
Effectiveness, and strategic visioning.

The Office of Institutional Effectiveness and Planning (IEP) 
generates many institutional-level reports regarding or-
ganizational performance that are shared widely across 
the College community.  Among these are enrollment and 
retention reports, satisfaction reports, institutional cli-
mate studies, and numerous ad hoc reports.  Distribution 
is broad.  For example, the Enrollment Tracking report is 
compiled and electronically distributed to all College em-
ployees weekly. Information is provided for the institution 
and for each off-campus site. These reports are supple-
mented with customized analyses and are studied in detail 
for trends and changes by the Enrollment Planning Coun-
cil.  Recommendations and action plans are formulated, in 
concert with the appropriate organizational unit or com-

mittee/council. Reports with a broad institutional impact 
are shared with the District Board and College leadership 
team.

The Indicators of Effectiveness process is used to analyze 
information regarding overall performance at the orga-
nizational level. The indicators of Effectiveness are the 
key elements that must be managed successfully for the 
organization to flourish and grow.  Each indicator has as-
sociated targets and measures that assess the College’s 
performance against its mission.  The Institutional Effec-
tiveness and Planning office collects and analyzes the data 
and, together with a subcommittee, continually monitors 
the data.  Results are presented to College leadership an-
nually.   

As an Achieving the Dream and Completion by Design 
institution, LCCC is afforded the opportunity to compare 
student information both within its cadre and nationally.  
Both initiatives require the regular submission of data re-
garding student progression, success, demographics, and 
completion which allows the institution to actively mon-
itor its progress in this regard.  Work teams and commit-
tees review the data and make recommendations for im-
provement.  Key performance indicators and targets have 
been packaged for easier use and application on campus. 

The College participates in programs that recognize orga-
nizational quality at both the state and national levels.  In 
2006 LCCC submitted self-assessments to the Malcolm 
Baldrige National Quality Award and the Ohio Partnership 
for Excellence (OPE) which is a non-profit organization 
that uses the Malcolm Baldrige Criteria for Performance 
Excellence. Both programs provide external assessment 
feedback and comparison information regarding other 
participating organizations which are drawn from busi-
ness, education, government, healthcare, and the not-
for-profit arena.  More recently, LCCC was chosen as one 
of the Aspen Institute’s Top 120 2-year institutions (out 
of over 1,000 eligible).  Criteria for inclusion include per-
formance, progress over time, and equity measures. (See 
Section 1R6, Table 1R6-1).

7P5:  Determining the needs, priorities, criteria and 
methods for selecting sources of comparative data.

The College seeks sources of comparative data and infor-
mation from within and outside the college community 
in order to assess institutional effectiveness and identify 
opportunities for improvement. The needs and priorities 
for comparative data and information are determined by 
concerns internal and external to the College, including 
requirements set by external monitoring agents (i.e., HLC/
AQIP and the Ohio Board of Regents), as well as, data re-
quirements for ATD and CBD.
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When comparisons groups are chosen by the college, 
rather than outside bodies, a process developed as part of 
an AQIP Action Project completed in fall 2008 provides the 
College with a conceptual model and systematic frame-
work to identify relevant sources of comparative data and 
information and to establish benchmarks.  The model de-
scribes criteria to be used in identification and selection of 
comparative data from both within and outside academia, 
based on relevance to the issue and comparability on per-
tinent institutional characteristics. (See Figure 7P5-1).

LCCC participates in a number of national surveys and 
studies that are selected on the bases of criteria including 
reliability, validity, currency, cost, and availability of seg-
mented comparison and normative data.  These surveys 
and studies include CCSSE and AlphaMeasure, which are 
administered regularly.  The College was a participant in 
the field test of the Center for Community College Student 
Engagements’ Survey of Entering Student Engagement 
(SENSE) in 2009, and anticipates continuing participation.  
Also, in order to broaden the range of available compara-
tive data, the College participated in the Aspen Institute’s 
Top 120 2-year institutions, allowing for the college to 
compare itself to similar institutions on a national level. 
Data from these various surveys, studies, and projects 
are analyzed and used to track the College’s performance 
over time, determine its performance relative to national 
norms and other performance metrics, and identify op-
portunities to improve.  

The primary sources of comparison data and information 
within the Ohio education community are the HEI-based 
Statistical Profiles prepared by Ohio’s Board of Regents 
(OBOR), which provide longitudinal and comparison data 
for the state’s public colleges and universities.  LCCC also 
utilizes IPEDS data, and joined the Student Clearinghouse 
Student Tracker and Degree Verify service in 2009.  
The Clearinghouse, in combination with HEI Profiles, 
enables the College to better track and compare the 
performance of its former students as they transfer to 
4-year institutions with the performance of non-transfer 
students. 

LCCC also administers an annual graduate tracking survey 
approximately 9 months post-graduation which is used 
to inform a variety of performance improvements.  For 
example, this data source revealed students were not 
utilizing our Career Services division.  As a result, this 
division has been integrated with Enrollment Services to 
ensure students get the assistance they need on the front 
end (around career exploration and coaching to determine 
a major area of study), throughout their educational 
experience (like internship or service learning placement), 
and on the back end (to ensure employment assistance).

7P6: Ensuring department and unit analysis of data 
and information aligns with organizational goals for 
instructional and non-instructional programs and 
services and sharing this analysis.

The College ensures alignment of department and unit 
data analysis with orga-
nizational goals through 
the budget process and 
the evaluation of division-
al and program perfor-
mance.  In addition, the 
Student Success agenda, 
through LCCC’s participa-
tion in ATD and CBD, has 
provided clear guidelines 
regarding measures, tar-
gets, and outcomes.  

As mentioned in Category 
1, the Program Review 
process ensures that ac-
ademic programs are ful-
filling stakeholders’ needs 
and are aligned with the 
college’s mission and vi-
sion.  Under the guidance 
of the Provost/Vice Pres-
ident for Academic and 
Learner Services, deans 

Figure 7P5-5
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continuously monitor division performance, including 
student enrollment, progression, and academic success. 
Programs collect feedback from advisory committees at 
least once a year.  In addition, analyses of annual graduate 
tracking surveys and results of external market analyses 
are included in program reviews where they are compared 
for alignment with program learning outcomes. 

The College’s Curriculum Council also plays a central role 
in the building, reviewing, and revising of curriculum in 
accordance with the mission, vision, and values of the 
College.

All deans and directors are responsible for aligning the 
strategic planning goals to the budget.  Budget requests 
must be accompanied by supporting data and informa-
tion, which are shared with members of the Adminis-
trative Leadership Team and serve as the basis for final 
budget decisions.  This alignment of information and re-
sources ensures support of the strategic plan (Vision 2.0) 
and the College’s mission, vision and values.

After going through one cycle of a 5 year review process 
for the College’s Operational Units, it was apparent that 
the process was not helping units in their continuous im-
provement efforts. The previous process involved a series 
of bimonthly meetings attended by all units going through 
the process that particular year.  Meetings covered dif-
ferent topics, from creating a mission statement to pro-
cess mapping, and some were added or omitted as the 5 
year cycle progressed. At the end of the cycle, units were 
surveyed and the results indicated a need for change.  
With approval from Operations Council, the process was 
suspended and 2010 was spent soliciting feedback from 
operational units regarding the components of the pro-
cess they felt were worthwhile and those they felt were 
not as productive in advancing a continuous improvement 
agenda.  In all, 19 units were interviewed and 3 themes 
emerged: Time: the process itself was too long, too much 
time between meetings, and difficult to get team mem-
bers together between sessions to work on the OSR; Com-
mitment: Members lost enthusiasm as the process went 
on, lack of buy-in from higher-ups, day-to-day activities 
seen as more pressing than completing the OSR; Under-
standing: Difficult for units to see the purpose of OSR’s, 
lack of continuity between sessions, lack of understanding 
of expectations, process seen as too difficult to complete 
and too complex.  Those areas seen as beneficial included 
identifying performance measures, setting targets, and ty-
ing unit information back to College performance metrics.  
Based on this feedback, a streamlined process was intro-
duced, which included the development of a Toolkit with 
which units could work on their own.  A representative 
from IEP met with each unit to orient them to the new 
process; walk them through the ToolKit, and answer ques-

tions.   The newly designed Operations System Review 
process was launched in 2011.  (See Table 7P2-1) 

The new process represents a cultural shift for the College 
in that OSR’s are ongoing.  That is, units are required to 
have at least one continuous improvement (CI) project 
going on at all times, much like AQIP Action projects.  
Progress on these projects is reported annually and feed-
back is provided by the Continuous Quality Improvement 
Council.  In addition to their CI projects, operational units 
measure performance on an on-going basis and use this 
information as part of their annual reports.  For the first CI 
project, units were permitted to focus on one AlphaMea-
sure competency to target for improvement.  This accom-
plished 2 things: it placed an emphasis on the AlphaMea-
sure Action Project for Valuing People, and it provided a 
uniform metric that could be used to measure progress 
without putting too much stress on a unit to develop 
measures and set targets for improvement.  This allowed 
units to successfully launch and complete a continuous 
improvement project from which they could model future 
endeavors, providing a learning experience, as well as ful-
filling a need for the AlphaMeasure Action Project. 

The Student Success agenda also drives work within aca-
demic and operational units.  Specific metrics agreed upon 
by the cadre, college, and organization are monitored and 
reviewed regularly, and action steps to reach targets out-
lined in 2011-12 are put in place.

7P7:  Ensuring the timeliness, accuracy, reliability, and 
security of information system(s) and related processes

As mentioned in Section 7P3, the College recently over-
hauled our ERP system, hired a new set of Functional 
Analysts by module area to ensure data maintenance and 
integrity, and our department of Information Systems 
and Services is working diligently on a new set of security 
procedures in partnership with the local university for 
which we are sharing ERP resources.  We are also working 
on the design of data warehouse applications which will 
ensure our ability to work outside of a live system when 
necessary to do so.  This will also ensure accuracy and re-
liability of data.  In fact, through Achieving the Dream, we 
are working with a College in North Carolina to model the 
data warehouse system they have in place.  Data ware-
house applications will assist us with timeliness of data 
requests given that we are currently navigating a new sys-
tem with more than 33,000 data tables (from our former 
system which hosted about 200 data tables). Additionally, 
our Functional Analysts, Data Analysts, and IT person-
nel have recently completed advanced query and other 
training to ensure timely extraction of data from the new 
system.  Because this is a new enterprise, it will take us a 
couple of more years before we are fully integrated.
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7R1: Measures of performance and effectiveness of our 
system for information knowledge and management.

The recent conversion of or ERP system has afforded 
LCCC the opportunity to revamp our measures of effec-
tiveness of our system for information knowledge and 
management.  A first step has been putting in place a new 
infrastructure in the form of five Functional Analysts who 
are responsible for data maintenance and integrity. Addi-
tionally, our Data Analysts are currently developing a data 
mart (i.e., small data warehouse) to strengthen the quality 
of our information management system. 

7R2: Evidence that our system for Measuring Effective-
ness meets institutional needs in accordance with mis-
sion and goals.

Category 1, Table 1R2-1 and Category 2, Table 2R1-1 
display measures for accomplishing current strategic 
priorities and initiatives related to our newly adopted 
Vision 2.0.  The figures below reflect our Indicators of 
Institutional Effectiveness which were re-designed a year 
ago to align with our new strategic plan and our student 
success initiative.  

Figures 7R2-1 – 7R2-7 illustrate several of the Indicators 
of Effectiveness measures regularly monitired at LCCC and 
show associated targets where applicable.
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7R3:   Performance comparisons.
Table 7R3-1:  Completion by Design: Performance Indicators for Assessing Effectiveness of Completion Pathways

Indicator

2007/08 Cohorts for Completion in 2012/13

LCCC Ohio Cadre
North Carolina 

Cadre Florida Cadre

All 
FTIC

Referred 
DE

All 
FTIC

Referred 
DE

All 
FTIC

Referred 
DE

All 
FTIC

Referred 
DE

% % % % % % % %

All FTIC Students 100.0 77.9 100.0 85.6 100.0 75.4 100.0 52.6

Students coming directly from high school that place 
below college level 54.8 80.4 45.6 86.5 56.1 77.5 56.5 62.3

Students starting below college level and completing 
referred developmental education within 1 year 2.0 2.6 5.9 6.7 + + 16.7 31.7

Students passing required entry-level math and English 
within 1 year and 2 years on first attempt         

Students passing entry-level math within 1 year 8.9 3.3 14.0 13.2 12.1 10.7 20.5 10.9

Students passing entry-level English within 1 year 34.3 21.2 29.6 23.1 24.7 18.6 27.5 14.1

Students passing entry-level math within 2 years 12.8 7.5 18.5 17.7 18.2 17.8 27.9 20.3

Students passing entry-level English within 2 years 38.8 28.5 36.7 32.0 32.2 30.7 38.4 32.9

Students persisting from year 1 to year 2 55.0 55.7 56.8 58.4 53.1 60.3 67.9 71.7

Credit accumulation         

Students earning 12 college credits in 1 year 29.1 26.7 31.7 31.7 31.4 33.2 24.4 21.6

Students earning 24 college credits in 2 years 26.3 24.3 29.9 30.2 25.8 31.1 26.4 25.3

Concentrators         

Students who concentrated within 1 year 32.3 29.7 31.5 31.3 33.2 33.8 28.1 26.2

Students who concentrated within 2 years 45.5 44.3 46.8 47.4 47.2 50.8 47.1 50.6

Students who completed/transferred within 5, 4, or 3 
years, by highest educational outcome4         

Less than 1 year certificate 0.0 0.0 1.8 1.6 1.6 1.7 0.9 0.7

1-2 year certificate 0.4 0.4 0.7 0.8 0.7 0.9 0.1 0.1

2-year degree 3.7 2.9 5.0 5.0 6.3 7.7 6.4 6.2

Transferred to a 4-year institution without a credential 12.9 11.7 12.6 12.2 15.0 14.7 11.1 10.4

Transferred to a 4-year institution with a certificate 0.0 0.1 0.3 0.3 0.1 0.0 0.1 0.1

Transferred to a 4-year institution with a 2-year degree 3.1 2.2 2.6 2.3 2.1 2.2 10.8 9.0

Still enrolled in the final year with 30+ college credits 
completed, with no award or transfer 0.0 0.0 6.2 6.9 5.5 6.6 9.6 12.2

Excess college credits earned per credential  (accum.  
beyond 60 credits required for a 2-year degree)         

Students earning excess credits7, 8 97.4 98.9 96.8 98.2 95.6 96.3 79.0 82.0

Average excess credits earned5,9 ǂ ǂ ǂ ǂ ǂ ǂ ǂ ǂ

Excess college credits earned per credential  (accum. 
beyond the average credits earned for a 2-year degree)6         

Students earning excess credits7, 8 47.7 49.4 42.7 43.2 44.3 46.3 38.1 39.6

Average excess credits earned5,9 ǂ ǂ ǂ ǂ ǂ ǂ ǂ ǂ

# Not Applicable;  FTIC: First Time in College; DE: Developmental Education
1a: All students coming directly from high school; 1b : Based on number of FTIC students.
2: Based on number of students entering directly from high school.
3a: Based on number of FTIC students referred to any of math, English, or reading developmental education.
3b:Based on number of FTIC students referred to developmental math.
3c: Based on number of FTIC students referred to developmental English or reading. 
4: 5 years for cohort 2006/07 students; 4 years for cohort 2007/08 students; 3 years for 2008/09 students
5: Note: Excess credits earned is based on the number of students earning excess credits; a percentage on this measure is not applicable.  This is an
average number of credits across all OH colleges.
6: For the institutional data, the average number of credits earned is based on AA completers within the institution.  For the cadre-wide data, the
average number of credits is based on the average of the cadre’s institutional averages.
7: Based on students attaining associate degrees.
8: The numbers of students are sums of the colleges’ values; the percentages are averages of the colleges’ values.
9: The report reflects the average of the colleges’ values.
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IMPROVEMENTS

7I1: Recent improvements:

Capacity Building:  LCCC has always had unique capacity 
to collect, analyze, distribute, and apply data and 
information.  Years ago we established a research center 
(called the Joint Center for Policy Research – JCPR) which 
serves as the research arm of our Public Services Institute 
and provides data, research, and evaluation services to 
the community on a fee-for-service basis.  This Center has 
been self sufficient and used to supplement the capacity 
of our Institutional Research office at no additional cost.  
However, since our last System Portfolio submission, 
we have integrated our Institutional Research office 
and Research Center under the same leadership.  Both 
offices are now co-located for enhanced coordination and 
responsiveness to internal data needs.

Service Coordination: As described throughout this 
category, we recently overhauled our ERP system and 
hired five new Functional Analysts to oversee data entry, 
maintenance, and integrity.  We are also coordinating 
the efforts of our Functional Analysts, Data Analysts, 
and department of Information Systems and Services.  A 
cross-functional team meets monthly to ensure quality 
performance related to data management. 

Data Expansion:  For the last couple of years, LCCC has 
been an enthusiastic participant in both Achieving the 
Dream (AtD) and Completion by Design (CBD).  Each term 
we upload data to two separate warehousing tools.  Data 
is then processed and returned to the College to inform 
student success planning and performance monitoring.  
The advantage is comparable data with CBD cadres (in 
North Carolina, Florida, Texas, and Ohio) to inform target 
setting and we are now modeling a data mart constructed 
by other AtD institutions to expand our own capacity.

Evaluation Frameworks to Strengthen  Improvement 
Processes:  The newly revised Operational System Review 
(which is engrained in an outcome based evaluation 
framework) affords operational units the means to 
continually monitor progress, set performance targets, 
and develop continuous improvement action plans.  This 
represents a cultural shift from the 5 year review process 
to continuous quality improvement.  The same framework 
is being applied to our Academic Program Review process.  

Re-Design of Key Performance Indicators: Because LCCC 
adopted a new strategic plan this past December and 
we have established new performance indicators and 
targets relative to our comprehensive student success 
initiative, our Indicators of Institutional Effectiveness were 

restructured to align with new directions for the College. 
We have also upgraded the standard package of data used 
to inform Academic Program Reviews (which traditionally 
focused on enrollment patterns, student demographics, 
and course completion and now incorporates an array of 
student progression and completion data including excess 
credits for degrees earned).

7I2.  How our culture and infrastructure help us select 
specific processes to improve and to set targets for 
improved performance results: 

See Section 7I1 above for a description of recent capacity 
building and service coordination efforts.  See Sections 
7R2, 7R3, and 7I1 for a description of our processes to 
re-align performance targets with our newly adopted 
Strategic Plan (Vision 2.0) and our new performance 
targets related to our Student Success Initiative. 
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LCCC Overall Maturity Level for this Category

   Reacting Systematic Aligned Integrated

INTRODUCTION 

LCCC’s planning processes, strategies, and actions to 
achieve our mission and vision are “integrated”.  Covered 
within this category are five key planning processes: 
1) Budget Planning; 2) Strategic Planning; 3) Facilities 
Planning; 4) Technology Planning; and 5) Student Success 
Planning (Sections 8P1, 8P2, 8P3).  Through each of 
these processes we highlight our bottom-up approach 
or vigorous engagement of internal and external 
stakeholders in every stage of the planning process. 
Transparency and compromise are the foundation of our 
deliberate engagement practices. We have found that a 
participatory approach is extraordinarily valuable when 
moving from strategy development to action.  Active 
engagement has created rich support for both short 
and long term strategies, helping to mobilize people for 
collective action.  

For example, within recent years our College has 
experienced continuous loss of revenue (primarily from 
state government).  To ensure adequate resources to 
carry out our planning processes and achieve our mission 
and vision, the College has instituted two very innovative 
budget planning processes.  One is called the “CFO 
Series” (i.e., Certified Financial Overview) and involves 
a set of educational engagement sessions for all College 
employees. During these sessions, participants are 
provided with a financial overview of primary sources of 
revenue and major categories of spending.  This provides 
the context needed to strategize new efficiencies, cost 
cutting measures, and methods of revenue enhancement 
which is accomplished through a second series of 
engagement sessions referred to as the “CSI Series” (i.e., 
Cost Savings Ideas). Within this second series, employees 
design new strategies for cost containment and revenue 
generation. These new processes, coupled with 
efficiencies achieved through Lean Six Sigma initiatives, 
have produced cost savings totaling almost $4 million 
(Section 8R2). 

Not only do we track progress through formal metrics, we 
make improvements as necessary and have established 
new processes to share and celebrate accomplishments 
campus-wide.  This helps establish a community of 
learning and our people are further motivated to achieve 
strategic priorities in alignment with our mission and 
vision.

PROCESSES

8P1:  Key planning processes.

Budget Planning: The purpose of the College’s budget 
planning is to provide alignment of resources with 
institutional priorities. Given the decline in revenue 
sources within recent years (especially state support), 
new process components have been added since our 
last Systems Portfolio submission including bottom-up 
approaches to achieve cost savings and overall economies 
of scale. The traditional budget planning process engages 
the accounting department -- in consultation with the 
President and Vice Presidents – to establish budget 
guidelines early in the calendar year. These guidelines are 
posted online for all budget administrators to access. The 
President and Vice-Presidents review all departmental 
budget requests. Once departmental budgets are 
developed, a preliminary budget is established and shared 
with all budget directors for final review and approval. The 
Joint Salary and Benefits Committee (JSBC), comprised of 
faculty and staff, engage in a consensus building approach 
to budget decision making. The Committee is primarily 
responsible for the compensation section of the budget 
(which comprises at least 77% of the total budget).  
Revenue projections are shared with the Committee 
and they recommend wage increases for full time and 
part-time employees as well as fringe benefits for every 
employee classification.

The College has instituted two very unique budget 
planning processes within the last few years.  One is called 
the “CFO Series” (i.e., Certified Financial Overview) and 
involves a set of educational engagement sessions each 
year for all College employees. During these sessions, 
participants are provided with a financial overview of 
primary sources of revenue and major categories of 
spending.  This provides the information needed to 
strategize new efficiencies, cost cutting measures, and 
methods for revenue enhancement which is done through 
a second series of engagement sessions referred to as the 
“CSI Series” (i.e., Cost Savings Ideas).  The CSI series is a 
bottom up approach to spending reduction and revenue 
enhancements. All employees are actively engaged in 
brainstorming new strategies.  These new processes, 
coupled with efficiencies achieved through Lean Six 
Sigma initiatives have produced cost savings in hundreds 
of thousands of dollars.  These savings are discussed in 
Section 8R2.

CATEGORY 8: PLANNING CONTINUOUS IMPROVEMENT

q
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Strategic Planning:   LCCC began Vision 2.0 planning 
during the Fall 2011 after progress reports revealed 
that 95% of all strategic initiatives had been completed 
earlier than anticipated for the former strategic plan 
(Vision 2015).  The College’s strategic planning process 
is extremely comprehensive; typically involves about 
18 months of assessment (using internal and external 
data sources) and internal and external stakeholder 
engagement, and is carefully infused into the College’s 
annual planning and budget.  An annual scorecard is 
produced from which to monitor progress towards 
strategic priorities and initiatives. 

The Vision 2.0: Designing Our Future planning process 
consisted of four overall phases: 
	 Assessment of where we currently stand 

(environmental scanning); 
	 Internal and external stakeholder engagement 

and visioning to determine where we are headed
	Development of strategic priorities and initiatives 

to determine how we will get there
	 Action planning to ensure alignment of resources 

to accomplish strategic priorities in the years 
ahead

During Phase I a comprehensive environmental scan 
was performed around four cornerstones: Education, 
Economy, Community, and Culture.  This information was 
used to assess our current situation and was carefully 
packaged for dissemination to internal and external 
stakeholders to inform Phase II visioning efforts.  More 
than 70 Listening and Learning sessions were then 
held with community stakeholders (more than 1,000 
people) representing agriculture, arts/culture, civic, 
economic/workforce development, education, faith-
based, government, health/human services, not-for 
profit organizations, minority/low income, older adults, 
philanthropy, and organized labor. These sessions took 
place over the course of six months. 

Demographic characteristics of external stakeholders were 
monitored to ensure broad-based participation. Tracking 
of participant demographics was an improvement we 
made from former strategic planning efforts.  In addition 
to external stakeholder engagement, over 300 internal 
stakeholders representing LCCC administrators, staff, 
full-time faculty, adjunct faculty, and program advisory 
board members participated in 20 Listening and Learning 
sessions over a 3 month period. 

A Vision Council was convened during Phase III of the 
planning process which consisted of 50 LCCC employees/
students and 50 external stakeholders.  The 50 external 
members were selected to represent a mix of people on 
the basis of demographic characteristics (i.e., age, race, 

ethnicity, gender), place of residence (i.e., to ensure 
urban, suburban, rural participation), and industry/
employment mix (i.e., business, industry, government, 
healthcare, entrepreneurs, educators, etc.).  The Vision 
Council was convened four times throughout April, May, 
and June 2012.  During the first session, participants 
reviewed results of the environmental scan along 
with information resulting from internal and external 
engagement sessions.  The Vision Council brainstormed 
strategic priorities and initiatives through small round-
table discussions.  Key pad polling technology was used 
to prioritize strategic goals, initiatives, mission phrases, 
vision phrases, and value statements..  This technology 
was utilized throughout the four sessions and resulted in 
a six new strategic priorities, 31 new initiatives, a mission 
statement, vision statement, and set of core values to 
guide the College over the next 5-7 years.  Vision 2.0 was 
adopted by the District Board in December 2012. 

Phase IV of the planning process consisted of action 
planning and integration into key operational and 
budgeting processes to ensure alignment of resources 
with the new strategic plan. This past winter, the 
Administrative Leadership Team selected the appropriate 
person, committee/council, or team of individuals to 
provide leadership for each strategic initiative.  Each 
team is developing an action plan and their work is 
carefully monitored annually.  A score card is produced 
and disseminated campus wide and at key events like the 
annual Fall Convocation. The score card is also shared 
each year with the District Board of Trustees. The Vision 
2.0 strategic plan is currently being disseminated back to 
the community through another series of engagement 
sessions. The intent is to ensure community stakeholders 
they were heard during the initial Listening and Learning 
sessions and to educate the community about the future 
direction of the College as a pre-levy campaign strategy.  
The tax levy will be on the ballot this next November 
(2013).  

Facilities Planning:  Facility planning has been crucial 
given that our campus was built to serve 6,500 students 
and we now serve about 16,000 students annually. LCCC’s 
Facility Master Plan is a guide to capital improvements 
which are aligned with the College’s mission, vision, and 
overall strategic priorities and initiatives.  The College has 
also developed a Landscape Master Plan which resulted 
from the work of our Green Campus Task Force.  This 
Task Force was charged with infusing sustainability into 
landscape design.  They gathered information, presented 
it campus wide, and engaged the campus community 
through multiple sessions which garnered input and 
institutional support for the plan.  The following describes 
our facility planning process:
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	 Confirmation of funding from the Capital Plan, 
which is the multi-year budgetary planning 
document, approved by the District Board

	 Preliminary Programming  which provides broad 
project goals, and  is drafted by Facilities Planning 
in tandem with the future occupants or End Users, 
and confirmed by College administration

	 Acquisition of architectural design team 
to complement the College planning team 
(comprised of Facilities Planning, Physical Plant, 
Information Technology, future occupants)

	 Programming documents which detail the needs 
and required performance of each space within a 
project.  

	 Schematic Design is the phase where possible 
design solutions are explored within the context 
of the College environment and strategic priorities

	Design Development refines the design solution 
deemed best suited from Schematic Design

	 Programming, Schematic Design and Design 
Development are iterative processes that 
constantly validate the spatial plan and the 
identified need/activity to make sure they are in 
sync  

	 Construction Documentation expands the Design 
Development documents to a format conducive to 
implementation

	 Implementation is the activity of the building 
trades culminating in occupancy of the new space

	 Review after occupancy defines any issues to be 
addressed that were not anticipated in the design 
process

	 Closeout refers to the end of a project, in terms 
of funding as well as significant time by facilities 
planning personnel

Information Technology Planning: The Technology Master 
Plan is updated through a comprehensive process:
	 A literature review is conducted on latest 

technology trends
	 Partners and vendors are convened to examine 

trends
	Outreach is sought with related professional 

associations like EDUCAUSE
	 A series of listening sessions take place with all 

facets of the College to understand user needs
	 A series of listening sessions are conducted with 

regional technology partners
	 Technology related needs relative to the College’s 

strategic and other plans are assessed
	 All information is synthesized into key themes 

from which a set of goals and objectives take form
	Draft goals and objectives are shared with 

the Administrative Leadership Team (ALT) and 

refinements made based on this feedback
	 A second draft is developed and circulated again 

to campus leaders for refinement
	 A final Technology Master Plan is developed 

including action projects, time lines, and financial 
resource requirements

The department of Information Systems and Services 
(IS&S) manages the Technology Master Plan and portfolio 
projects.  IS&S works with the campus community to 
maximize investments through training and development.  
As projects are implemented, annual reviews are 
performed.  At times, new initiatives and requirements 
surface which are reviewed against the overall Technology 
Master Plan to assure alignment and adequate resource 
support. This preserves the fluidity of the process. 

Since our last Systems Portfolio submission, LCCC initiated 
an ERP conversion process. The process began with a 
comprehensive review of the College’s legacy system. 
When the initial assessment of the legacy system was 
conducted, LCCC was working in partnership with the 
University of Akron from which a shared services proposal 
emerged.  The overall intent of resource sharing was to 
lower the cost of ERP implementation and potentially 
offer a new partnership model for other institutions of 
higher education, governments and nonprofits across 
the state of Ohio to adopt.  After careful review, resource 
sharing was determined to be the best approach and the 
College entered into a very unique partnership to share 
the University of Akron’s ERP PeopleSoft software.  

The planning stage involved several partners including the 
University of Akron, a PeopleSoft implementation services 
firm, and a business consulting firm.  The University 
provided leadership, guidance, and hands–on database 
and applications software expertise as well as many other 
key elements including software licensing, configuration, 
project management, and managerial coaching specific 
to ERP replacement.  The implementation partner 
provided temporary hosting and consulting expertise 
throughout for re-work of business processes to fit 
with the new software, configuration, set-up, project 
management, and guidance specific to LCCC’s unique 
implementation requirements. The business consulting 
firm provided project management, general review, and 
input relative to goal attainment. The College provided 
overall management, decision making, and resources to 
accomplish the implementation.  Our IS&S department 
also engaged in problem solving like how the wide area 
network spanning between our College and the University 
networks would be configured and secured, how the 
application software would be secured, how access would 
be administered, and how management structures within 
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IT and the College would change. In January 2011, the 
conversion began with our finance module. This was 
immediately followed by human resources and payroll. 
The student information system went live in March 2010 
to support summer and fall registration.

As the PeopleSoft conversion process concluded, new 
staffing infrastructure was designed and put in place to aid 
system management and data integrity.  

Student Success Planning: Over the last three years, our 
College has been deeply involved in research, stakeholder 
engagement, planning and design, prioritization, 
consensus building, and implementation of new 
strategies, policies, and interventions to improve student 
progression, completion, and overall academic success.  
After a year of intense research in partnership with the 
Community College Research Center (CCRC), the College 
held a series of more than 30 engagement sessions using 
round table discussions, world café style discussions, 
gaming, groupware technology, and key pad polling to 
identify and prioritize new strategies and interventions.  
The engagement sessions were as follows:

	District Board of Trustees in July and December 
2011 

	 Full-time faculty strategize for most failed 
courses in August 2011; meet 6 times in October/
November 2011 to process data; reconvened in 
Spring 2012 to develop interventions 

	 Adjunct faculty process data in Fall 2011 and 
Spring 2012

	 3 Student sessions and 8 student focus groups in 
Fall 2011

	 Staff convened for 3 sessions in Fall 2011 
	 Program Advisory Committees convened in Fall 

2011 
	 Community stakeholders engaged in 70 sessions 

to inform new strategic plan 
	 Combined faculty/staff/student sessions in Spring 

2012 to develop strategic plan
	 4 sessions with Vision Council in Spring 2012 to 

finalize new strategic plan

This effort has produced both structural and policy 
changes for the College.  Sweeping interventions 
relating to front end services along with redesign of 
developmental education are among the strategies 
currently being implemented to improve student success.  
A comprehensive set of key performance indicators and 
targets have been established.  We are now formalizing 
evaluation plans to inform ongoing continuous quality 
improvement.  

8P2:   Selecting short and long term strategies.  

Short and long term strategies are informed by data 
and information from a variety of internal and external 
sources.  For example, when we conducted the 
environmental scan to inform the strategic planning 
process, we looked at external data such as Census data, 
labor market information, regional industry clusters, state 
business expansion targets, etc.  We also summarized 
internal data like enrollment trends, data pertaining to 
student progression through developmental education, 
and student success data like graduation rates, transfer 
rates, and persistence. Data is gathered to help inform 
the development of short and long term strategies for 
other planning areas as well. For example, we conducted 
comprehensive research to inform short and long term 
strategies associated with facilities planning. This research 
is discussed in Section 8P4 and included a best practice 
search, site visits, literature reviews, and primary data 
collection with students to design engaged learning space.

Not only does the College gather data to inform planning 
and decision making, a tremendous amount of effort is 
put forth to make sure all information is used.  First, the 
data is packaged into user-friendly formats using graphic 
displays of data, informative tables, bullet points to convey 
key findings, score cards, and PowerPoint presentations.  
We then disseminate the information campus wide 
through our website, SharePoint sites designed for specific 
initiatives, and through face-to-face presentation of data.  
Our institution believes that people are more supportive 
of that which they help to create.  As a result, we engage 
faculty, staff, students, and administrators in deliberate, 
face-to-face discussions to review, discuss, and determine 
meaning of data.  Specifically, we develop processes that 
allow people to react to the data, absorb the data, and 
then to process the data for meaning and application. 
Information is captured at these deliberate engagement 
sessions using group-ware technology which is comprised 
of laptop computers which are networked together so 
all information flows from small group conversations to 
one location.  This process eliminates the need to record 
information on flip charts, news print or other traditional 
formats (and eliminates the need for separate data entry 
at a later point).  All information is captured in real time.  
We also utilize a “Theme Team” approach which was 
developed by AmericaSpeaks in Washington D.C.  As the 
information from small group discussions is channeled 
to one area, a theme team (or group of 4-5 individuals) 
performs a content analysis of information which is 
then be summarized and disseminated to participants 
during the same session.  Strategies resonating from 
the group conversations are then voted on using key 
pad polling.  Results are immediate and the process is 
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extremely transparent. Key pad polling also serves as a 
consensus building tool.  People respect the decision of 
the broader group when they are part of the discussions 
and see the voting results as they unfold.  This process is 
consistently utilized to develop long term strategies (and 
was a part of our strategic planning process, our facilities 
master planning, our technology master planning and our 
more recent planning around student progression and 
completion).  

Short term strategies are also selected using the above 
approach (i.e., data informed, deliberate engagement, 
prioritization, and consensus building) but are often 
refined by those who are responsible for strategy 
implementation. They are also intentionally developed 
in alignment with long term strategies.  For example, 
Our Facilities and Landscape Master Plans focus on large 
capital projects but planning documents are established 
for specific projects and include a set of compressed 
milestones (i.e., short term objectives).  Planning 
documents for smaller renovation and reconfiguration 
projects are also developed with alignment to the Master 
Plan. 

The College has also incorporated outcome based 
program evaluation models into our planning and 
implementation efforts.  This includes the development of 
initial outcomes (or changes in knowledge and attitudes), 
intermediary outcomes (or changes in behaviors), and 
long term outcomes.  This strengthens the development 
of short term strategies necessary to achieve long term 
goals.  Our redesigned Operational Systems Review (OSR) 
process utilizes this approach.

8P3:  Developing key action plans to support 
organizational strategies. 
 
Action planning has traditionally been a part of our key 
planning processes and organizational strategies.  For 
example, individual champions or teams of champions 
(often referenced as design teams) are selected to 
carry out each strategic initiative within each priority 
area.  These teams develop action plans which include 
implementation steps, roles/responsibilities, short 
term and long term goals, performance metrics and 
performance targets.  Progress is reviewed annually.  The 
same is true for facilities planning as described above.  
Action plans are established within project level planning 
documents to be carried out under the Facility Master 
Plan.  The budget planning process considers each of 
these action plans annually to ensure alignment of 
resources.   

One area of progress since our last Systems Portfolio 
submission has been the incorporation of action planning 

into both the Operational System Review (OSR) process 
and the Academic Program Review process. The OSR 
process is the College’s continuous improvement process 
for non-academic departments on campus (of which there 
are approximately 30).  The new process was approved 
in 2010 by the College’s Operations Council. A tool kit 
has been developed to guide departments through the 
process.  The process involves six overall steps: 1) Getting 
started (establishment of a team, appointment of a team 
captain, orientation); 2) Clarifying what the department 
does and for whom; 3) Specifying the results each 
department intends to achieve (via initial, intermediary, 
long term outcomes); 4) Assessment of current 
performance status; 5) Development of improvement 
targets; and 6) Creation of an improvement (or action) 
plan.  Similarly, the academic program review process 
now culminates in the development of an action plan 
for improvement as well.  Action planning was added 
to former processes to ensure results do not go “on a 
shelf”.  The action plans are revisited annually.  If intended 
outcomes are achieved, the department initiates a new 
planning process (regardless of whether or not execution 
of the action plan took 2 years, 3 years, 4 years, or 5 
years to achieve).  In the past, all planning was executed 
on a five year review process.  Now action planning is 
tailored to the nature of the outcomes desired (for which 
some can be accomplished within a shorter time frame 
and others a longer time frame) and, most important, 
continuous improvement is ongoing!

8P4:  Coordinating and aligning planning processes, 
organizational strategies, and action plans across 
institution’s various levels.

LCCC coordinates and aligns our planning processes, 
organizational strategies, and action plans across all levels 
of our institution.  Below are 5 examples of how our 
planning processes are integrated:

Linking budget planning and facilities planning:  The 
budget-based Capital Plan is a five-year planning 
document for which other planning is linked or integrated 
like the Facilities Master Plan.  These two plans, in 
tandem, provide the sequence of capital projects.  The 
Capital Plan is reviewed quarterly, or other appropriate 
time increments as the funding environment fluctuates.  

Alignment of facilities planning with strategic planning 
and student success planning: Facilities planning is also 
integrated with strategic and organizational strategies. The 
College developed a Learning Space Design Team which 
explored classroom design practices through a multitude 
of research approaches including best-practice searches, 
review of “learning studio” white papers, documentation 
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of existing environments, visits to other institutions, 
and photo-documentation of student insight as to what 
constituted successful learning and study space. Based on 
their research, they created an experimental classroom 
within the library to inform future renovations.  This 
process resulted in 160,932 square footage of engaged 
learning space through a new College Center, new library, 
new Culinary Arts Center, and a new Innovative Learning 
Opportunities for Tomorrow (iLOFT) building. The physical 
space encourages social interaction among students 
through characteristics like frequent opportunities for 
interaction and discussion, seamless interplay between 
social space and learning space, classroom organization 
that clearly encourages participation, and visible spaces 
for group study.  The College has learned through this 
process that our physical environment can be a significant 
asset for engaged student learning.  It also demonstrates 
how facilities planning can and should be aligned with 
strategic planning to facilitate student success.  In this 
particular example, both our capital budget plan and 
our facilities plan are directly aligned with the College’s 
Strategic Priority #1 to “Drive Student Completion and 
Academic Success”.  

Coordination of strategic planning with organizational 
strategies: Equally important, the strategic plan is 
utilized to inform budgeting, human resource, and key 
operational decisions.  Employees are encouraged to 
relate annual performance reviews to strategic priorities.  
The Continuous Quality Improvement Council (CQIC) 
seeks continuous improvement ideas from the campus 
community and requires internal stakeholders to relate 
their ideas to new strategic priorities.  The College’s 
Operations Council uses strategic priorities and initiatives 
to inform operational decisions and new policy needs/
requirements.  In fact, this past winter a series of 
policy changes were approved by Operations Council in 
support of Strategic Priority 1: Drive Student Completion 
and Academic Success.  The Joint Salary and Benefits 
Committee (JSBC) uses strategic priorities and initiatives to 
make decisions regarding annual budgets.  And strategic 
priorities inform refinement of the College’s Indicators of 
Institutional Effectiveness which are shared annually with 
the District Board of Trustees.  The Indicators were re-
designed this past winter to align with Vision 2.0 and our 
student success planning. For example, approximately 7 
new indicators were established to track student success.  
In addition to the annual score card, the Indicators of 
Institutional Effectiveness provide an important tool for 
monitoring progress towards strategic goals annually.  

Alignment of technology planning with strategic 
planning and student success planning:  The College’s 
technology planning supports our student success goals 

and objectives as well.  For example, as part of our front 
end service realignment to enhance student success, 
all students are now required to develop a Career and  
Academic Plan called “MyCap”. LCCC conducted a series 
of focus group discussions with our students during the 
winter 2011.  Throughout these discussions students 
talked consistently about their interface with multiple 
advisors and counselors when they first enrolled and 
throughout their academic experience at our institution.  
Different, and often conflicting information provided 
by multiple front-end service providers was a common 
thread.  Students expressed confusion and frustration 
regarding career guidance, program requirements, 
pre-requisites, productive course sequence, and other 
areas related to program planning and completion.  
This caused many to seek advice from others at our 
institution, including faculty who they anticipated would 
be a good source of information given their real world 
experience and insight within a field of study.  This, 
however, compounded the problem with yet another 
layer of information which was often inconsistent with 
other sources of information. Not only does this kind of 
environment create dissatisfied customers, as evidenced 
by the focus group discussions (coupled with student 
retention surveys), it discourages and disrupts students 
in their academic pursuits. As a result the College is 
implementing a new, automated approach to academic 
planning which will provide students with consistent 
information from which to plan and complete their 
program of study.  It will also help organize information 
in one location which is accessible by students any 
time and any place.  Additionally, it helps provide the 
structure students need (as we have learned through 
research findings).  Organized, accessible, consistent 
information for students should also help minimize time 
to completion and save students money by helping them 
avoid unnecessary classes and excessive credits. We will 
be evaluating the integrated technology approach to 
determine overall impact but expect this will facilitate a 
coordinated “case-management” approach for staff and 
faculty much in the same way is done within health and 
human services when multiple providers are serving one 
individual or family.  The goals of technology alignment 
with student success planning are to: 

	 Promote information sharing 
	Nurture relationships
	 Encourage collaboration
	 Inspire cross-cutting interventions
	 Elevate efficiencies campus wide 

Alignment of budget planning with strategic and 
student success planning: In an effort to help students 
choose a program of study earlier and encourage the 
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completion of associate degrees, LCCC is providing 
enhanced personalized support services to connect 
students with career goals. To accomplish this, the 
College instituted a “Career Advantage” student fee of 
$4 per credit hour beginning in summer semester 2012. 
The Career Advantage Fee supports career counseling, 
assessments, opportunities for internships, co-operative 
education, practicums, clinical/field-based experiences, 
student teaching, service learning, and other professional-
level, experiential learning for qualified students.  These 
enhanced support services: 
	Help students clarify career goals early in their 

educational experience
	Help students connect to internship, co-op and 

service learning experiences to better prepare 
them for their careers

	 Provide more assistance in finding career 
placement opportunities

LCCC’s combined general and technology fees were at 
$6.05 per credit hour.  With the $4 Career Advantage 
fee and a 20-cent increase in the combined general and 
technology fees, student fees at LCCC are now $10.25 per 
credit hour. Comparably, Cuyahoga Community College 
charges $12.03 for student fees per credit hour and 
Lakeland Community College charges $11.80 for student 
fees per credit hour. This demonstrates alignment of 
budget planning with student success planning. 

8P5:  Defining objectives, selecting measures, and setting 
performance targets for organizational strategies and 
action plans. 

The development of objectives, selection of measures, 
and establishment of performance targets is something 
we have formalized and strengthened since our last 
Portfolio submission.  In fact, we have established 
new performance targets for the institution overall 
and at the organizational unit level as well.  At the 
institutional level, one of our major accomplishments 
has been the development of new objectives, measures 
and performance targets for student progression and 
completion.  The metrics were informed by extensive 
research. Some of the research was provided by the 
Community College Research Center as part of our 
participation in the Bill and Melinda Gates Foundation 
Completion by Design initiative.  We upload cohort level 
data as part of this initiative which is analyzed and shared 
back by a neutral, third party.  We also conducted our own 
analysis using internal data to inform the development of 
new objectives.  Once the data was packaged in a user-
friendly format, it was shared with the campus community 
through a series of engagement sessions (as discussed 
above in section 8P1).

After faculty, staff, students, administrators, and the 
District Board of Trustees had an opportunity to help 
identify new strategies for student progression and 
success, cross-functional work teams were put in place to 
implement each new strategy.  These work teams were 
also involved in the selection of measures from which 
to monitor performance.  A number of steps were taken 
to develop performance targets.  First, base line data 
for each measure was established. Work teams then 
looked at actual numbers to set performance targets.  For 
example, one key indicator of success measures student 
completion of developmental Math within one year and 
within two years.  The baseline data showed this was at 
5.1% and 8.8% respectively.  However, to determine an 
appropriate performance target (or the percent change 
desired) absolute numbers were provided to the work 
teams who then determined the actual number increase 
we might be able to expect based on the nature of the 
strategy or intervention in place.  The number increase 
was then converted to a percent increase to serve as 
the performance target.  These targets are described in 
greater detail in section 8R3. 

As another example of defining objectives, selecting 
measures, and setting performance targets, all 
organizational units were asked to review data for their 
unit resulting from the AlphaMeasure Survey of employee 
engagement which is administered every couple of years 
to all College employees (full and part time).  The data 
is disaggregated at the department level and packaged 
longitudinally so each organizational unit can see where 
progress has been made or is lacking. The AlphaMeasure 
survey is broken into competency areas.  Each department 
selects one competency area for which they would like 
to achieve 5% increase.  After selecting a competency 
area for improvement, each department develops an 
action plan to achieve their desired or intended target.  
Objectives are clearly delineated and the 5% performance 
targets are monitored.  Time is set aside every couple 
of years for units who meet or exceed their target to 
share their implementation strategies with other units 
on campus.  This promotes sharing of best practices and 
stimulates thinking for other departments who were 
not as successful in reaching their desired performance 
targets.  AlphaMeasure performance targets are discussed 
in Category 4: Valuing our People. 

The redesign of our Operational Systems Review process 
in 2010 is yet another example of how objectives and 
measures are established along with performance targets 
at the department level. The OSR process is discussed in 
8P3.  Steps added to this new process include specification 
of the results each non-academic department intends to 
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achieve (via formal initial, intermediary, and long term 
outcomes) along with assessment of current performance 
status whereby the departments must identify some 
measurable aspects of their perfomance and set targets to 
improve performance, and finally, putting action plans in 
place to acheive those targets.  Regardless of the specific 
planning process or organizational strategy, all objectives, 
measures, and performance targets involve active and 
deliberate engagement of stakeholders, and review of 
base line data to strategically establish intended targets 
for improvement.

8P6:  Linking strategy selection and action plans, taking 
into account levels of current resources and future needs.

The Career Advantage Fee instituted in the Summer 
2012 (and discussed in section 8P4) provides an example 
of how the College has balanced strategy selection and 
action plans with current and future resource needs.  To 
ensure a more structured environment for students, 
the College was in need of hiring new Student Success 
Coaches yet did not have the funds to cover these salaries. 
The resulting Career Advantage fee helped us tackle this 
resource need and still keep student fees lower than 
neighboring community colleges.  Typically each action 
plan considers both human resource and financial needs.  
In a sense, our action plans spell out the steps necessary 
to ensure adequate resource allocation for purposes of 
implementation.  

8P7:  Assessing and addressing risk in planning 
processes.  

Running an institution of higher education is much like 
running a business when identifying, planning for, and 
managing risks.  The process of assessing risk is imbedded 
in our planning processes and describing how we 
address risk requires discussing them in relation to that 
environment.  

Physical Risks: As with most campuses, LCCC has 
buildings, walkways, parking lots, a physical plant system 
and other structures where people work and learn.  The 
College carries property and casualty insurance, among 
which certain aspects are reviewed monthly.  The policy is 
amended whenever there is a change in property profile, 
and liability levels are periodically adjusted to current 
insurance standards.  Additionally, our buildings are 
maintained and patrolled by college staff that addresses 
any safety issues as a matter of priority.  Fire alarms 
and sprinkler systems are in place and employees are 
informed of emergency evacuation procedures.  The 
College also employees a facilities planning group that 
gathers input from students, faculty and staff.  Facility 
planning efforts encompass the use of a campus master 

plan that is periodically updated, and provides for the 
basis of delivering a safe, comfortable and efficient 
physical environment.  

Human Relations Risks: The College uses a robust set 
of policies and procedures as well as a code of conduct 
to avoid risks that are apparent in an institution of our 
size and complexity.  The policies set standards that 
are operationalized through procedures.  The College is 
served by a number of committees that advise on policy, 
employee salary and benefits and other human relations 
issues that are incumbent in operating an institution 
of higher education.  The President meets on a regular 
basis with administrative leadership, faculty, staff, and 
students in doing so providing another mechanism for 
input from the campus community.   Awareness, diversity 
and innovation are present and promoted in each of these 
settings.

LCCC offers a generous benefit and salary package to its 
employees, which has achieved a level of retention that 
provides seasoned and experienced workforce, allowing 
newer staff members to develop skills, gain experience, 
and prepare to become part of the succession of 
leadership and critical level professional positions.  This 
is a particularly important risk mitigating factor when 
determining the benefits offered by the college.

Technology Risks: The College operates its own data 
center and it is supported by a dedicated gas driven 
generator in the event of a power outage.  The major 
business functions of the college are operated through 
a PeopleSoft ERP that is housed and operated by 
the University of Akron, which provides not only the 
operational servers but also the data base analysts.  
This level of support, assists LCCC in mitigating any 
number of factors in the use of the college ERP.  There 
are ongoing planning sessions with Akron and within 
LCCC to determine prioritization for the maintenance 
of existing systems, including the support of IVDL and 
SMART technology rooms, as well as, the fiber backbone 
supporting the college.  The added challenges of today’s 
technology issues of Big Data, Bring Your Own Device 
(BYOD), Cloud Computing,  Consumerization of technology 
to name a few present additional opportunities, 
challenges, and risks, to cost effectively enable the digital 
learning technology support our faculty and students in 
achieving our focus on  driving completion and achieving 
student success.

Financial Risk: The College uses a comprehensive 
approach to establishing a budget each year.  Revenue 
and spending projections are prepared and input is 
gathered from advisory groups representing faculty and 
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staff, administrative leadership, the Vice Presidents and 
the President as well as the District Board of Trustees.  
Adjustments to revenue and spending assumptions are 
developed using the information gathered through this 
process and a final and balanced budget is prepared 
and approved by the District Board before the start of 
each fiscal year.  Adjustments to the budget generally 
occur mid-fiscal year to continue to assure that the 
budget remains in balance and the needs of the college 
are being met.  LCCC also maintains financial reserves 
to mitigate against any immediate financial threats 
such as unexpected revenue shortfalls or emergency 
based expenditures that were not contemplated in the 
budgeting process.  The college operates from a broad 
base of revenue that includes funding not only from 
tuition, but also from the state of Ohio, the federal 
government, and the support from two local levies 
that have historically been strongly supported by the 
community.  

8P8:  Ensuring the development and nurturing of faculty, 
staff, and administrator capabilities to address changing 
requirements demanded by organizational strategies 
and action plans. 
 
LCCC develops and nurtures faculty, staff, and 
administrator capabilities to address changing 
requirements demanded by organizational strategies 
and action plans through comprehensive education 
and engagement.  As stated, we believe people are 
more supportive of that which they help to create.  As 
discussed throughout all of Category 8, LCCC employees 
are deliberately engaged in education/training, planning, 
decision making, and problem solving at all levels.  
Through extensive education (sharing of information) and 
face-to-face deliberation, we learn and grow together. 
Below is an example of employee participation in our 
creative savings and organizational efficiency initiatives:

Participation in CFO Series (Certified Financial Overview 
Sessions):
	 210 employees trained on College revenue 

sources and spending in 2010
	 210 employees trained on College revenue 

sources and spending in 2013

Participation in CSI Series (Creative Savings Ideas 
Sessions):
	 264 employees participated in session 1 and 310 

employees in session 2 during 2011
	 372 employees participated in session 1 this 

spring 2013

Lean Six Sigma Capacity Building:
	 90 employees trained in Green Belt Skills
	 1 employee trained as a Black Belt

While LCCC values growing our own talent, we also 
recognize a need to attract new talent as our processes 
and systems evolve.  We are careful to allocate necessary 
resources to ensure plans are implemented successfully.  
For example, after converting our ERP system, we realized 
a need for new capacity to ensure data maintenance and 
integrity.  As a result, new Functional Analysts were hired 
for each module (or functional) area including finance, 
student financials, human resources, student records, and 
financial aid.  The Functional Analysts work to optimize 
business processes with ever emerging strategic needs of 
the College.  

In addition to education, engagement, and talent 
development the College believes strongly in cross 
functional work teams.  For example, we have organized 
four cross functional work teams as we shift from student 
success planning to implementation of new interventions 
and strategies.  These work teams are discussed in greater 
detail within Category 1; Section 1I12.

RESULTS

8R1:  Measures of the effectiveness of planning processes 
and systems collected and analyzed regularly. 
The College regularly collects and analyzes a wide array 
of data to measure and monitor the effectiveness of our 
planning processes.  Below are some examples relative to 
budgeting, strategic planning, facilities planning, student 
success planning, and operational planning: 

Budget Planning:  The College analyzes and tracks 
efficiencies, cost savings, and revenue generation resulting 
directly from our new CFO Series, our CSI Series, and our 
Lean Six Sigma initiatives.  Results are shared in section 
8R2.

Strategic Planning:  The College has developed an annual 
score card to track progress towards strategic priorities 
(and initiatives).  A copy of this score card is contained in 
Tables 1R2-1 and 2R1-1. 

Facilities Planning:  An annual assessment is performed 
on each building for its physical condition and its 
functional condition. Physical condition reflects a 
qualitative judgment of the structural condition of the 
building. This evaluation, conducted in conjunction with 
Physical Plant, includes considerations based on the age of 
the structure, its mechanical systems, as well as safety and 
regulation conformance.  Functional condition reflects 
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Table 8R1-1:  Measures of Student Progression & Success
Credits Earned

Students earning their first 15 college level semester credit hours (excludes DE courses) at LCCC by (not “in”) the current Fiscal Year (summer, fall, 
spring); NO time constraints
Students earning their first 30 college level semester credit hours (excludes DE courses) at this institution by (not “in”) the current Fiscal Year 
(summer, fall, spring); NO time constraints  (is possible for an institution to earn success point #1 and #2 for the same student in a given year if 
they earn all 30 credits within that FY)
% students earning 12 college-level credits (excludes DE) within 1 year (with C or better) - defined as AY (fall, spring, summer) **
% students earning 24 college-level credits (excludes DE) within 2 years (with C or better) - defined as AY (fall, spring, summer) **
% students earning excess college credits beyond 2 year degree requirements (determined at point of graduation/completion)
% students who complete 20+ credits in first year
% credit hours successfully completed by cohort in the first term (2 year progress measure which is currently Fall 2010 cohort)
% students who reached credit thresholds by end of year 2 (i.e., 24 credits for part-time; 42 credits for full-time); by AY (fall, spring, summer); 2 
year progress measure which is currently Fall 2010 cohort
% credit hours successfully completed at end of year 2 (AY fall, spring, summer); 2 year progress measure which is currently Fall 2010 cohort

Course Completion
Enrollment in and successful completion of the initial college-level or gatekeeper courses in subjects such as math and English ( calculated as a 
ratio of all credit  hours successfully completed to all credit hours attempted)
Successful gateway course completion  defined as grade of C or better  within 3 years ( calculated as a ratio of all credit  hours successfully 
completed to all credit hours attempted)

Retention/Persistence
% students persisting from year 1 to year 2 (students entering in a given year and term enrolled in at least one course of any level – including DE – 
at any point in the following year - defined as AY (fall, spring, summer) )**
% students who were retained from fall (term one) to their next academic term or completed a formal award; 2 year progress measure which is 
currently Fall 2010 cohort
% students persisting term-to-term (fall to spring; spring to fall)* 
% students persisting year-to-year (fall to spring; spring to fall)*

Developmental Education Progression & Completion
Students completing their first developmental course in the current Fiscal Year (summer, fall, spring); NO time constraints
Students completing any developmental English in the previous year and attempting any college level English either in the remainder of the 
previous year or any term this Fiscal Year (summer, fall, spring)
Students completing any developmental Math in the previous year and attempting any college level English either in the remainder of the 
previous year or any term this Fiscal Year (summer, fall, spring)
% students who start below college level and complete referred DE within 1 year (with C or better and must occur in same AY as student point of 
entry) – fall, spring, summer**
% students who pass required entry level Math within 1 year and 2 years on first attempt - defined as AY (fall, spring, summer) **
% students who pass required entry-level English within 1 and 2 years on first attempt - defined as AY (fall, spring, summer) **
%  students referred who attempted their first math, English or reading developmental education course (6 year progress measure which is 
currently Fall 2006 cohort)
% students referred who completed highest level math, English, or reading developmental  education course (6 year progress measure which is 
currently Fall 2006 cohort)
% students referred who completed any college-level course in math, English or reading (6 year progress measure, currently Fall 2006 cohort)
% students referred who completed all developmental education (6 year progress measure which is currently Fall 2006 cohort)
Successful completion of developmental instruction and advancement to credit-bearing courses 

Concentration in a Major Field of Study
% students who concentrated within 1 year (completed 9 credit hours in a core area and pertains to same AY in which student entered) **
% students who concentrated within 2 years (completed 9 credit hours in a core area and pertains to same AY in which student entered) **

Student Completion
Assoc Degree: Students earning at least one associate degree from this institution in the current Fiscal Year (summer, Fall, Spring)
Transfer: Students enrolling for the first time at a USO University main campus or branch this Fiscal Year and have previously earned at least 15 
college level semester SCH at this community college (no time constraint except that HEI goes back to only about 1998)
% students graduating within 150% of the expected time for completion
% students transferred to another institution
Loan default rate
% students who completed within 5 years by highest educational outcome (<1 yr. certificate; 1-2 yr. certificate; 2 yr. degree; transfer to 4 yr w/o 
credential; transfer to 4 yr w/certificate; transfer to 4 yr w/degree; still enrolled w/30+ credits & no award/transfer) **
% of students who reached 2 year outcomes (certificate/degree; transfer to a 2 year or 4 year; still enrolled at initial institution); Currently this is 
the Fall 2010 cohort.
% students who completed within 6 years (certificate with or w/o transfer; associate’s degree with or w/o transfer; transfer with no certificate/
degree; still enrolled in 6th academic year; students leaving institution no award/no transfer having earned 30 or more credit hours; still enrolled in 
6th academic year; students leaving institution no award/no transfer having earned <30 credit hours; Currently this is the Fall 2006 Cohort
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a qualitative judgment of how well a structure is able 
to serve the purpose for which it’s assigned.  A building 
may be in good physical condition but not be suited 
for its function. The original campus was 328,227 gross 
square feet and grew to 1,104,433 gross square feet by 
2012.  We will report additional square footage in 2013 
with the new University Partnership Ridge Center and 
Lab Sciences Building. The ‘growth spurt’ of 2012/2013 
and the comprehensive renovations/ additions are in 
direct correlation to the space demands from sustained 
enrollment growth and the recognition that quality spaces 
are important to engaged learning and student success. 

Student Success Planning: The College uses a multitude 
of measures to track student progression and success.  
We have recently redesigned our enrollment tracking 
measures to align with our student success planning.  
Additionally, the state of Ohio has developed a new 
funding model based on: 1) 50% enrollment; 2) 25% 
Course Completion; and 3) 25% Student Success Points.  
As a result, we have a set of new student success points 
we are collecting and tracking as measures of 
effectiveness.  Additionally, the College administers the 
Community College of Student Engagement (CCSSE) 
every other year.  This data is packaged both longitudinally 
and comparatively for greater context in interpretation. 
We have also re-designed our Institutional Indicators of 
Effectiveness to align with our student success planning 
and we have another set of performance data which is 
gathered and analyzed annually through our participation 
in the Bill and Melinda Gates Completion by Design 
(CBD) Initiative. In fact, a set of performance targets have 
been derived from the CBD Key Performance Indicators 
(KPI’s).  We track all of this data for a multitude of 
student populations.  Table 8R1-1 lists the measures of 
effectiveness we are monitoring to date.

Operational Planning:  The College also collects and 
analyzes performance indicators and targets for all 
non-academic unit continuous improvement efforts 
every couple of years.  These measures of operational 
effectiveness are tailored to each department.  We 
also administer the AlphaMeasure Survey of employee 
engagement every other year.  Performance is measured 
institution wide and disaggregated at the department 
level.  (Table 1R2-1, and Figures 7R2-1 - 7R2-7, and 7R3-1 
provide results).

8R2:  Performance results for accomplishing 
organizational strategies and action plans.  

Through our innovative, bottom-up approach to budget 
planning, the College has saved more than $4M dollars 
in the last few years alone.  Equally important, these are 

initiatives that have been developed by College employees 
and therefore, carried out with full support of the campus 
community.  (Tables 8R2-1 and 8R2-2)

Table 8R2-1: Results of  Creative Savings Initiatives

Creative Savings Ideas
(CSI Series)

Savings/
Revenues

Redirected savings from CFO Series  $970,000 

Additional revenue generation $1,227,217

Staffing table changes $750,000

Additional redirected savings $200,600

Total $3,147,817

Table 8R2-2: Cost savings achieved through Lean Six Sigma 
Efficiency Projects totaling $1,125,000

Lean Six Sigma Efficiency 
Initiative Outcomes Status Savings

Information Systems and 
Services (IS&S) Service 
Contracts

Completed $114,715 annually

Mechanical Service 
Contracts

Completed $125,144 first year 
(ongoing reduction of 
$165,861)

Non-credit Course 
Delivery

Completed Revenue generation

Attendance Verification Completed Shifting responsibility to 
instructors. No savings

Employment Contracts 
Automation

Ongoing Saving 250 hours per 
term across 9 divisions

Student E-mail Addresses Completed $6,300

Office Supply 
Standardization

Completed $20,000 annually

Stocker Center Facility 
Usage

Completed $19,000

Energy Management Ongoing Still gathering data

Hiring Process Completed Reduced hiring time from 
avg 245 days to 60 days

Improving Marketing 
Efficiencies

Completed $2,700 annually in 
returned mail costs alone

Reducing Instructional 
Materials Costs

Completed Savings for students at 
($85,000)

Print Management Ongoing $40,042l.14 in 2010; 
$47,999.79 in 2011

Performance Results Relative to State-of-the-Art 
Engaged Learning Space:  As a result of the College’s 
Learning Space Design Team research, 160,932 additional 
square footage of state-of-the-art engaged learning space 
has been established through a new College Center, new 
library, new Culinary Arts Center, 
and a new Innovative Learning Opportunities for 
Tomorrow (iLOFT) building.
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Performance Results Relative to Student Success: LCCC 
has outpaced most other institutions in terms of the 
percent increase in students earning an Associate degree. 
(Figure 8R2-1)

	 The number of Associate degrees earned by 
students attending LCCC grew 76% during the past 
10 years, from 688 in 2003 to 1,212 in 2012, a 524 
difference.  

	 LCCC’s percent increase was the 4th highest among 
2-year institutions over the past decade behind 
Stark State (130%), Central Ohio Tech (112%), and 
Southern State (90%)

	 In terms of sheer numbers, LCCC’s increase of 524 
was 6th behind Tri-C’s increase of 1,040, Sinclair 
(820), Columbus State (782), Stark State (640), 
and Cincinnati State (607)

	 The Average percent increase over the past 10 
years for all 2 year institutions was 53%

	 In 2003, LCCC graduates accounted for 5.6% of all 
Associate degrees earned from Ohio Community 
Colleges.  This grew to 7% in 2007 and dropped to 
6.5% in 2012

8R3:  Projections or targets for performance of strategies 
and action plans over the next 1-3 years.  

Table 8R3-1:  Performance Targets for Student Success over Next 
1-3 Years (Also contained in the College’s Indicators of Institutional 

Effectiveness)

Performance Measure Baseline 
Data Performance Target

% taking & passing required DE 
within 1 year

3% 10% by 2014

Year 1 to year 2 persistence 51% 61% by 2013

Concentration in a major field 
of study in year 1 and year 2

45% 48% by 2014

12 credits earned within year 1 28% 32% by 2014

24 credits earned within 2 years 19% 25.5% by 2013

Graduation rates within 5 years 
from entrance

6% 15% by 2014

Table 8R3-1 describes some of the performance targets 
the College has established as a result of our student 
success planning efforts.  Performance targets have also 
been developed by each department on campus around 
employee satisfaction and engagement.  These targets are 
contained in Category 4: Valuing our People.   

Table 8R3-2 shows a sample of the types of projects with 
current and targeted performance currently underway by 
some of the operational units at LCCC. 

8R4:  Comparisons of performance processes.

LCCC engages in comparative analysis to determine where 
we stand relative to national and state wide averages.  
This provides us with context for development of 
performance targets.  Figure 8R2-1 illustrates graduation 
rates for LCCC compared to all community colleges in 
Ohio.  Additionally LCCC has been the ONLY institution in 
Ohio to rank among the top 120 community colleges in 
the United States per the Aspen Institution Community 
College Excellence program for the last two years (or 
since the inception of the Aspen Institute initiative).  The 
Aspen Institute ranks institutions on the basis of first-
year retention rates, 3 year graduation/transfer rates, 3 
year graduation/transfer rates for minorities, credentials 
awarded per 100 FTE, credentials awarded per 100 FTE for 
minorities, and median family income.  (Tables 7R3-1,2,3, 
Figure 7R3-1)

-30% -10% 10% 30% 50% 70% 90% 110% 130%

CC Average
 Zane State

 Washington State
 Terra State
 Stark State

 Southern State
 Sinclair

 Rio Grande
 Owens State

 Northwest State
 North Central State

 Marion Tech
LCCC

 Lakeland
Rhodes State

 Hocking Tech
 Edison State

 Eastern Gateway
 Tri-C

 Columbus State
 Clark State

 Cincinnati State
 Central OH Tech

 Belmont Tech

Percent Change in Degrees Awarded by
Ohio Community Colleges,

2003 - 2012



Lorain County Community College,  June 2013

104 Category 8: Planning Continuous Improvement

TABLE 8R3-2:  OPERATIONAL UNIT ACTION PROJECTS AND PERFORMANCE TARGETS

Department/ 
Organization

Program/Service 
Targeted for 

Improvement
Current Performance Status Performance Target

Academic 
Support Center

Academic Suppport 
Center Assessment 
Project

Students ability to explain and apply 
skills, independent, confident, greater use 
of applying knowledge in future courses.

100% of involved students in assessment study first 
semester receive a “C” or better in tutored course.

Student Life
The Diversity 
Incentive Award 
Program 

Retention and completion rates not 
available at this time for former cohorts.

DIA students will attend at least one student event per 
semester and will report via survey.

Campus Security

Reduce Unauthorized 
Parking by Campus 
Community Members

1722 Citations issued in 2011-12 (average 
citation cost $10) 
79 Citations Paid- $1180 (4% of Citations 
were paid) 
2 mediums of communication- fliers 
posted at entryways and LCD screens

Increase marketing efforts regarding parking rules to 
possibly include course syllabus, Angel & Mycampus 
Implement a system where students register vehicles 
annually for a nominal fee 
Increase proportion of citations paid to 50% in the first 
year after vehicle registration system implemented

Human 
Resources

Targeted Selection 
Process

Cumbersome process, inconsistent 
practices and lengthy time to fill vacant 
positions.

Achieve 75% of campus employees trained in target 
selection process. 45 - 90 days to fill vacant position.

Physical Plant Elyria Recycling & 
Waste Process

Increased recycling from 7% to 18.6% 
in the first 10 months.

Decrease waste to the land fill by 20% or near 87 Tons.

Conferencing at 
LCCC

Exemplary Customer 
Service through 
Conferencing at LCCC

Current external attendance: 
82,359 
Current external revenue is 
$145,887

Increase client attendance by 2% which would put us at: 
84,006 
Increase return client revenue by 5% which would put us 
at: $153,181

Stocker Arts 
Center

Marketing of Stocker 
Arts Center

2011-12 Figures:
eblast subscribers:  2,591 
PAS subscription tickets sold:  2,811  
Total PAS  sales :  4,683 
RAS ticket sales:  1,201 
SMS ticket sales:  10,608  
Studio Theatre ticket sales:  1,571  
A&H ticket sales:  2,196 
Film attendance:  3,117 
Gallery Attendance:  5,570 
Number of Rental Clients:  89

For 2012-13: 
Increase eblast subscribers by:  2% 
Increase PAS subscription ticket sales  by:  1% 
Increase total PAS ticket sales by:  2% 
Increase RAS ticket sales by:  2% 
Increase SMS ticket sales by:  2% 
Increase Studio Theatre Cabaret ticket sales by:  2% 
Increase A&H event ticket sales by:  2% 
Increase Film attendance by:  2% 
Increase Gallery Attendance by:  2% 
Increase number of Rental Clients by:  2%

8R5:  Evidence of effectiveness; measuring and 
evaluating processes and activities.   

Table 8R5-1 details evidence of the effectiveness of LCCC’s 
key processes.

Table 8R5-1:  Evidence of Effectiveness

Process Outcomes

Strategic Planning 6 new Strategic Priorities, 31 initiatives 
adopted in December, 2012

Student Success 
Planning

4th highest percent increase in student 
completion between 2003-12

Facilities Planning 160,932 sq. footage dedicated 
specifically to engaged student learning

Technology Planning 5 new Functional Analysts hired to 
improve data maintenance/integrity

Budget Planning Cost savings of $3.1 million through 
Creative Savings Initiative

IMPROVEMENTS

8I1:  Recent Improvements.

LCCC has made significant improvements in Category 
8 since our last System Portfolio submission which has 
strengthened the comprehensiveness of our continuous 
quality improvement efforts and is beginning to move the 
needle on many performance targets:  

	 Formation of a Continuous Quality Improvement 
Council: After giving considerable attention to 
this category at the Strategy Forum, one of the 
first things we did was establish a formal standing 
committee of the College called the Continuous 
Quality Improvement Council (CQIC) in 2010. (See 
Section 7P2).

	 Incorporation of measures, performance targets, 
and improvement (action) plans into Operational 
System Review (OSR) and the Academic Program 
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Review process. (See Section 7P2 and Table 7P2-1)
	 Establishment of performance targets for student 

progression and success
	 Adoption of a new strategic plan (Vision 2.0) in 

December 2012 with six new strategic priorities 
and 31 initiatives.

	 Re-design of the College’s Institutional Indicators 
of Effectiveness to align with the new strategic 
plan and student success planning

	 Re-design of our enrollment tracking to align with 
student success planning

	 Structural and policy changes resulting from 
student success planning (e.g., incorporation 
of the Career Services division into Enrollment 
Planning Services and numerous policy changes 
adopted which require all new students to do 
things like attend mandatory orientation prior to 
registering for classes, create an Academic Career 
Plan, etc.)

	 160,932 additional square footage of engaged 
learning space resulting from our facilities 
planning efforts

	 Re-design of continuous improvement idea 
submission process. 

	 Integration of technology planning with student 
success planning (e.g., an electronic Academic 
Career Plan accessible by the student, faculty, 
advisors, counselors and all others providing 
guidance to students for enhanced coordination)

	General application of data:  Understanding 
that data and information is not valuable unless 
it is reviewed and shared campus wide, we 
have focused more effort on the packaging and 
dissemination of information through deliberate 
engagement (CSI, brown bag lunch series with 
faculty, etc).  Equally important, more effort has 
been put forth to develop performance targets 
in a variety of areas which are monitored and 
tracked annually. 

	 Celebration of accomplishments: We are also 
celebrating accomplishments related to student 
success, continuous quality improvement 
outcomes (through operational and program 
review processes), cost savings achieved 
through budget planning initiatives, and other 
achievements  campus wide to create a stronger 
culture of continuous quality improvement. 

8I2: How culture and infrastructure help in selecting 
specific processes to improve and to set targets for 
improved performance results in Planning Continuous 
Improvement.

 As stated in 8I1, we have established a new Continuous 
Quality Improvement Council with representation from 

all facets of the campus community including students, 
faculty, staff, and administrators.  The Council monitors 
and helps the College celebrate achievements resulting 
from continuous quality improvement efforts.

Additionally, our culture of employee and student 
engagement ensures systematic efforts to ensure all 
planning, decision making, and problem solving are data 
informed and all stakeholders have an opportunity to 
shape and prioritize new initiatives and interventions 
to achieve desired performance results. We have also 
established new teams of faculty, staff, administrators, and 
students to oversee student success initiatives.  Each of 
these teams is paying careful attention to outcome based 
evaluation to inform continuous quality improvement.  
(See Figure 1I2-1).

The College has also worked diligently in recent years to 
plan and execute celebration of accomplishments at all 
levels as it relates to our continuous quality improvement 
work.  This includes sharing of best practices – or those 
actions which have helped reach performance targets.  
This past year we celebrated the accomplishments of 
5 departments on campus who achieved performance 
targets relative to employee satisfaction and engagement.  
They shared their actions with all other departments, 
which has stimulated thinking about what others might 
do to achieve similar results.  One example involved 
the Auxiliary Services department who engaged in a 
“Not so undercover boss” program - borrowed from the 
popular “Undercover Boss” television show. Two main 
schedulers in both Auxiliary offices of Campus Dining and 
Commodore Books and More were given the ability to 
schedule the Director in any role within each office once 
a month. These roles ranged from receiving, stocking, 
online order picking and fulfillment, to course material 
adoption processing, apparel buying, technology sales and 
service, and cashier duties.  This resulted in staff members 
being given immediate one-on-one recognition by having 
the Unit Administrator see their efforts on an everyday 
basis. The immediate perception was a sometimes new, 
and other times renewed awareness and appreciation 
that was vertically reciprocated along the hierarchy.  One 
issue that was identified through this process was the 
time it took to get issues resolved at the register when a 
supervisor was needed but elsewhere – particularly during 
busy times. This led to the implementation and purchase 
of a walkie-talkie system, which immediately resulted 
in shorter wait times for customer challenges at the 
register that required assistance of a seasoned employee. 
This is just one example of how Internal and external 
communications were vastly improved and stimulated 
ideas for process improvement. This kind of best practice 
sharing and celebration contributes heavily to a culture 
and infrastructure of continuous quality improvement.  
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LCCC Overall Maturity Level for this Category

   Reacting Systematic Aligned Integrated

INTRODUCTION

While LCCC has strong ambition to serve our community 
in the best manner possible, we also recognize the limited 
resource base from which to accomplish our mission, 
vision, and strategic priorities. Part of our answer has 
been to build collaborative relationships which are at 
an “integrated” maturity level given the results these 
relationships have produced for our College, our students, 
our partners, and the community-at-large.

Collaborative relationships can be hard work and require 
dedication of human resources which our College deeply 
values and encourages. Section 9P1 describes the 
relationships we have nurtured with educational providers 
and other organizations from which we receive students.  
This includes partnerships with local school districts, 
our county’s P-16 Council, Career and Technical Centers 
across Ohio, and partnerships we have cultivated to serve 
dislocated and transitional workers.  In all cases, LCCC 
administrators, faculty and staff contribute significant 
time and effort to these joint ventures. For instance, 
LCCC employees participate in all four work groups (and 
in some cases serve as co-chairs) for the P-16 Council.  
Interaction with local school districts is intensive and 
includes annual dialogue sessions between our President 
and school superintendents, monthly meetings with 
school counselors, and our District Board of Trustees hosts 
school district board members periodically.  LCCC also 
operates a successful Early College High School with our 
two urban school districts. Similar effort is put forth to 
nurture relationships with university partners, employers, 
and others who depend upon the supply of our students 
and graduates (Section 9P2).

In Section 9R2 we provide examples of the results our 
collaborative relationships have produced.  For example, 
LCCC has an innovative University Partnership program 
whereby 12 universities offer almost 60 bachelor and 
graduate programs on our campus.  These relationships 
have resulted in transfer rates for LCCC students at 52% 
(compared to the average 20% for community colleges 
nationally).  The University Partnership has also resulted in 
students earning advanced degrees at a third of the cost. 

LCCC’s InnovatEd is a newer initiative and was established 
to address a gap in educational attainment among Ohio’s 

adults.  In response, we have developed an innovative 
partnership model in concert with Ohio’s Career and 
Technical Centers for adults who pursue industry 
certification but do not receive any college credits for their 
post-secondary training. Revenue sharing is a significant 
component of the partnership model to ensure a win-
win among all educational partners (versus the more 
traditional leasee/leasor arrangement often utilized).  The 
Ohio Board of Regents has modeled this program through 
a “Course and Program Sharing Network” statewide. 

Throughout our Portfolio we have emphasized our 
engagement of internal and external stakeholders.  To 
build effective and efficient collaborative relationships, 
we have developed a keen ability to listen (through what 
we call Listening and Learning sessions), have developed 
process skills, borrowed process tools and techniques 
to promote consensus building, and we have pioneered 
innovative resource sharing models (including revenue 
sharing).  We respect the give and take these relationships 
require but are proud of the performance results achieved 
on behalf of the students we serve and the alliances we 
have forged. This has enabled our college to provide 
services, not necessarily customary to community 
colleges, but well within the community service function 
we embrace. 

PROCESSES

9P1:  Creating, prioritizing, and building relationships 
with the educational institutions and other organizations 
from which students are received.  

The College has nurtured resilient relationships with local 
school districts who are supplying an increasingly higher 
number of students to our College each year.  The College 
has also developed a new initiative called InnovatEd 
which focuses on relationships with Career and Technical 
Centers across our state.  Additionally, the College 
provides leadership for the county’s Workforce Institute 
which oversees the Employment Network established as 
the county “One-Stop” for unemployed and transitional 
workers. 

School District Partnerships: The College President hosts 
one-on-one meetings regularly with new superintendents 
and superintendents of key feeder schools as well as an 
annual dialogue session each February to provide updates 
on how students are performing as they transition to 
LCCC. Data is disaggregated by school district to inform 
robust conversations.  During these sessions, the College 

CATEGORY 9: BUILDING COLLABORATIVE RELATIONSHIPS
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and school superintendents work on areas of mutual 
interest like successful transition to Ohio’s new Common 
Core standards and LCCC’s student success initiative. 
Following the annual meeting in February 2012, LCCC’s 
Chairman of the District Board of Trustees extended 
an invitation to all area boards of education to join the 
LCCC Trustees to have a similar dialogue.  Feedback 
from these conversations were shared broadly with the 
REACHigher P-16 Council, College work teams, school 
district principals, and school counselors to inform the 
development of action plans to address opportunities and 
areas of concern discussed. See Sections 

Early College High School: LCCC operates an Early College 
High School on our campus in partnership with our two 
urban school districts for first generation college-bound 
students.  The intent is to complete a rigorous curriculum, 
supported by technology, that is clearly aligned to 
student interest and state standards.  ECHS offers flexible 
coursework provided in a challenging and supportive 
environment with an applied learning focus that provides 
students a structure to earn their high school diploma and 
an associate degree simultaneously, leading to a bachelor 
degree and employment.

REACHigher P-16 Council: The REACHigher P-16 Council 
was established in 2007 through the efforts of a core of 
individuals representing all levels of education, business, 
government and the community of greater Lorain 
County with a grant of $10,000 from the Ohio College 
Access Network (OCAN).  REACHigher is an educational 
resource for Lorain County and surrounding communities. 
The organization provides links to resources that can 
improve students’ success and provide a transition for 
the next level of education. REACHigher also works with 
businesses and community organizations to ensure that 
students learn the skills they need for a changing job 
market.  The initiative is organized through a set of work 
groups.  LCCC participates (and in some cases serve as 
co-chairs) for all four work groups: P-2, 3-8, High School 
to Post-Secondary and 11-20 group. LCCC’s Director 
of Marketing and Outreach Initiatives co-chairs the 
HS-PS work group.  The Coordinator of our Children’s 
Learning Center co-chairs the P-2 work group and our 
Associate Provost co-chairs the 11-20 work group.  This 
participation ensures we are working alongside our 
P-12 partners, nonprofit organizations, and our greater 
community to strengthen the college and career-readiness 
of area students. Each work group creates goals and 
actions plans in alignment with State, LCCC’s Vision 2.0 
Strategic Plan, K-12, and the greater REACHigher P-16 
Council. Additionally, P-12 partners like the Educational 
Service Center of Lorain County professionals, principals, 
counselors and superintendents serve on work groups 
here on campus to help us develop and implement 

LCCC’s student success initiative —particularly on the 
Connections Team which is primarily focused on preparing 
students for college and career readiness, dual enrollment 
and removing barriers to being successful in college. 
Furthermore LCCC is responsible for GED-ABLE testing and 
preparation throughout this community which provides 
the opportunity to better assess and connect potential 
LCCC students and those interested in obtaining their GED 
to the best resources and teaching given their academic 
goals, motivation and current skill levels. This group is 
also a captive audience for LCCC recruitment specialists 
to share information about the certificates, degrees, and 
resources available at this college.

Likewise, LCCC administrators, faculty and staff serve on 
a multitude of advisory boards at the Lorain County JVS, 
Lorain City Schools, school boards, community and non-
profit groups that serve students and their parents.

Expanding dual enrollment has been a major component 
of this partnership work.  LCCC recruiters, academic deans 
and the director of marketing and outreach initiatives host 
and attend regular meetings with high school and middle 
school counselors, principals and teachers around dual 
enrollment and curriculum alignment. The dean of science 
and mathematics has been instrumental in convening 
Lorain County’s Math Consortium as a result of the action 
plan developed at the curriculum alignment meetings. The 
English Language Arts (ELA) has had its first meeting in 
January 2013 with a subsequent meeting in April 2013 to 
begin defining its action plan.

Career and Technical Center Partnerships:  InnovatEd is a 
newer initiative of the College and was designed to target 
adults attending classes at Career and Technical Centers 
across the state of Ohio.  Adult learners were identified 
as a priority given statewide analysis by the past three 
administrations which revealed Ohio lags the nation in 
adult educational attainment. As mentioned in Category 3, 
the overall goal of InnovatEd is to provide college credits 
for adults pursuing post-secondary training programs.  
InnovatEd integrates innovative partnership models 
that break down time, cost, and geographic distance to 
make college credits more accessible to a broader range 
of people.  More important, these adults are pursuing 
education and training (usually industry certificates or 
licensure) but traditionally have not received any college 
credits for their post-secondary education. Revenue 
sharing is a significant component of the partnership 
model to ensure a win-win among all educational partners 
(versus the more traditional leasee/leasor arrangement 
often used).  The Ohio Board of Regents has modeled 
this program to develop a “Course and Program Sharing 
Network” statewide.  
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Partnership to Serve Dislocated Workers:  In addition to 
high school students and adults attending Career Centers, 
the College invests resources to prepare nontraditional 
students and displaced workers. Low education among 
Ohio’s adult population coupled with high unemployment 
rates resulting from the last recession prompted close 
attention on transitional workers.  For the last three 
years, LCCC has worked in partnership with the Lorain 
County One-Stop (The Employment Network) to offer 
a comprehensive set of services to improve adult and 
dislocated workers access to employment at a wage 
level that promotes self sufficiency. The program started 
under the title of “Make Your Layoff Payoff”. Service 
enhancements were made after the first year and the 
initiative was newly branded as “Stimulate Your Career”.  
Today, the initiative is known as “Career Restart”.   The 
partnership takes a holistic approach to education and 
training and incorporates assessment, counseling, career 
exploration, job search skills, and job placement.  (See 
Category 1, Section 1P6).

9P2:  Creating, prioritizing, and building relationships 
with the educational institutions and employers that 
depend on the supply of students and graduates that 
meet those organizations’ requirements.

University Partnerships:  Many of our students participate 
in degree programs within our University Partnership 
programs.  The University Partnership is a levy-supported 
program that LCCC initiated in 1995 to bring high-quality, 
affordable associate, bachelor and graduate degree 
programs and certificates to our campus. The levy was 
first passed in 1995 to address the fact that Lorain County 
had the greatest percentage of individuals with Associate 
degrees and the lowest percentage of individuals with 
Bachelor’s degree within the counties of Northeast Ohio.  
Our percentage of individuals with graduate degrees 
was even further behind the second to last County in 
the area.  The University Partnership has 12 University 
Partners (public and private institutions) that provide 
programs that business and industry requests, that the 
community and students desire, and can be maintained.  
The University Partnership has an Annual UP Luncheon 
and Fair to share success stories and communicate best 
practices.  It leads to connections so that students at our 
location can receive an Associate degree, Bachelor degree, 
and Master degree in fields such as Nursing (through the 
University of Akron) and soon to finalize an agreement 
in Respiratory Care (Bowling Green State University – 
Firelands (existing undergraduate) and YSU (finalizing 
graduate).  This collaboration meets the desired goals of 
the Advisory Boards and meet local need.  We also work 
hard to analyze the learning outcomes for each course and 
have been able to establish several “3 + 1” agreements 

that allow students to meet the residency requirements 
of the partner institution and yet complete 75% of the 
degree program at the cost of tuition of the community 
college (typically $300 less per credit hour).  These 
faculty to faculty discussions lead to better alignment of 
curriculum and opportunities to work together on outside 
projects.

The LCCC Foundation also provides full tuition 
scholarships for the Computer Science and Engineering 
program with the University of Toledo.  This allows us 
to connect with many bright local students to complete 
an attractive program locally and also complete three 
mandatory coop experiences which often meet the 
demands/requests made by local employers as well.   We 
also track UP graduates to analyze how well the programs 
have prepared them for their current employment or 
graduate/professional school experience. A number of 
students transfer directly to Universities and Colleges and 
we have a number of bilateral agreements (articulations) 
for that purpose as well.  This coupled with the Ohio 
Transfer Module and Ohio Transfer Assurance Guides 
allows us to map out pathways for most, if not all, 
students we encounter.  LCCC is an active member of the 
Northeast Ohio Council on Higher Education (NOCHE) 
and works on several regional initiatives to build and 
accelerate student completion and success.

Employers: Regional employers are critical to the College 
and our residents and we attempt to partner in as many 
ways as possible.  Every applied degree program at LCCC 
has an advisory committee that has both internal and 
external representation.  These meetings (which often 
occur quarterly) discuss the academic program, results 
on requisite exams (where appropriate), and the regional 
employment opportunities.  The goal is to keep lines of 
communication open between faculty and industry so that 
graduates are job ready upon degree completion.  Career 
Fairs are held throughout the year and we provide student 
support through our Career Services area.   The College 
also hosts the Great Lakes Innovation and Development 
Enterprise (GLIDE) which allows us to incubate start-
up companies on our campus.  One component of this 
relationship is the requirement of providing student 
internships to receive seed money for developing their 
business concept.  We also have leadership responsibility 
for the Regional Information Technology (RITE) Board 
and have Deans and faculty regularly attend these 
meetings. We also solicit input from the community 
during our Visioning process which relies heavily on local 
government/business/and industry leaders.  Priority # 2 
Meet Industry-Identified Talent Needs; Priority # 3  Foster 
Entrepreneurship and Business Innovation; and Priority 
# 4 Accelerate Commercialization to Enhance Regional 
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Competitiveness illustrates quite clearly we are engaged 
with employers to augment our connection to other 
institutions of higher education. See Section 3P4 for 
additional examples of collaborative relationships with 
employers.

9P3:  Creating, prioritizing, and building relationships 
with the organizations that provide services to students.

Offering space on the main campus is among the 
strategies used to build relationships with key 
organizations who serve our students. A good example is 
the Veterans Administration which now has an office on 
the LCCC campus.  Additionally, the College now shares 
part of our new library with the Elyria Public Library 
system for enhanced access to services.  

The Lorain County Community College Foundation, the 
college’s direct support organization, exists to support 
the College’s mission through leveraging of philanthropic 
support.  Providing scholarship support is a mainstay for 
how the Foundation enables access to college education 
for students as well as fostering their success.  With over 
160 designated scholarship funds, the LCCC Foundation 
annually provides over $600,000 in scholarships and 
grants to needing and deserving students.  Between 2008 
and 2012, the LCCC Foundation conducted its largest 
major gift campaign in the organization’s history, raising 
a record $21 million, exceeding the original goal of $15 
million.  Based on 990s from 2011 (latest available), the 
LCCC Foundation assets topped $34 million, making it the 
largest community college foundation in the state of Ohio.

9P4:  Creating, prioritizing, and building relationships 
with the organizations that supply materials and services 
to the institution.

The College creates, prioritizes, and builds relationships 
with the organizations that supply materials and services 
to us through the responsibilities of the Vice President for 
Administrative Services. This includes those organizations 
that impact auxiliary services (bookstore, food services), 
campus security, information systems and services (IS&S), 
physical plant operations, purchasing/facility planning, 
and financial services.  The annual budget planning 
process is aligned with the Facilities Master Plan and the 
Technology Master Plan (both discussed in detail within 
Category 8).  The College operates under the state of Ohio 
bidding process for materials and services supplied to the 
institution.

9P5:  Creating, prioritizing, and building relationships 
with the education associations, external agencies, 
consortia partners, and the general community.

LCCC has very strong relationships with state agencies and 
values our commitment to helping shape public policy 
as it relates to higher education within the state of Ohio.  
For example, our President is professionally involved in 
activities beyond LCCC to improve access to education, 
build collaborative initiatives, and improve articulation 
and transfer at the state, regional and local level. He 
co-chairs the Ohio Board of Regents Articulation and 
Transfer Advisory Council, serves on the Board of Regents 
Cooperative Education and Internship Advisory Committee 
and the Board of Regents Complete College Ohio Task 
Force.  He also served on the State Advisory Committee 
on Adult Career-Technical Programs and the Ohio Board 
of Regents Technology Transfer and Commercialization 
Task Force/Chair, Workforce Sub Committee, and currently 
on the Implementation Executive Committee for the 
Commercialization Task Force.  He also serves on the Ohio 
Workforce Education and Training Advisory Council; the 
Governor’s Executive Workforce Policy Advisory Board 
and The Manufacturing Institute Education Council.  He 
has served as a member of the Governor’s Commission 
on Higher Education the Economy, the Higher Education 
Funding Commission and the Regent’s Advisory 
Committees on Workforce Development and Technology 
Infrastructure. He is also the Chair of the Legislative 
Committee of the Ohio Association of Community 
Colleges.  

Our Provost also serves on a wide array of state level 
groups as do other leaders within LCCC.  For example, our 
Dean of Research, Institutional Effectiveness, and Public 
Services serves on the Ohio Association of Community 
Colleges (OACC) Data Consultation team which is 
providing feedback to the American Association of 
Community Colleges (AACC) as they roll out the Voluntary 
Framework of Accountability which emphasizes new 
metrics for tracking student progress and completion. This 
group is also helping the Ohio Board of Regents develop 
Community College Profiles. 

Recent leadership commitments have also been made by 
our College to help drive and advance student progression 
and completion initiatives at both state and national 
levels.  The College is an active participant in Achieving the 
Dream and we were selected to participate in Completion 
by Design (CBD) through the Bill and Melinda Gates 
Foundation along with two other community colleges in 
Ohio.  Through this work we are taking not only an active 
role to transform our institution in ways that promote 
student success, but we are also participating in state and 
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national conversations and initiatives to strengthen this 
work.  

LCCC has also fostered strong relationships with our 
general community and we monitor community needs on 
an ongoing basis (see Category 3; Section 3P3, 3P4, Table 
3R3-1, Table 3R5-1 plus 9P1-2 above).

9P6:  Ensuring that partnership relationships are meeting 
the varying needs of those involved. 

LCCC ensures that the partnerships meet varying needs 
involved through continuous program evaluation and 
careful tracking of results by initiative.  See Section 9R2.

9P7:  Creating, prioritizing, and building relationships 
between and among departments and units within the 
institution and assuring integration and communication 
across these relationships. 

(See Category 4 and Category 5; Section 5P5).

RESULTS

9R1:  Measures of building collaborative relationships, 
external and internal, collected and analyzed regularly.

Table 9R1-1 details measures collected and analyzed 
regularly.

Table 9R1-1 Measures of Building Collaborative Relationships 
Collected and Analyzed Regularly

Collaborative 
Partners Measures

Public School 
Districts

High school graduating class fall 
enrollment at LCCC, Scholarship awards 
by school district for HS grads attending 
LCCC; Post Secondary Enrollment 
Options (PSEO) dual enrollment 
tracking by HS; First term GPA of HS 
graduates attending LCCC; Referrals to 
developmental education for recent HS 
graduates enrolled at LCCC; Fall to spring 
persistence for recent HS graduates 
attending LCCC; Completion rates of 
recent HS grads attending LCCC

Early College High 
School

Similar to Public School District above

Career and 
Technical Centers

Adult dual enrollment by partner and 
program; adult completion rates by 
partner and program; Revenues shared 
between Career and Technical Center 
and LCCC

University Partners

LCCC transfers to Universities; 
completion rates by university partner; 
cost savings to students attending one of 
LCCC’s University Partnership Programs

Dislocated Worker 
Partnership  

LCCC’s Adult Transition program 
tracks numbers of dislocated workers 
attending initial orientation sessions, 
numbers and demographic composition 
of those placed into training, number 
and nature of individuals utilizing wrap 
around support services, completion 
of education and training, and gainful 
employment post service delivery.

9R2:  Performance results in building key collaborative 
relationships, external and internal. 

Recent HS Graduates: While much data about recent 
high school graduates (and high school dual enrollment) 
is analyzed regularly by LCCC, Table 9R2-1 describes 
completion rates for recent high school graduates as an 
example of our performance results from collaborative 
partnerships with local school districts.

Early College High School: The Early College High School 
classes of 2008 through 2013 enrolled 508 students. 
Of the 508 students, 308 students finished the ECHS 
program.  Of those, 281 students earned their Associate of 
Arts Degree and High School Diploma simultaneously. All 
308 students earned at least 50 or more college credits. 
Class of 2013 graduate, Victoria Soewarna, was selected 
for the All-USA Community College Academic Team. Class 
of 2013 graduate, Connor Anderson, received the Chick 
Evans Caddie Scholarship which provides a full ride to The 
Ohio State University.
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Table 9R2-1:  Lorain County High School Graduating Class 
 LCCC First Term Completion Rate  by High School Attended 

Fall 2007 through Fall 2011

High School 2007 2008 2009 2010 2011

Amherst -Steele 85% 80% 86% 83% 86%

Avon 77% 72% 81% 85% 78%

Avon Lake 82% 82% 81% 75% 88%

Brookside 73% 82% 81% 79% 78%

Christian Community Sch. 100% 100% 92% 62% 100%

Christian Life Acad. NA 100% 100% 100% NA

Clearview 76% 74% 77% 74% 68%

Columbia 87% 83% 85% 86% 90%

Credit Recovery Acad.     0%

Elyria Catholic 95% 97% 89% 79% 87%

Elyria 82% 81% 80% 76% 70%

Firelands 84% 79% 91% 78% 90%

First Baptist Christian 89% 95% 79% 100% 100%

Home Schooled/08 Sch.      
Keystone 87% 79% 81% 81% 86%

Lake Ridge Academy 100% 66% 100% NA 100%

Life Skills Center 76% 58% 52% NA 100%

Lorain High School     69%

Lorain Admiral King 74% 75% 71% 55% NA

Lorain Southview 61% 75% 72% 70% NA

Midview 79% 84% 87% 79% 87%

North Ridgeville 88% 81% 82% 83% 82%

Oberlin 88% 73% 80% 49% 81%

Open Door Christian 89% 80% 92% 94% 89%

Summit Academy     100%

TRECA/Lorain Digital Acad.     40%

Vermilion 86% 74% 100% 77% 78%

Wellington 90% 77% 89% 93% 88%

Avg. All High Schools 81% 79% 82% 78% 80%

*Avg. All LCCC Students 87% 86% 85% 83% 85%

Adult Career and Technical Center Partnerships:  While a 
relatively new initiative, Table 9R2-2 describes enrollment 
trends for adult students who are dual enrolled with a 
Career and Technical Center and our College. As evidenced 
in this table, the College continues to expand partnerships 
each academic year with Career and Technical Centers 
across Ohio.

Dislocated Worker Partnership: 
Table 9R2-3: Completion Rate for Adults Participating in Career Restart (i.e., Dislocated Worker Partnership Program)

Year Degree 
Seeker Complete % Certificate 

Seeker Complete % Courses 
Only Complete % Total Total 

Complete
2009/10 78 29 35 93 72 77 24 22 92 195 123

2010/11 98 11 11 50 24 48 7 3 43 155 38

2011/12 67 1 0 37 20 24 4 0 0 108 21

Total 243 41 17 180 116 64 35 25 71 458 182

Table 9R2-2:  Adult Career & Technical Center Partnership 
Enrollment (via LCCC’s InnovatEd)

Partner Organization AY 
2009

AY 
2010

AY 
2011

AY 
2012

Spring 
2013

Mahoning Cnty. Career & 
Technical Ctr., Choffin Career 
& Technical Ctr. (LPN-RN)

36 139 210 156 24

EHOVE Career Center 
(Occupational Therapy Asst.)   76 116 23

Medina Cnty. Career Ctr. 
(LPN and Supply Chain 
Management)

  25 70 29

Cuyahoga Valley Career Center 
(General Academic Courses)    10 3

Apollo Career Center (Culinary 
Arts)    18 15

Lorain County JVS (Mechanical 
Maintenance Certificate)    8 6

Heartland Payment Systems 
(Business Administration)     27

Tolles Career & Technical Ctr. 
(Medical Assisting and Supply 
Chain Management)*

    
Fall 

2013
Start



Lorain County Community College,  June 2013

112 Category 9: Building Collaborative Relationships

Table 9R2-4:  LCCC Student Transfer Rates

University Transfers

Cleveland State University* 4,187

Bowling Green State University* 4,037

Kent Sate University* 3,648

Ashland University* 2,532

University of Akron* 2,441

Ohio State University* 2,436

University of Toledo* 2,358

Ohio University* 1,567

University of Phoenix 1,485

Baldwin Wallace 1,458

Miami 879

Youngstown State University* 857

Findlay College 572

University of Cincinnati* 482

John Carroll* 343

University of Dayton 298

Indiana Wesleyan 273

Case Western Reserve University 257

Ursuline 238

Mount Union 237

Ohio Northern 203

TOTAL 30,782

University Partner Transfer Rates:  We have discussed our 
University Partnership in multiple categories throughout 
this Portfolio, but given this is a primary group to which 
we supply students, we have included more detail 
here.  Since 2000, almost 31,000 LCCC students (30,782) 
have transferred to a University.  Of the 10,680 degrees 
awarded (excluding University of Phoenix), 81% (8,641) 
were awarded by current LCCC University Partners.  
Table 9R2-4 identifies the total number of LCCC students 
transferring to each university since 2000 while Table 
9R2-5 Is indicative of the total number of Bachelor and 
graduate degrees awarded to students who attended 
LCCC since 2000.   

Also see Category 2, Section 2R4 for revenue leveraged 
through collaborative relationships. 

Table 9R2-5:  LCCC Student Transfer Completion Rates

University Degrees % Degrees of 
Transfers

Kent State University* 1,501 41%

Bowling Green State University* 1,494 37%

Cleveland State University* 1,467 35%

Ohio State University* 1,080 44%

University of Akron* 849 35%

University of Toledo* 750 32%

Baldwin Wallace 742 51%

Ohio University* 512 33%

Miami 490 56%

Ashland University* 429 17%

University of Phoenix 289 19%

Youngstown State University* 281 33%

Case Western Reserve University 194 77%

John Carroll* 170 50%

University of Dayton 148 50%

Mount Union 120 51%

University of Cincinnati* 108 22%

Indiana Wesleyan 102 37%

Ohio Northern 90 44%

Ursuline 81 34%

Findlay 72 13%

TOTAL 10,969

9R3:  Comparison of results.

The best example of comparison results also relates to 
our University Partnership program.  Over the last decade, 
52% of LCCC students have successfully 
transferred to a university compared to 20% of community 
college students nationally.  Other comparative results are 
difficult to obtain given the innovative revenue sharing 
models that LCCC has pioneered through collaborative 
relationships.  Very little data exists from which to 
compare results. 

IMPROVEMENTS

9I1:  Recent Improvements.

While the College has traditionally been strong in building 
collaborative relationships within the community we 
serve, state-wide, and on national levels, one of the 
greatest improvements has been the dollars we have 
been able to leverage as a result of these relationships 
along with the opportunities we are able to provide our 
students through stronger partnerships.  In Category 2 
we described examples of enhanced revenue support as 
a result of state and regional relationships which included 
partnerships with 6 other community colleges in Ohio 
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to leverage $27.5MM in state funding.  Our relationship 
building with regional entities like NorTech (a regional 
nonprofit technology based economic development 
organization), Magnet (the Manufacturing Advocacy & 
Growth Network in northeast Ohio), and Jumpstart (a 
nationally recognized nonprofit accelerating the success 
of entrepreneurs, their high growth companies and the 
ecosystems supporting them) leveraged $2.1 million from 
only 20 projects funded nationally.  

Another significant improvement relates to our ability 
to tie our economic development work (like support to 
entrepreneurs/start up companies) to our students. Our 
College Foundation received a private letter ruling from 
the IRS allowing philanthropic contributions in support of 
a pre-seed, not-for -profit funds to be deemed charitable 
and tax deductible.  The concept, entitled Innovation 
Fund, uses support from philanthropy to make modest 
awards to technology-based start-up companies in five 
high-growth industries in Ohio. The Innovation Fund 
was established and is operated through LCCC but also 
represents a network of partners across 21 counties 
coming together to support early stage technology 
businesses to stimulate job and wealth creation.  Equally 
important, the College connected this work to the benefit 
of our students. In return for funding, recipients (i.e., 
start-up companies) agree to receive mentoring support 
and create an educational experience for students.  This 
ensures work-based learning experiences for students 
in start-up companies for enhanced employability of our 
graduates. 

Additionally, our innovative partnerships with universities 
have contributed to high transfer rates for our students 
at a third of the cost to complete a bachelor degree 
(and these partnerships have helped increase overall 
educational attainment within our community at higher 
rates of increase than almost all counties in our region).  

9I2: How culture and infrastructure help to select 
specific processes to improve and to set targets for 
improved performance results in Building Collaborative 
Relationships.

The College has a culture which not only embraces but 
promotes collaborative relationship building.  In fact, it is 
a strong guiding principle for our work.  All members of 
the Administrative Leadership Team serve on community 
boards, committees, and are actively involved in 
community initiatives which help nurture collaborative 
relationships and produce new opportunities for our 
College to better serve its community. See Categories 2, 3, 
and 5.  


